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ABSTRACT 

DESIGNING AND IMPLEMENTING A CORPUS-BASED LANGUAGE 

TEACHING (CBLT) TRAINING PROGRAM IN A PRE-SERVICE EFL TEACHER 

EDUCATION CONTEXT 

 

Berkcan KÖSE 

 

Department of Foreign Language Education 

MA Program in English Language Teaching 

Anadolu University, Graduate School, July 2024 

Supervisor: Assoc. Prof. Dr. Safiye İpek KURU GÖNEN 

 

The present study implemented a 20-hour, 9-week systematic Corpus-based Language 

Teaching (CBLT) Training involving pre-service English teacher candidates with the use 

of corpora and investigated their perceptions before and after the training regarding the 

use of corpora in EFL classrooms and the CBLT training. Initially, quantitative and 

qualitative data were obtained from 102 participants through the Corpus Background 

Survey on familiarity and awareness of available corpora. Following the training, 

qualitative data were collected from the 20 participants of the CBLT Training via 

reflective logs, post-teaching reflective logs, and semi-structured interviews. Descriptive 

analysis was employed for the quantitative data, while the qualitative data were analyzed 

qualitatively by using the Constant Comparative Method (CCM). The findings revealed 

that the participants had very low prior familiarity and knowledge regarding corpora. The 

results highlighted the benefits (e.g., enhancing vocabulary and grammar instruction and 

error correction) and drawbacks (e.g., difficulties in finding appropriate language items, 

technical problems with different concordancers) of corpora use for language teaching. 

The participants also pointed out some benefits (e.g., raising their language awareness, 

creating a reflective and collaborative learning environment) and weaknesses (e.g., too 

much workload on production, need for more corpora practice) of the CBLT training. 

Finally, the results were discussed in the context of relevant literature, presenting 

pedagogical implications and suggestions for future research. 

Keywords: Corpora use in language teaching, Corpus literacy, Teacher education 
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ÖZET 

HİZMET ÖNCESİ İNGİLİZCE ÖĞRETMEN EĞİTİMİ BAĞLAMINDA BİR 

DERLEM TABANLI DİL ÖĞRETİMİ (DTDÖ) EĞİTİM PROGRAMININ 

TASARLANMASI VE UYGULANMASI 

 

Berkcan KÖSE 

 

Yabancı Dbller Eğbtbmb Anabblbm Dalı  

İngblbzce Öğretmenlbğb Programı 

Anadolu Ünbversbtesb, Lbsansüstü Eğbtbm Enstbtüsü, Temmuz 2024 

Danışman: Doç. Dr. Safbye İpek KURU GÖNEN 

 

Bu çalışmada, İngblbzce öğretmen adaylarının derlem araçlarının kullanımını kapsayan, 

20 saatlbk ve 9 haftalık, sbstematbk bbr Derlem Tabanlı Dbl Öğretbmb (DTDÖ) Eğbtbm 

programı uygulanmış ve öğretmen adaylarının derlem araçlarının İngblbzce öğretbmbne 

entegrasyonuna blbşkbn eğbtbm öncesbndekb ve sonrasındakb algılarını ve DTDÖ eğbtbmbne 

blbşkbn görüşlerbnb araştırmak amaçlanmıştır. 102 İngblbzce öğretmen adayının derlem 

araçlarına yönelbk farkındalıklarını araştırmak amacıyla Derlem Geçmbşb Anketb ble nbcel 

ve nbtel verbler elde edblmbştbr. Eğbtbm sonrasında, eğbtbmbn 20 katılımcısından eğbtbme 

yönelbk yansıtıcı günlükler, öğretbm sonrası yansıtıcı günlükler ve yarı yapılandırılmış 

görüşmeler yoluyla nbtel verb toplanmıştır. Nbcel analbz bçbn betbmsel analbz kullanılırken, 

nbtel verbler Süreklb Karşılaştırma Metodu kullanılarak analbz edblmbştbr. Bulgular 

katılımcıların derlem farkındalık sevbyelerbnbn düşük olduğunu, dbl öğretbmb bçbn derlem 

araçlarının kullanımının faydalarını (örneğbn, kelbme bblgbsb ve dbl bblgbsb öğretbmbnb ve 

hata düzeltblmeyb gelbştbrmek) ve eksbklbklerbnb (örneğbn, uygun dbl öğelerbnb bulmaktakb 

zorluklar, farklı derlem araçlarıyla blgblb teknbk sorunlar) vurgulamaktadır. Ayrıca 

katılımcılar DTDÖ eğbtbmbnbn bazı faydalarına (örneğbn, dbl farkındalıklarının artması, 

yansıtıcı ve bşbbrlbkçb bbr öğrenme ortamı yaratılması) ve zayıf yönlerbne (örneğbn, üretbme 

yönelbk aşırı bş yükü, daha fazla derlem pratbğbne bhtbyaç duyulması) dbkkat çekmbşlerdbr. 

Son olarak, bulgular alanyazın bağlamında tartışılmıştır ve pedagojbk çıkarımlar ble 

gelecek çalışmalar yönelbk önerbler sunulmuştur. 

Anahtar Kel[meler: Dbl öğretbmbnde derlem kullanımı, Derlem okuryazarlığı, Öğretmen 

eğbtbmb
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1. INTRODUCTION 

This chapter aims to thoroughly outline the background of the study, the statement 

of the problem, the purpose of the study, the significance of the study, the scope and 

limitations of the study, and the definitions of the key terms, respectively. 

 

1.1. Background to the Study 

Recent developments and rapid progress of computer technologies have 

revolutionized language education as much as it has affected all aspects of our daily lives. 

These breakthroughs highlight the importance of the introduction and integration of new, 

innovative tools for enhancing language instruction and practice in language teaching and 

learning environments, as well as providing language learners, teachers, and researchers 

with significant opportunities to enhance language education (Başal et al., 2024; Eslek-

Onur & Tosun, 2023; Ma et al., 2023). Along with many other recent advancements in 

computer technologies that call for the need to keep language teaching environments up-

to-date, artificial intelligence (AI) has also entered our lives at an unprecedented pace 

through various applications of AI-based generative language models (e.g., ChatGPT, 

Claude, Gemini, Pi, etc.) with ground-breaking possibilities like more accessible 

education, learning management and (r)evolutionary changes regarding teaching methods 

that might deeply affect the current nature of language education and teacher training 

(Alharbi, 2023; Ninaus & Sailer, 2022; Pokrivcakova, 2023).  

Leveraging the integration of corpora into language teaching pedagogy as a 

“computer-assisted technique” for enriching educational practices has received a 

considerable amount of attention as a result of such advancements in technology (Farr & 

Leńko-Szymańska, 2023; Ma et al., 2023; Özbay & Gürsoy, 2023; Vyatkina & Boulton, 

2017; Tsai, 2019). Referred to as the systematic collection and compilation of naturally 

occurring, authentic language data from texts in digital forms (Bennett & Uí 

Dhonnchadha, 2023; O’Keeffe et al., 2007; Römer, 2011), a corpus (plural corpora) is 

consulted for analyzing the language used in real life by identifying and interpreting 

patterns in language data (Başal et al., 2024; Köse & Kuru Gönen, 2023; Schmidt, 2023; 

Tsai, 2019; Xodabande & Nazari, 2022). The collection of language data as a corpus 

includes the compilation of written texts and the transcriptions of spoken language in 
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written form (Farr & O’Keeffe, 2019; Huang, 2011; Poole, 2022; Timmis, 2015). Based 

on the purposes and criteria for the inclusion and exclusion of each corpus, language data 

for the majority of corpora are obtained from written materials like articles, blogs, books, 

newspapers, and magazines, and the recorded and transcribed scripts of TV shows, 

movies, radio programs, weather forecasts, and conversation (Hunston, 2002; McCarthy 

& O’Keeffe, 2010; Pérez-Paredes, 2022; Poole, 2022). Each corpus represents a different 

aspect of a language as they differ in terms of their types, vocabulary size, and types of 

texts and genres collected (Huang, 2018). 

The utilization of corpora in the forms of online-accessible corpora and corpus 

tools and applications in language pedagogy holds significant potential for English 

language teaching as corpus use not only enables linguistics analysis of a language but 

also provides access to each instance language use of a specific language item across 

various contexts with multiple features (Abdel Latif, 2021; Chen et al., 2019; O’Keeffe 

et al., 2007; Poole, 2022). A specific query related to a word or a phrase in a corpus unveils 

valuable insights into the language item, such as its genre, usage patterns and frequency, 

collocations, phrasal verb usage, idiomatic expressions, register, and use across various 

contexts (Ebrahimi & Faghih, 2017; Farr & O’Keeffe, 2019; Hunston, 2002; O’Keeffe et 

al., 2007; Özbay & Gürsoy, 2023; Şen Bartan, 2023). The use of corpora for English 

language teaching and learning has received an emerging, increasing popularity as access 

to authentic language is vital to language education, especially since conventional 

teaching materials are criticized for being based on subjective intuitions and judgments 

of material writers (Abdel Latif, 2021; Aşık, 2015; Gilmore, 2019; Leńko-Szymańska, 

2017; Meunier & Reppen, 2015; Naismith, 2017; Sun & Hu, 2023; Şimşek, 2020).  

In order to utilize the benefits of corpora for language education, Johns (1991) 

coined the term “data-driven learning” (DDL), the involvement and engagement of 

language learners with corpora for recognizing and identifying language patterns 

inferring grammar rules and drawing insights from concordance lines autonomously at 

their own pace (Bennett & Uí Dhonnchadha, 2023; Boulton, 2010; Can, 2023; Chen et 

al., 2019; Flowerdew, 2015; Ma et al., 2023). A concordance line is defined as the display 

of the distribution of the searched target word or phrase in a number of lines where each 

occurrence of that item with other words that surround it across texts (Boulton & Cobb, 

2017; Özbay & Gürsoy, 2023; Şimşek & Can, 2023). The consultation of corpora by 

language learners is believed to foster discovery learning (Bernardini, 2004; Boulton & 
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Cobb, 2017; Michali & Patsala, 2020), as it puts learners in the form of a researcher, and 

they engage with the linguistic analysis of the language by analyzing concordance lines 

(Bennett & Uí Dhonnchadha, 2023; Chambers, 2019; Çalışkan, 2020; Gilquin & Granger, 

2010). Moreover, with the integration of DDL into language pedagogy, language learners 

become more motivated to take charge of their own learning, and it enhances their 

autonomy and language awareness as they work on real language data on their own 

(Bennett & Uí Dhonnchadha, 2023; Boulton & Cobb, 2017; Charles, 2022; Çalışkan, 

2020; Farr, 2008; Gilquin & Granger, 2010; Zareva, 2017). 

The use of corpora for language learning and teaching purposes in language 

classrooms is known as corpus-based language pedagogy (CBLP) (Farr & Leńko-

Szymańska; 2023; Ma et al., 2021), and it is regarded as the integration of corpus 

linguistics (CL) into language education. This integration works in two distinct ways. The 

first one is the indirect application of corpora in language education. The indirect use of 

corpora in language education covers a vast number of applications of corpora, including 

corpus consultation and corpus-based language analysis, and it enables the creation and 

development of language teaching materials like textbooks and grammar books, reference 

publishing, and dictionaries, syllabus design, and language test development and 

assessment (Cushing, 2017; Đurović & Bauk, 2022; Götz, 2022; Kaya et al., 2022; 

McEnery & Xiao, 2011; Park, 2014). The second way of integrating corpora is the direct 

application of corpora by language teachers or learners in language education 

environments (Abdel Latif, 2021; Bennett & Uí Dhonnchadha, 2023; McEnery & Xiao, 

2011; Sinha, 2021). The direct applications of corpora in language education refer to the 

hands-on use of corpora by language learners and teachers for practicing the naturally 

occurring, actual language data in concordance lines (Bennett & Uí Dhonnchadha, 2023; 

Bernardini, 2004; Boulton & Cobb, 2017; Köse & Kuru Gönen, 2023; Şimşek, 2020). 

As DDL stands out from conventional methods in language education contexts 

with its significant benefits in language instruction on various language skills (Bennett & 

Uí Dhonnchadha, 2023; Boulton & Cobb, 2017; Çalışkan, 2020; Gilquin & Granger, 

2010; Godwin-Jones, 2017; Lee et al., 2019; Mizumoto & Chujo, 2015; Sinha, 2021; 

Timmis, 2015; Xodabande & Nazari, 2022), there has been a growing number of studies 

on the integration of corpora and DDL into vocabulary instruction and learning in recent 

years as it provides language learners with the actual usage of vocabulary items across 

different contexts (Alsahafi, 2022; Barabadi & Khajavi, 2017; Can, 2023; Chen, 2017; 
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Daskalovska, 2015; Eslek-Onur & Tosun, 2023; Karras, 2016; Koçak, 2020; Li, 2017; Lu 

& Dang, 2022; Saddhono et al., 2023; Sinha, 2021; Tsai, 2019; Uçar & Yükselir, 2015; 

Vyatkina, 2016; Zhang, 2022). Likewise, studies examining corpora use for grammar 

teaching also highlight benefits as DDL offers authentic examples of grammar usage 

across different contexts with corpus-informed grammar teaching activities for learners 

(Girgin, 2011, 2019; Emir & Yangın-Ekşi, 2023; Hughes, 2010; Khan et al., 2021; Lin & 

Lee, 2019; Lakew et al., 2021; Lin, 2019; Özer & Özbay, 2022; Rodríguez-Fuentes & 

Swatek, 2022; Römer, 2004; Smart, 2014; Vannestal & Lindquist, 2007; Zhong & Wakat, 

2023). Similarly, empirical research on the integration of corpora into language education 

has also highlighted the value of utilizing corpora in writing instruction and error 

correction (Anthony, 2016; Chang, 2014; Emir, 2019; Gaskell & Cobb, 2004; Gilmore, 

2008; Luo & Liao, 2015; O’Sullivan & Chambers, 2006; Quinn, 2015; Yoon & Hirvela, 

2004). 

Despite its emerging popularity in relevant research, the integration of corpora in 

language classrooms, as well as the proficiency of language teachers in corpus-based 

language teaching pedagogy, remains limited (Başal et al., 2024; Callies, 2019; 

Chambers, 2019; Ebrahimi & Faghih, 2017; Leńko-Szymańska & Boulton, 2015; Ma et 

al., 2022). The limited use of corpora in language education contexts largely stems from 

language teachers’ lack of awareness and requisite knowledge on how to effectively 

consult and utilize corpora (Breyer, 2009; Chen et al., 2019; Frankenberg-Garcia, 2012; 

Gilquin & Granger, 2010; Naismith, 2017; Tribble, 2015). Aşık (2015) surveyed 42 EFL 

instructors in the Turkish EFL context, revealing that nearly half the instructors lacked 

familiarity with corpora, with only a few having prior experience using corpora. 

Similarly, Bunting (2013) conducted a study with EFL teachers to assess their familiarity 

with corpus tools, and it was revealed that most of the EFL teachers lacked knowledge of 

how to integrate corpora into their teaching despite their familiarity with CL from their 

university courses. In a more recent investigation by Pérez-Paredes (2022), the findings 

revealed that teachers do not utilize corpora in their classrooms, and these results stressed 

the importance of training language teachers in the pedagogical applications of corpora 

by devoting more training and courses on the know-how of corpus consultation that 

connects the use of corpora with classroom practices and activities (Bennett & Uí 

Dhonnchadha, 2023; Leńko-Szymańska, 2017; Mukherjee, 2004; Römer, 2011; Vyatkina, 

2020). Therefore, the integration of corpora consultation into initial teacher training for 
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English teacher candidates is an area open to investigation (Breyer, 2009; Chen et al., 

2019; Lin, 2019; McCarthy, 2008; Mukherjee, 2006; O’Keeffe & Farr, 2003; Şimşek & 

Can, 2023). 

Researchers have underlined the significance and necessity of providing courses 

and training on features, tools, and utilization of corpora for prospective EFL teachers as 

such training equips them with the ability to consult corpora for language analysis by 

concordancing and create corpus-informed language teaching materials to utilize in their 

future teaching practices (Abdel Latif, 2021; Başal et al., 2024; Bennett & Uí 

Dhonnchadha, 2023; Çalışkan, 2020; Heather & Helt, 2012; Köse & Kuru Gönen, 2023; 

Leńko-Szymańska, 2017; Naismith, 2017; Tribble, 2000). Leńko-Szymańska (2014) 

points out the significance of obtaining skills and expertise in consulting corpora 

effectively for pre-service EFL teachers during teacher training. Similarly, it was 

emphasized in Naismith’s (2017) study that the integration of corpus tools in language 

teaching indicated potential benefits for improving language awareness and facilitating 

lesson and teaching material creation. Zareva (2017) also highlights language teachers’ 

low familiarity with and limited prior experience with corpora consultation and the need 

for more hands-on corpora practice opportunities for language teachers. Şimşek (2020) 

and Köse & Kuru Gönen (2023) also emphasized a need for more courses to expand the 

corpus literacy and practice of corpora consultation for pre-service teachers for their 

future language teaching practices after graduation. 

All in all, the crucial role of offering training on using corpora and its pedagogical 

implications in language education is highlighted as empirical studies stress the need for 

structured, systematic, and comprehensive training initiatives to equip EFL teachers with 

the necessary skills for the effective integration of corpus-informed English teaching 

materials into their classroom practice (e.g., Başal et al., 2024; Farr & Leńko-Szymańska, 

2023; Köse & Kuru Gönen, 2023; Schmidt, 2023; Şimşek, 2020). Corpora can enhance 

language education across various dimensions and aspects if prospective teachers are 

introduced to corpora and different corpus applications in language teaching during initial 

pre-service teacher training. 

 

1.2. Statement of the Problem 

According to research studies in relevant literature, it is evident that language 

teachers must be exposed to corpora and need instruction on integrating its use into their 
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teaching practices such as utilizing concordancing applications and that there is a need 

for the inclusion of corpora into both initial teacher training for prospective pre-service 

EFL teachers and the professional development of in-service language teachers 

(Chambers et al., 2011; Chen et al., 2019; Çalışkan & Kuru Gönen, 2018; Frankenberg-

Garcia, 2012; Lin, 2019; McCarthy, 2008; Mukherjee, 2004; O’Keeffe & Farr, 2003; 

Römer, 2011; Şimşek & Can, 2023). However, in the Turkish EFL context, the integration 

of corpora into language teaching remains limited due to EFL teachers’ lack of awareness 

and knowledge regarding corpus utilization as they are unfamiliar with what is available 

in corpora, as well as how to access corpora and use concordance lines for language 

teaching purposes (Aşık, 2015; Başal et al., 2024; Çalışkan, 2020; Köse & Kuru Gönen, 

2023; Şimşek, 2020). Moreover, the involvement and integration of corpora into teacher 

training programs is still not a common practice despite the benefits in the relevant 

literature, and there is not a systematic, comprehensive training program approach to the 

integration of corpora into ELT contexts for the professional development of prospective 

teachers other than individual efforts of some researchers in the Turkish context (Aşık, 

2017; Köse & Kuru Gönen, 2023; Özbay, 2017; Şimşek, 2020). 

Recently, the use of AI has been gaining an increasing amount of attention in every 

aspect of life with various applications of AI-based generative language models like  

ChatGPT, Claude, and Gemini, and many more with endless possibilities of what can be 

generated with access to any type of information with one click at lightning speed 

(Alharbi, 2023; Ninaus & Sailer, 2022; Pokrivcakova, 2023). While these AI models are 

capable of generating human-like texts for any specific prompt given, providing 

personalized learning experiences according to the needs and expectations of the user, 

and even creating language teaching and learning materials, the use of AI in education 

has brought about critical concerns regarding the reliability and credibility of AI-

generated content (AlAfnan et al., 2023; Akgün & Greenhow, 2022; Balta, 2023; Kung 

et al., 2023; Perkins, 2023; Pokrivcakova, 2023).  

Unlike the use of corpora and similar data-driven approaches that are based on 

authentic language usage with high reliability and credibility dating way back in the 

literature, it is a well-known fact that AI models can sometimes generate inaccurate or 

misleading information, thereby posing critical concerns regarding ethical considerations 

while creating language teaching materials for language instruction (Akgün & Greenhow, 

2022; Balta, 2023). While AI-generated materials can also be a valuable supplement to 
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language education, there is a need for language teachers and learners to use such models 

with caution and evaluate the AI-generated content critically (AlAfnan et al., 2023; Balta, 

2023; Perkins, 2023; Pokrivcakova, 2023). Therefore, this calls for the need to the 

integration of corpora into language teaching environments for accessing reliable and 

authentic language data, as well as systematic and comprehensive training programs for 

the professional development of prospective EFL teachers to equip them with required 

skills to consult corpora for language teaching purposes (Başal et al., 2024; Bennett & Uí 

Dhonnchadha, 2023; Köse & Kuru Gönen, 2023; Şimşek, 2020). Nonetheless, it should 

be noted that the recent advancements in AI technology hold the potential to foster the 

integration of corpora into language teaching environments in the future in terms of 

assisting corpora consultation efficiently for the analysis of large corpora, identifying 

language patterns, and generating insights to further enrich teaching practices as language 

teachers and learners can benefit from the combination of the strengths of AI-generated 

content with the reliability and authenticity of language data retrieved from corpora. 

It is crucial to raise the language awareness of pre-service EFL teachers to 

improve their future teaching practices with opportunities to learn about corpora, how to 

search for a language item, analyze concordance lines to interpret language data, and use 

corpora for teaching practices via corpus applications and creating corpus-informed 

language teaching materials for an actual classroom environment (Çalışkan, 2020; 

Frankenberg-Garcia, 2012; Leńko-Szymańska, 2017; Lin, 2019; Mukherjee, 2004; 

Römer, 2011; Şimşek, 2020). Despite such different applications of corpora with the 

aforementioned benefits in the literature, there is a lack of studies that encourage the 

consultation of corpora and creating corpus-informed language teaching materials and 

trace their use in actual language teaching classrooms after training pre-service EFL 

teachers on corpora and corpus literacy. Within the Turkish context, although some 

research has explored the incorporation of corpus literacy for pre-service EFL teachers 

(Aşık, 2017; Köse & Kuru Gönen, 2023; Özbay, 2017; Şimşek, 2020), only limited 

insight exists regarding English teacher candidates’ views and experiences related to the 

use of available corpus tools and corpus-informed language teaching materials into their 

teaching practices. In order to meet this need and to assist pre-service EFL teachers in the 

effective integration of recent advancements such as corpora use, this study aimed at 

designing a systematic and comprehensive training program on the integration of corpora 
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into EFL teaching environments and offer various suggestions for EFL teacher educators, 

instructors, administrators, and language practitioners. 

 

1.3. Purpose of the Study 

The primary purposes of the present study were to investigate the perceptions and 

reflections of Turkish pre-service EFL teachers regarding corpus and corpus-based 

language teaching and its practical implementation in English language teaching contexts 

before and after receiving the 9-week systematic and comprehensive Corpus-based 

Language Teaching (CBLT) Training tailored for the specific context of the current study. 

Based on the relevant need for providing training opportunities for pre-service EFL 

teacher education, this study aimed at designing a corpus training program with a specific 

focus on hands-on practices of corpora integration into actual teaching contexts aligned 

with the needs of the learners and EFL teaching environments along with the necessary 

theoretical information on corpus-based language teaching. Moreover, this study explores 

the perceptions and views of the English teacher candidates about the CBLT Training 

program, which aimed to engage the participants with corpus consultation for designing 

corpus-informed language teaching materials and integrating these materials into their 

actual teaching experiences in language classrooms in their practicum schools. 

Taking into account the scope and the aforementioned purposes, the present study 

seeks to answer the following research questions: 

1) What do Turkish pre-service EFL teachers think about corpora and the 

integration of corpora into language teaching contexts? 

2) What are the perceptions of Turkish pre-service EFL teachers regarding the 

a. integration of corpora into actual teaching contexts? 

b. systematic Corpus-Based Language Teaching Training? 

 

1.4. Significance of the Study 

In the relevant literature, empirical studies aimed to investigate the effectiveness 

of corpus applications in language teaching for skill development and the perceptions of 

EFL learners on the implementation of corpus-informed EFL activities and materials 

(Crosthwaite, 2017; Girgin, 2019; Lin & Lee, 2019; Tono et al., 2014). Regarding EFL 

teacher training, the primary focus was on training pre-service and in-service EFL 
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teachers about corpora and the use of corpus tools, as well as investigating their views 

and perspectives on incorporating corpora into language teaching and learning (Çalışkan 

& Kuru Gönen, 2018; Ebrahimi & Faghih, 2017; Farr, 2008; Tribble, 2015; Zareva, 

2017). However, unlike these studies, the present study focuses on the interplay between 

equipping prospective pre-service EFL teachers with corpus literacy and providing 

opportunities to create DDL language teaching materials for actual teaching practices in 

their practicum schools. 

In the Turkish EFL context, there is a lack of empirical studies that encourage the 

integration of an integrative, interactive, and systematic model of training programs on 

the training of pre-service EFL teachers on corpus literacy and the consultation and 

utilization of different tools for EFL teaching with a focus on monitoring their developing 

knowledge and skills, and material design development. This study highlights the 

significance of the integration of corpus-based language teaching into actual teaching 

practices with systematic and comprehensive training that covers a wide range of 

strategies for prospective EFL teachers so that they could experience corpora integration 

both as a learner and a teacher by first learning about corpora and then, exploiting corpora 

to teach (Breyer, 2009; Fligelstone, 1993; Schmidt, 2023). This study may shed light on 

senior English teacher candidates’ perceptions and views about the use of various corpus 

tools and corpus-informed teaching materials in their teaching practices, as well as 

insights into the efficacy and implementation of such training on corpus literacy in teacher 

training programs. 

Considering the initial low familiarity with corpora and lack of research and 

training on corpora in the Turkish EFL context, there is a need to investigate Turkish pre-

service EFL teachers’ corpus knowledge, their views on corpora, and their experience in 

its practical applications in language instruction to gain deeper insights and develop 

tailored systematic, comprehensive training programs on the integration of corpora into 

language teaching environments. The relevant research suggests the need for pre-service 

training to familiarize EFL teachers with corpus use and corpus-based language teaching 

pedagogy, equip them with practical skills for consulting corpora, demonstrate how 

corpora can be integrated into English language instruction, and provide opportunities for 

gaining hands-on experience for implementing corpus-informed teaching activities into 

their EFL teaching practices (Başal et al., 2024; Schmidt, 2023). In order to meet this 

need and to assist prospective EFL teachers in the effective integration of corpora, this 



 

 10 

study aimed at designing a systematic and comprehensive training program on the 

integration of corpora into EFL teaching environments and providing opportunities to 

gain hands-on experience with corpora for designing and integrate corpus-based language 

teaching materials into their actual language classrooms. The CBLT Training was tailored 

for the specific context of the study and implemented into the practicum processes of 

senior pre-service EFL teachers as an attempt to equip them with the theoretical 

knowledge and practical skills of consulting and utilizing corpora, demonstrating how 

corpus use can be integrated across various language domains and skills, and providing 

opportunities to gain hands-on experience with corpora for designing and integrate 

corpus-based language teaching materials into their actual language classrooms.  

The present study suggests pedagogical implications regarding integrating the use 

of corpora for language teacher training programs to equip EFL teacher candidates with 

corpus literacy and the integration of corpora into actual teaching practices of EFL 

teachers. The study also contributes to the teacher training program curricula in the 

Faculty of Education of universities in the Turkish context for training English teacher 

candidates. Moreover, it can be noted that the integration of corpora into language 

classrooms would also contribute to the teacher training curricula for the teacher 

education of teachers and learners of other languages.  

 

1.5. Scope and Limitations of the Study 

The present study was conducted at the Middle East Technical University in 

Türkiye during the Fall Term of the 2023-2024 Academic Year to explore the perceptions 

and views of Turkish English teacher candidates on corpora, corpus-based teaching 

pedagogy and the implementation of teaching materials created by the utilization of 

various available corpora in language teaching before and after a systematic and 

comprehensive training on the theoretical and practical aspects of corpus software and 

online corpora. While 102 senior Turkish pre-service EFL teachers studying at the 

Department of Foreign Language Education (FLE) participated in the study's initial data 

collection phase, 20 voluntary and available pre-service EFL teachers took part in the 

Corpus-Based Language Teaching (CBLT) Training and the second phase of the study. 

Therefore, the findings of the present study are limited to its context and the 20 pre-

service EFL teachers, and this could potentially limit the generalizability of the findings 

to a broader population of pre-service EFL teachers in all EFL teaching contexts. Hence, 



 

 11 

future studies might be conducted in contexts with larger sample sizes to generalize the 

effects of integrating corpora into language teacher training programs and actual teaching 

experiences.  

In the present study, pre-service EFL teachers designed at least three corpus-

informed language teaching materials to integrate their language teaching experiences 

during their practicum at various high schools in Ankara, Türkiye. However, due to the 

nature of the practicum, they could only teach two lessons throughout the semester and 

the training. Additional research could explore the adaptation of more extended 

implementation and long-term effects of such training on corpora use for pre-service EFL 

teachers in their actual classroom practices. As the participant student-teachers were 

assigned to various schools and grades for their practicum process, the specific classroom, 

students, and the topic they were assigned to teach might have an influence on their 

perceptions and views regarding the implementation of corpora into language teaching. 

Therefore, future studies may consider incorporating different grade levels to generalize 

the findings. Moreover, as the CBLT training was held in a regular classroom without 

computer access, participants had to bring their laptops to practice corpora. For future 

research, providing computer facilities to participants would help to surpass this 

limitation. 

 

1.6. Definitions of Key Terms 

Corpus (plural corpora) is the systematic, electronic collection of authentic language 

data derived from texts (Römer, 2011). 

 

Corpus linguistics (CL) refers to the empirical examination of systematic collections of 

authentic language data using computer-based methods (McCarthy & O’Keeffe, 2010). 

 

Corpus literacy refers to the knowledge, skills, and competencies required to employ 

corpora in language teaching to investigate the language and enrich learners’ language 

development by analyzing concordance lines (Heather & Helt, 2012). 

 

Concordance line refers to the display of the distribution of a specific word or phrase 

across various texts and contexts (Hunston, 2002; O’Keeffe et al., 2007). 



 

 12 

 

Corpus-based language pedagogy (CBLP) refers to the capacity to integrate corpus 

linguistics into language teaching practices in the classroom (Boulton, 2009; Römer, 

2011). 

 

Corpus-informed teaching materials refer to language teaching materials and exercises 

designed by consulting concordance lines derived from a corpus. 

 

Data-driven learning (DDL) is a language teaching approach involving language 

learners actively engaging with corpora to explore language patterns by concordancing 

independently (Johns, 1991). 

 

The direct application of corpora is the use of corpora and corpus data by language 

learners and teachers for practicing the naturally occurring, authentic language data in 

concordance lines in actual classroom practices (Römer, 2011). 

 

The indirect application of corpora is the use of corpora and corpus data by material 

writers, curriculum developers, and researchers to integrate corpora use into teaching 

curricula, dictionaries, and textbooks (Römer, 2011). 
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2. LITERATURE REVIEW 

The primary purpose of this chapter is to offer a comprehensive outline of the 

relevant research in CL under three main sections. The first section begins by introducing 

corpus linguistics along with detailed information about different corpora and the role of 

Corpus Linguistics in Language Pedagogy. The next section presents the indirect and 

direct applications of corpora in language education as well as the use of corpora for 

language skill development as the ways of Consulting Corpora in Language Education. 

The last section delves into the integration of Corpora in Language Teacher Education 

to equip foreign language teachers with the ability to utilize corpora for language teaching 

purposes. 

 

2.1. Corpus Linguistics in Language Pedagogy 

The emergence of the first electronic, computerized corpora dates back to 1961 as 

the Brown Corpus was compiled by Henry Kučera and W. Nelson Francis for the sake of 

linguistics research by systematically collecting a large amount of naturally occurring 

language data and analyzing that large, principled data with reliable, computerized results 

(Conrad, 2000; Kučera et al., 1967; Schmidt, 2023; Tognini-Bonelli, 2010). 

Technological progress and the availability of the internet paved the way for the ease of 

compiling corpora, and there has been a substantial amount of increase in the number of 

empirical studies on “computer-assisted techniques” for analyzing language ever since 

(Ma et al., 2023; Özbay & Gürsoy, 2023; Sinclair, 2004; Vyatkina & Boulton, 2017). 

Conceptualized as analyzing and investigating the language in a short time with 

little effort, the first attempts of corpus linguistics were shaped around running language 

analysis for research purposes, which was followed by the formation and compilation of 

corpus-informed dictionaries (Huang, 2018; O’Keeffe et al., 2007; Şimşek, 2020). John 

Sinclair’s COBUILD monolingual learner’s dictionary project (1987) initiated one of the 

earliest indirect applications of corpus use for creating corpus-based dictionaries and 

grammar reference books like the “Longman Grammar of Spoken and Written English” 

(Biber et al., 1999) for learners of English as a foreign language (EFL) (Huang, 2018; 

Tribble, 2015). In addition to the creation of such dictionaries and grammar reference 

books by leveraging corpora to enhance language analysis across multiple dimensions, 

including word frequency and associations at the semantic level, thesaurus, and 
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concordancing, corpus-informed language learning and teaching materials have also been 

created for English language learning and teaching purposes (Bennett & Uí 

Dhonnchadha, 2023; Köse & Kuru Gönen, 2023; McCarthy et al., 2005; O’Keeffe et al., 

2007). This production has been regarded as one of the most outstanding contributions of 

corpus linguistics on language pedagogy in language teaching and learning contexts 

(McCarthy & O’Keeffe, 2010; Tsai, 2019). 

Defined as the systematic, electronic collection of authentic language data derived 

from texts, the use of corpora in English language education has received a considerable 

amount of attention for it enables researchers, learners, and teachers to analyze the 

language on authentic data for pedagogical purposes with the progress in technology and 

ease of access to computers (Başal et al., 2024; Köse & Kuru Gönen, 2023; Römer, 2011; 

Schmidt, 2023; Tsai, 2019). Consulted for a vast number of purposes, any particular 

corpus comprises electronically compiled language in written form, derived from either 

written texts, transcribed spoken texts, or a combination of both (Çalışkan, 2020; 

Schmidt, 2023). Essentially, written texts collected in a corpus include written materials 

like books, articles, magazines, newspapers, and blogs, while spoken texts encompass 

recorded and transcribed radio and TV shows, movies, formal and informal conversation, 

and weather forecasts in digital forms (Farr & O’Keeffe, 2019; Poole, 2022). 

Consequently, corpora can vary significantly depending on the purpose and the inclusion 

and exclusion criteria of the specific corpus compiled. Starting with the 1st generation of 

major corpora in the 1970s, including the Brown Corpus, the Lancaster-Oslo/Bergen 

(LOB) Corpus, and the London-Lund Corpus of Spoken English (LLC), each modern 

corpus possesses different qualities and features, including their type (e.g., general 

language, specialized, native speaker, learner, etc.), vocabulary size (e.g., large with 

fourteen billion words, small with thirty thousand words), and the type of texts and genres 

compiled (Huang, 2018; Tsai, 2019). 

Providing the actual, naturally occurring samples of the language, the majority of 

English language corpora used by researchers, teachers, and learners in EFL contexts are 

general/reference and specialized corpora that feature a wide array of texts and genres 

(e.g., Bunting, 2013; Çalışkan, 2020; Köse & Kuru Gönen, 2023; Şimşek, 2020; Zareva, 

2017). One of the free-access online corpora consulted in English language teaching and 

learning contexts is the British National Corpus (BNC), which contains 100 million words 

from magazines, fiction, academic texts, blogs, and movies (Godwin-Jones, 2017). In 



 

 15 

addition to such large general/reference corpora with hundreds of millions of words as 

authentic language data, the British Academic Written English Corpus (BAWE) and the 

Michigan Corpus of Academic Spoken English (MICASE) can be given as samples of 

specialized corpora used for specific purposes in English language teaching contexts 

(Bouzekria et al., 2023; Wazni et al., 2023). While MICASE comprises more than 1.7 

million words from nearly 200 hours of transcribed academic spoken English, BAWE 

contains 6.9 million words taken from the written academic work of students in the British 

context (Sanosi, 2022; Yiru & Le, 2024). Despite being smaller in scale, such corpora are 

tailored for specific language education or research purposes (Đurović & Bauk, 2022; 

Farr & O’Keeffe, 2019), like being used in English for Specific Purposes (ESP) or English 

for Academic (EAP) contexts and the demonstration of the direct use of corpora for 

teaching language learners about corpus linguistics and teaching them to exploit corpus 

data by making queries and working on concordance lines as proposed by Fligelstone 

(1993). Last but not least, one of the most popular and widely recognized free-access 

online corpora consulted in English language teaching and learning contexts, the Corpus 

of Contemporary American English (COCA) houses a vast one billion words taken from 

various academic texts, magazines, blogs, and movies (Godwin-Jones, 2017; Poole, 

2022). Table 2.1. below outlines the features of the online corpora given above. 

 

Table. 2.1. The list of available online corpora used in the EFL context 

Online Corpora Features 

BNC – British National Corpus 

Focus on general language use 
100 million words 
1980-1990s 
Mix of written and spoken texts 

BAWE - British Academic Written 
English Corpus 

Focus on academic contexts 
6.9 million words 
2004-2007 
Written academic English 

COCA – Corpus of Contemporary 
American English 

Focus on general language use 
The largest online corpora with over 1 billion words 
1990-2020 
Mix of written and spoken texts 

MICASE – Michigan Corpus of 
Academic Spoken English 

Focus on academic contexts 
1.7 million words 
1997-2001 
Spoken academic English 

 

As can be seen in Table 2.1, each online corpus given above excels in different 

areas due to their varying focus, types of texts, number of words included, and periods. 
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The choice of which corpus to consult depends on whether the focus is on British or 

American English, written or spoken language data, general usage, or academic contexts 

for linguistic analysis and practical applications in language teaching. As a versatile, up-

to-date corpus with the most recent update in March 2020, COCA is often considered the 

most comprehensive due to its broad applications and used the most widely in language 

teaching and learning contexts (Bennett & Uí Dhonnchadha, 2023; Ma et al., 2023; 

Schmidt, 2023). Figure 2.1. illustrates the interface of COCA: 

 

 
Figure 2.1. The interface of COCA 

 

Alongside these online-accessible corpora, there exists a range of various 

computer software tools and applications (e.g., AntConc, LancsBox, Lextutor, Wordsmith 

tools, SketchEngine) for carrying out corpus analyses on the varieties in language use 

with pre-uploaded corpus data in text format (Özbay & Gürsoy, 2023; Şen Bartan, 2023). 

By utilizing these corpus software programs, researchers, language learners, and teachers 

can also create their own corpora for analysis rather than relying solely on ready-made 

online corpora (Godwin-Jones, 2017). In addition to their use in research endeavors for 

carrying out linguistic analysis through concordancing, such computer software has also 

been employed for language education purposes as corpus tools (Başal et al., 2024; Chen 

et al., 2019; Friginal, 2018; Kazaz, 2015; Köse & Kuru Gönen, 2023; Leńko-Szymańska, 

2017; Poole, 2022). The common quality of both online corpora and corpus software is 

that each works as a concordancer for researchers, language learners, and teachers to 
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access each instance of language use across various contexts while facilitating the 

exploration and examination of language components within a corpus (Çalışkan, 2020; 

Schmidt, 2023; Şimşek, 2020). 

Following the query of a word or a word group in a concordancer, users are 

provided with various corpus analysis features that unveil authentic language evidence 

(Bennett & Uí Dhonnchadha, 2023; Şimşek, 2020). By the process of searching for a 

specific word or a phrase in a corpus, concordancing, valuable insights into the query 

item can be obtained, including genre, collocations, phrasal verbs, idiomatic expressions, 

usage frequency, usage patterns, the use of modality and tenses, register and context (Farr 

& O’Keeffe, 2019; Ma et al., 2023). Typically, the result for a specific query is a display 

of concordance lines that show the distribution across texts in the form of Keyword in 

Context (KWIC). This form specifically presents the node, the searched target word or 

phrase, in the center of a number of lines where each occurrence of the target item in the 

desired genre, year, and text type is displayed with other words that surround it (Boulton 

& Cobb, 2017; Özbay & Gürsoy, 2023; Şimşek & Can, 2023). The effective analysis of 

concordance lines for making reliable deductions and inferences regarding the 

associations of a specific word or phrase with other words across different contexts 

involves employing particular techniques such as reading the concordance lines vertically 

and interpreting and identifying the usage patterns of the target item with other words on 

both sides (Bennett & Uí Dhonnchadha, 2023; Huang, 2018; Ma et al., 2023; McCarthy 

& O’Keeffe, 2010). Figure 2.2. below demonstrates some different features of COCA: 
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Figure 2.2. Some different features of COCA 

 

With the emerging popularity of linguistic analysis of concordance lines and the 

pioneering work of Johns (1986) pointing out the benefits of the use of concordance lines 

with language learners, the consultation of corpora for English language teaching and 

learning purposes has become prominent (Chambers, 2019; O’Keeffe et al., 2007; 

Şimşek, 2020). Incorporating concordance lines into the English language pedagogy 

fostered the emergence of a new instructional approach by Johns (1991), the concept of 

data-driven language learning and teaching (DDL). Ensuring exposure of language 

learners to authentic language (Can, 2023; O’Keeffe et al., 2007) and discovery learning 

(Bernardini, 2004; Boulton & Cobb, 2017), this method involves learners examining 

concordance lines, recognizing and identifying language patterns and inferring grammar 

rules, and drawing insights autonomously at their own pace (Bennett & Uí Dhonnchadha, 

2023; Boulton, 2010; Flowerdew, 2015; Johns, 1991). Data-driven language teaching 

activities and language learners’ engagement with discovery learning and linguistic 

analysis by working on concordance lines foster inductive learning (Boulton & Cobb, 

2017; Michali & Patsala, 2020). As DDL activities are based on actual language data 

taken from concordance lines, they differ from ready-made learning activities that do not 

put learners at the center of language teaching and learning processes (Chambers, 2010; 

Flowerdew, 2015). With the integration of DDL activities into language pedagogy, 

language learners become more motivated to take charge of their own learning as it 



 

 19 

requires them to analyze actual, naturally occurring language data themselves (Bennett & 

Uí Dhonnchadha, 2023; Boulton & Cobb, 2017; Chambers, 2005; Michali & Patsala, 

2020; Şimşek, 2020). See Figure 2.3. below for sample concordance lines retrieved from 

COCA: 

 

 
Figure 2.3. Sample concordance lines retrieved from COCA 

 

It is crucial to enable the proficiency and experience of language teachers in 

identifying and interpreting patterns in language data by corpus analysis on concordance 

lines, consulting corpora for enhancing their instruction, making corpus-based language 

pedagogy a part of their teaching practices by creating corpus-based language teaching 

materials (Bennett & Uí Dhonnchadha, 2023; Frankenberg-Garcia, 2012; Köse & Kuru 

Gönen, 2023; Leńko-Szymańska & Boulton, 2015; McCarthy et al., 2005; O’Keeffe et 

al., 2007). As Heather and Helt (2012) proposed, it is essential to enable the corpus 

literacy of language teachers to have the capacity to employ corpora in their language 

teaching to investigate the language and enrich their learners’ language development 

(Başal et al., 2024; Şimşek, 2020). 

 

2.2. Consulting Corpora in Language Education 

The natural integration of corpus use into English language education has 

profoundly influenced corpus-based language pedagogy and boosted the number of 

studies on utilizing corpora in language teaching and learning contexts (Bennett & Uí 

Dhonnchadha, 2023; Çalışkan, 2020; Godwin-Jones, 2017). Following the emergence of 
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DDL and the corpus revolution in English language practice, the integration of corpora 

into language education has increased significantly as the use of corpora has become a 

part of language classrooms with the extensive use of printed corpus-based textbooks, 

dictionaries, and grammar books (Chambers, 2019; Şimşek, 2020). Mukherjee (2006) 

further delineates the impact of such a revolution, focusing on the utilization of corpora 

both for and in English language teaching classrooms. Furthermore, Römer (2011) also 

provides an insightful exploration of corpus applications as corpora serve both indirect 

and direct means (Godwin-Jones, 2017; McEnery & Xiao, 2011; Sun & Hu, 2023). Figure 

2.4. outlines the use of corpora in language learning and teaching by Römer (2011): 

 

 
Figure 2.4. The use of corpora in second language learning and teaching (Römer, 2011) 

 

As outlined by Römer (2011), the pedagogical applications of corpora in language 

learning and teaching contexts are delineated into two: the indirect applications of corpora 

by researchers and material writers for reference publishing, teaching and learning 

material development, syllabus design, and the direct applications of corpora by learners 

and teachers in language learning and teaching processes with concordance line analysis 

and DDL tasks (Çalışkan, 2020; Godwin-Jones, 2017; Sun & Hu, 2023). 

 

2.2.1. Indirect corpus applications in language education 

The indirect use of corpora in language education covers a vast number of 

applications, including corpus consultation and corpus-based language analysis, enabling 
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the creation and development of language teaching materials like textbooks and grammar 

books, reference publishing and dictionaries, syllabus design, and language test 

development and assessment (Kaya et al., 2022; McEnery & Xiao, 2011; Sun & Hu, 

2023). In this respect, corpus-informed reference publishing and dictionaries are some of 

the most significant applications of corpora in language education (Cangır, 2022; 

Çalışkan, 2020; Godwin-Jones, 2017; Sinha, 2021; Şimşek, 2020). Following Sinclair’s 

COBUILD monolingual learner’s dictionary project in 1987, most of the dictionaries and 

grammar reference books published ever since have been corpus-driven (Breyer, 2009; 

Sinha, 2021). In addition to the COBUILD dictionary, many dictionaries, including the 

Cambridge Dictionary of American English (Landau, 2000), the Oxford Dictionary of 

English (Stevenson, 2010), the Longman Dictionary of Contemporary English (Summers 

& Gadsby, 1995) have been published with real-life, authentic language samples taken 

from corpora (Cangır, 2022; Godwin-Jones, 2017; Sinha, 2021). So much so that corpus-

informed dictionaries are used by millions of people every day without their noticing that 

they are utilizing corpora indirectly (McEnery & Xiao, 2011; Sun & Hu, 2023). 

Moreover, with the increasing number of published corpus-informed language 

education materials, many language learners and teachers use corpus-informed language 

teaching and learning materials, often without recognizing their corpus-based nature 

(Bennett & Uí Dhonnchadha, 2023; Godwin-Jones, 2017; Hunston, 2002; McEnery & 

Xiao, 2011; Sun & Hu, 2023). To ensure the authenticity of the materials and activities 

used, corpus-informed teaching materials highlight and represent the natural, descriptive 

aspect of the target language (Huang, 2018; Meunier & Reppen, 2015). As one of the 

most prominent and well-known corpus-based textbook series, the Touchstone textbook 

series by McCarthy et al. (2005) includes the usage of frequency of specific language 

items, as well as real-life language data and authentic language samples used in everyday 

language taken from the International Corpus of Cambridge (Cangır, 2022; Çalışkan, 

2020; Godwin-Jones, 2017; Sun & Hu, 2023; Şimşek, 2020). See Figure 2.5. below for 

sample published corpus-informed dictionaries and textbooks as products of the indirect 

application of corpora for language teaching purposes: 
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Figure 2.5. Sample published corpus-informed dictionaries and textbooks 

 

Numerous studies have emphasized the significance of the use of authentic and 

use-based language in language teaching and learning material development (Aşık, 2017; 

Bennett & Uí Dhonnchadha, 2023; Çalışkan & Kuru Gönen, 2018; Köse & Kuru Gönen, 

2023; McCarthy, 2008; Römer, 2005), contrasting with conventional textbooks and 

language teaching syllabi, which have been often criticized for being influenced by 

subjective intuitions and judgments of material developers (Meunier & Reppen, 2015; 

Schmidt, 2023; Şimşek, 2020). Hunston (2002) also stressed that teaching syllabi for 

language education should also be informed by empirical evidence and usage frequency 

of the actual language with a lexical orientation rather than intuition and tradition 

(Bennett & Uí Dhonnchadha, 2023; Mindt, 1996). Given the growing recognition of 

corpus-based language teaching materials as authentic representations of the language 

and their role in fostering a research mindset for language educators, there arises a need 

for a shift in the role of language teachers in material development, adaptation, and 

evaluation to align with the evolving landscape of corpus-based language pedagogy 

(Başal et al., 2024; Çalışkan & Kuru Gönen, 2018; Meunier & Reppen, 2015; Şimşek, 

2020). In addition to material development, reference publishing, and syllabus design, the 

exploitation of the indirect applications of corpora extends to language testing endeavors 

during the development and assessment phases of language tests (Cushing, 2017; Đurović 

& Bauk, 2022; Götz, 2022; Kaya et al., 2022; McEnery & Xiao, 2011; Park, 2014). The 

indirect application of corpora, as elucidated by Alderson (1996), plays a multifaceted 
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role in language testing as it covers activities such as test creation and development, 

content selection, and compilation (Kaya et al., 2022; McEnery & Xiao, 2011). 

Despite the benefits of consulting corpora for creating language teaching 

materials for language instruction through the indirect applications of corpora, the 

number of published corpus-informed language teaching materials in the recently 

published textbooks remains limited, as well the lack of published or digital guidelines 

and handbooks to enable the know-how of corpus consultation for EFL teachers and 

learners (Đurović & Bauk, 2022; Farr & O’Keeffe, 2019; Gilmore, 2019; Götz, 2022). 

This calls for the need to create and enrich such corpus-informed language teaching 

materials for EFL contexts for language instruction and prepare booklets and handbooks 

for teachers to utilize corpora in their teaching through further research (Başal et al., 2024; 

Boulton & Cobb, 2017; Köse & Kuru Gönen, 2023). 

 

2.2.2. Direct corpus applications in language education 

The direct applications of corpora in language education refer to the hands-on use 

of corpora by language learners and teachers for practicing the naturally occurring, actual 

language data in concordance lines in language teaching and learning environments 

(Abdel Latif, 2021; Godwin-Jones, 2017; McEnery & Xiao, 2011; Römer, 2011; Sinha, 

2021). The practice of the target language with corpus-based activities and the 

implementation of authentic language into actual language classrooms involve the hands-

on use of concordancers either by teachers or learners, and the output taken from 

concordance lines as a result of corpus analysis in the form of language learning and 

teaching materials (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Boulton, 2010; 

Chambers, 2010; McEnery & Xiao, 2011). Ensuring the hands-on interaction between 

corpora and language learners and teachers, the direct applications of corpora in language 

teaching and learning pedagogy foster discovery learning for language learners and the 

facilitator role of language teachers (Bennett & Uí Dhonnchadha, 2023; Bernardini, 2004; 

Boulton & Cobb, 2017; Köse & Kuru Gönen, 2023; Şimşek, 2020). 

Language learners’ hands-on practice with online-accessible corpora and corpus 

software themselves is regarded as the hard version of the direct application of corpora 

in language education as it requires them to autonomously access corpus data on 

concordancers for running a query for a specific word or phrase and analyze the keyword 

in context (KWIC) in the form of concordance lines (Alsahafi, 2022; Boulton, 2010; 
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Conza-Armijos & Celi-Celi, 2023; Gabrielatos, 2005; Timmis, 2015). As Gabrielatos put 

forward (2005), on the other hand, the soft version of the direct application of corpora in 

language education involves language learners’ engagement with corpus-informed 

activities designed by language teachers with pre-selected concordance lines output to 

practice the language (Alsahafi, 2022; Chambers, 2010; Conza-Armijos & Celi-Celi, 

2023; Hunston, 2002; McEnery & Xiao, 2011). Employing a learner-centered approach 

in language teaching, the use of such data-driven learning and teaching activities 

encourages the integration of authentic language samples into language teaching 

materials and the inductive learning and discovery process of patterns and rules in a 

language by learners (Bennett & Uí Dhonnchadha, 2023; Bernardini, 2004; Boulton & 

Cobb, 2017; Flowerdew, 2015; Köse & Kuru Gönen, 2023; Şimşek, 2020). Figure 2.6. 

illustrates a sample corpus-informed grammar teaching activity by Girgin (2011): 

 

 
Figure 2.6. A sample corpus-informed grammar teaching activity (Girgin, 2011) 

 

Language learners play an active role in their own learning process while 

analyzing corpora output and concordance lines, in line with the noticing hypothesis 

(Schmidt, 1990), claiming that input turns into intake, meaning it is internalized and 

processed by the learner, and language patterns and forms are acquired by learners only 

when they are noticed (Boulton & Cobb, 2017; Flowerdew, 2015; Oveidi et al., 2022; 

Yılmaz & Koban Koç, 2020). This hypothesis suggests that mere exposure to language is 

not sufficient for language acquisition as learners must actively engage with and pay 

attention to language features for learning to occur (Boulton & Cobb, 2017; Oveidi et al., 

2022; Schmidt, 1990). This active engagement is facilitated through the analysis of 

concordance lines by consulting corpora thanks to access to authentic examples of 
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language use in context and the identification of recurring patterns, grammatical 

structures, and vocabulary usage, thereby enhancing language awareness and 

understanding (Godwin-Jones, 2017; Timmis, 2015; Yılmaz & Koban Koç, 2020; Zareva, 

2017). 

 Unlike more teacher-centered language teaching and learning methods, DDL is 

believed to enrich language education by enhancing learner autonomy, authenticity, and 

language awareness with a vast amount of naturally occurring language data taken from 

concordance lines for learners to observe the actual use of language in various natural 

contexts instead of intuitively created language learning materials (Bennett & Uí 

Dhonnchadha, 2023; Boulton & Cobb, 2017; Çalışkan, 2020; Farr, 2008; Gilquin & 

Granger, 2010; Zareva, 2017). As DDL utilizes a vast amount of naturally occurring 

language data drawn from concordance lines, the use of corpora in language classrooms 

allows learners to observe the actual use of language in various real-world contexts (Başal 

et al., 2024; Braun, 2005; Köse & Kuru Gönen, 2023). The active engagement with 

authentic language data through concordancing fosters the autonomy of the language 

learners as they can individually work on language data to identify and recognize 

language patterns (Bennett & Uí Dhonnchadha, 2023; Charles, 2022). By working on 

corpora output and corpus-informed materials for identifying language patterns and 

practicing the language, learners take an active role and responsibility as well as 

becoming more motivated for their own language-learning journey (Bennett & Uí 

Dhonnchadha, 2023; Boulton & Cobb, 2017; Çalışkan, 2020; Godwin-Jones, 2017; Lee, 

2011; Timmis, 2015). 

 

2.2.3. Using corpora for language skill development 

DDL also stands out from traditional, teacher-centered methods in language 

teaching and learning contexts with its significant benefits in language instruction on 

language skills (Bennett & Uí Dhonnchadha, 2023; Boulton & Cobb, 2017; Çalışkan, 

2020; Gilquin & Granger, 2010; Godwin-Jones, 2017; Lee et al., 2019; Mizumoto & 

Chujo, 2015; Sinha, 2021; Timmis, 2015; Xodabande & Nazari, 2022). In recent years, 

there has been a growing momentum in the number of studies on the incorporation of 

corpora and DDL into vocabulary instruction and learning as it provides language learners 

with the real-life usage of lexical items in various contexts through concordance lines 

(Alsahafi, 2022; Barabadi & Khajavi, 2017; Can, 2023; Chen, 2017; Daskalovska, 2015; 
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Eslek-Onur & Tosun, 2023; Karras, 2016; Koçak, 2020; Li, 2017; Lu & Dang, 2022; 

Saddhono et al., 2023; Sinha, 2021; Tsai, 2019; Uçar & Yükselir, 2015; Vyatkina, 2016; 

Zhang, 2022). Similarly, empirical studies put forward the efficiency of adopting a 

corpus-based method for vocabulary teaching as it enhances the acquisition of 

collocations, idiomatic expressions, and phrases in language classrooms (Aşık et al., 

2016; Çalışkan & Kuru Gönen, 2018; Godwin-Jones, 2017; Greaves & Warren, 2010; 

Köse & Kuru Gönen, 2023; Li, 2017; Moon, 2010; Tsai, 2019; Uçar & Yükselir, 2015). 

A research endeavor by Daskalovska (2015) found that utilizing BNC to employ 

corpus-based exercises resulted in the enhanced acquisition of verb-adverb collocations 

among university students and led to more significant gains compared to traditional 

textbook activities. In another study, Vyatkina (2016) explored the efficacy of DDL 

materials versus conventional teaching methods for teaching German verb-preposition 

word combinations to university students with low-level proficiency. The study revealed 

that corpus-based vocabulary instruction led to better learning outcomes even at lower 

proficiency levels. Barabadi and Khajavi (2017) also examined the impact of corpus-

based vocabulary teaching activities on learning lexical items like synonyms and 

collocations in Iranian EFL settings. Their findings revealed that such DDL activities for 

vocabulary instruction outperformed traditional methods like consulting a dictionary or 

grammar books as the use of corpora offers real-life, authentic language data.  

Tsai (2019) studied how the combination of corpora and dictionary use affects 

vocabulary learning in the Taiwanese context. Two classes of 50 students were formed, 

focusing on inductive vocabulary instruction by consulting corpora first and dictionaries 

second for word meaning in one class and deductive vocabulary instruction in the other 

by the reverse order of using dictionaries first and corpora later. It was revealed that the 

combination of corpora and dictionaries enhanced vocabulary learning for both 

approaches, while the inductive vocabulary instruction class students showed better 

learning results in collocational knowledge. In the Chinese context, Zhang (2022) 

investigated the efficiency of the use of corpora through corpus-informed vocabulary 

teaching activities via COCA and BNC for developing morphological knowledge with 

online corpora. Conducted as an action research with 31 undergraduate students majoring 

in English in China, this study revealed that the participants’ vocabulary knowledge, 

morphological knowledge, and self-regulated learning motivation increased through the 

use of corpora for vocabulary teaching. The findings pointed out that a learning 
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community was established while the participants were learning vocabulary through 

corpus-based vocabulary teaching activities and increasing their corpus literacy. In 

another study conducted by Sinha (2021) in Bangladesh, the perceptions and attitudes of 

32 EFL learners toward the integration of corpora into vocabulary instruction by corpus-

based vocabulary teaching activities were explored by administering a questionnaire. It 

was revealed that the participants favored the use of COCA and corpus-informed 

vocabulary instruction as they found the in-class application of corpus tools positive for 

vocabulary learning. The participants stressed that there is a need for guidance from the 

instructors for EFL learners with a lack of familiarity and experience with COCA. 

In the Turkish EFL context, Uçar and Yükselir (2015) explored the impact of 

integrating COCA-based activities on students’ acquisition of verb-noun collections, and 

their findings indicated superior outcomes in vocabulary learning and collocation 

recognition compared to conventional methods, revealing substantial differences between 

the experimental and control groups. In another study by Kayaoğlu (2013) involving 

preparatory program students with intermediate-level language proficiency, it was 

concluded that employing corpora enhances the learning of synonyms and the word 

choice of language learners. Similarly, Aşık, Vural, and Akpınar (2016) also advocated 

for the integration of corpora into language instruction on vocabulary, highlighting that it 

enhances learners’ awareness and recognition of collocations and synonyms. Çalışkan 

and Kuru Gönen (2018) conducted a study to explore the perspectives of three instructors 

on using corpora in vocabulary teaching. Following the four-week training on the 

consultation of corpora in the EFL context, along with the incorporation of corpus-

informed language teaching materials and activities into EFL classrooms, it was revealed 

that the training increased the awareness of instructors on corpora and its use in language 

instruction. Despite the technical issues and time constraints experienced, the instructors 

perceived corpus consultation as an effective way to teach vocabulary to high-level 

proficiency learners and teach prepositions and collocations.  

In another study by Koçak (2020), the perceptions of EFL students at a state 

university in Türkiye were investigated regarding the integration of COCA into 

vocabulary instruction. While the participants spent three hours with the use of COCA to 

develop their vocabulary knowledge and completed several corpus-informed vocabulary 

exercises for four weeks, their perceptions were obtained by the administration of a 

questionnaire by the author. The findings revealed that the participants held positive 
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perceptions regarding the implementation of COCA and corpus-based vocabulary 

teaching activities. However, the need for training language learners and teachers to 

effectively use corpus tools and online corpora to develop their vocabulary knowledge 

was called for. Despite their prior lack of familiarity and experience with corpora, they 

found the use of corpora valuable for lexical development. Similarly, Can (2023) 

investigated the efficiency of the use of corpus-informed teaching activities and 

questioned if the use of corpora develops the vocabulary knowledge of advanced EFL 

learners more than traditional vocabulary teaching with conventional materials following 

the principles of action research at a state university in Türkiye. While corpus-informed 

vocabulary teaching materials were used in one of the C1 proficiency level EFL classes, 

the students in the other C1 class received vocabulary instruction through conventional 

materials. The findings revealed that there was not a statistical difference regarding their 

vocabulary development between the two groups. It was revealed that despite the positive 

attitudes of the participants and the perceived benefits of corpora, such as access to 

authentic language usage and developing the language awareness of language learners, 

the use of corpora was not practical according to the participants as they found using 

corpora time-consuming and the high number of language data hard to analyze. 

According to the relevant research on the integration of corpora and DDL 

activities into vocabulary instruction and learning, it was revealed the use of corpus-

informed language teaching materials for vocabulary instruction outperformed traditional 

methods with using conventional materials, consulting a dictionary or grammar books as 

the use of corpora offers real-life, authentic language data and enhances vocabulary 

development through better retention and lexical knowledge. Despite the benefits of the 

integration of corpora into vocabulary instruction, it was pointed out that corpora 

consultation for vocabulary teaching might be time-consuming due to difficulties in 

selecting suitable language data from a corpus and technical difficulties. 

In addition to the integration of corpora into vocabulary instruction, studies 

examining its use for grammar teaching also highlight benefits that stem from the ability 

of corpora and DDL to offer authentic examples of grammar usage across different 

contexts via concordance lines and corpus-informed grammar teaching activities for 

learners (Girgin, 2011, 2019; Emir & Yangın-Ekşi, 2023; Hughes, 2010; Khan et al., 

2021; Lin & Lee, 2019; Lakew et al., 2021; Lin, 2019; Özer & Özbay, 2022; Rodríguez-

Fuentes & Swatek, 2022; Römer, 2004; Smart, 2014; Vannestal & Lindquist, 2007; Zhong 
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& Wakat, 2023). The potential benefits of corpora use for teaching particular grammar 

structures, including conjunctions, modal verbs, prepositions, gerunds, and infinitives, 

were emphasized in the relevant research (Girgin, 2011; Lin & Lee, 2019; Lin, 2019; 

Smart, 2014). Grammar instruction can be enhanced by utilizing corpus-derived insights 

such as usage frequency of grammar structures while creating grammar teaching 

materials for the teaching of language structures in language classrooms for learners to 

identify language patterns and infer grammar rules (Girgin, 2019; Khan et al., 2021; 

Rodríguez-Fuentes & Swatek, 2022; Römer, 2004). 

In a study, Lin (2019) conducted a case study investigating an EFL teacher’s use 

of corpus-based grammar activities in teaching patterns of used to despite challenges like 

the time-consuming nature of material creation by using COCA, the teacher responded 

positively to the use of corpora for teaching grammar, noting increased classroom 

interaction and learner-centeredness. In the Taiwanese context, Lin and Lee (2019) 

examined a new teaching approach of employing three grammar groups of one traditional 

deductive and two blends of deductive and DDL approaches with university students by 

utilizing corpus-informed grammar teaching activities for teaching relative clauses, 

passive voice and purpose, cause and result phrases. While learners developed positive 

perceptions towards using corpus-informed activities and using DDL in a learner-

centered manner for grammar learning, the results revealed no significant learning 

difference among groups. In another study in the Ethiopian context, Lakew et al. (2021) 

investigated the perceptions of 31 EFL learners and 1 instructor regarding the use of 

corpus-informed grammar instruction for speaking skills lessons. The study aimed to 

explore the effectiveness of corpora integration for the grammar development of EFL 

learners over the six-week intervention by weekly consecutive tests. It was revealed that 

the participants showed significant achievements in terms of grammar development, and 

they favored the use of corpus-informed grammar activities throughout the intervention. 

The need for more training and practice was called for by the participants. In order to 

compare the effectiveness of corpora integration into grammar instruction via corpus-

based homework materials and traditional, conventional homework activities, Rodríguez-

Fuentes and Swatek (2022) assigned two different types of homework materials randomly 

to a group of EFL learners in the Colombian context. Pre-, post-, and delayed post-tests 

revealed that the group of EFL learners with the corpus-informed homework materials 

outperformed the group of learners with the conventional homework materials. It was 
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pointed out that the use of corpus-based teaching materials and activities enhances the 

grammar performance and development of EFL learners as supplementary teaching 

materials. 

In the Turkish context, Girgin (2011) investigated the impact of corpus-based 

grammar teaching activities on grammar learning of Turkish EFL university students with 

low-level proficiency in English. While learners’ attitudes and perceptions towards the 

use of corpora were neutral, no significant improvement was observed in terms of 

learning grammar structures like question tags, relative clauses, and indirect questions 

compared to conventional textbook methods. In another study by Girgin (2019), the views 

and attitudes of 55 EFL learners regarding the use of corpora for learning phrasal-

prepositional verbs were investigated by the administration of a questionnaire and focus-

group interviews. It was revealed the participants held positive attitudes toward the use 

of corpora and favored corpora consultation for learning phrasal-prepositional verbs. 

Similarly, Özer and Özbay (2022) aimed to explore the effectiveness of DDL-based 

corpora use on grammar instruction in the EAP context at a preparatory school in Türkiye. 

A total of 75 EFL students were taught grammar by the use of a specific corpus compiled 

for the purposes of the study as well as DDL materials over 7 weeks in two consecutive 

semesters. The findings showed that the participants showed increased grammar 

achievements through the use of DDL and corpus-based teaching materials. It was also 

emphasized that the use of DDL was autonomy-enhancing for the EFL students.  

Despite claims regarding the efficiency of corpora integration into grammar 

instruction as it promotes inductive and autonomous learning of grammar structures, its 

adoption in language classrooms remains limited due to factors related to teacher 

preferences, learning styles of language learners, and concerns about curriculum 

constraints (Emir & Yangın-Ekşi, 2023; Khan et al., 2021; Lin & Lee, 2019; Lakew et al., 

2021; Lin, 2019; Rodríguez-Fuentes & Swatek, 2022; Zhong & Wakat, 2023). The 

scarcity of research on corpora integration into grammar teaching underscores the need 

for more studies to explore the effect of corpus use and understand the influence of 

challenges and limitations in language classrooms on grammar instruction. Drawing 

insights from the research on corpora integration into grammar teaching, it is also 

essential to further investigate EFL learners’ and teachers’ attitudes and perspectives 

toward corpus-based grammar teaching. 
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Empirical research on the integration of corpora into language education has also 

highlighted the value of utilizing corpora for error correction in writing instruction 

(Anthony, 2016; Chang, 2014; Emir, 2019; Gaskell & Cobb, 2004; Gilmore, 2008; Luo 

& Liao, 2015; O’Sullivan & Chambers, 2006; Quinn, 2015; Yoon & Hirvela, 2004; Yoon, 

2008). The research studies in the literature focused on the impact of the use of corpora 

for the feedback process of error correction in the teaching of writing as teachers utilized 

the use of corpora by enabling learners to work on their writing by consulting corpora by 

themselves (Gaskell & Cobb, 2004). As language learners identify and rectify their 

mistakes through corpus analysis of authentic language samples, the use of corpora for 

writing and error correction enhances learners' autonomy and active participation and 

lightens the workload of language teachers (Gilmore, 2008; O’Sullivan & Chambers, 

2006). 

Yoon and Hirvela (2004) conducted a study incorporating corpora into academic 

writing courses for intermediate and advanced language learners, and the results revealed 

improved writing skills, increased confidence, and positive perceptions towards the use 

of corpora as it was found helpful in accessing word usage and collocations by the 

learners. In another study by Luo and Liao (2015) in the Chinese EFL context,  30 low-

level proficiency university students highlighted the significant impact of corpora on 

improving their writing skills. The participant students utilized corpora to make 

corrections and reduce language mistakes and wrong word usage. Anthony (2016) also 

explored the integration of corpora and DDL in technical writing classes and its potential 

for evaluating written work by emphasizing its value as a tool for teachers to offer 

students tailored corpus data. Studies investigating learners’ views on the integration of 

corpora for error correction and writing revealed positive perceptions and results for 

helping learners correct their language. In the Turkish EFL context, Emir (2019) set out 

to explore the impact of corpus consultation for writing and the perceptions of learners 

regarding the integration of corpora during essay writing. The results indicated enhanced 

writing proficiency among those who used corpora, effectively addressing their 

vocabulary and grammar errors. Bal-Gezegin et al. (2022) conducted research involving 

pre-service EFL teachers, and the participants noted that utilizing corpora while providing 

corrective feedback on students’ writing fostered their confidence and enthusiasm as they 

benefitted from corpus consultation.  
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However, several studies also highlighted challenges in using corpora due to the 

vast amount of data to be analyzed in corpora, the language proficiency of learners, 

learners’ lack of experience and skills related to computer and corpus use, and technical 

problems related to concordancers (Breyer, 2009; Çalışkan & Kuru Gönen, 2018; Chujo 

et al., 2015; Farr, 2008; Flowerdew, 2009; Lee, 2011; Luo & Liao, 2015; Varley, 2009; 

Yoon & Hirvela, 2004). Especially in error correction and writing, Chang (2014) inferred 

that learners with low-level proficiency in the target language were less inclined to 

employ corpus tools for error correction. Similarly, Quinn (2015) noted that some 

students encountered challenges while consulting corpora due to the enormous amount 

of data that is hard to navigate despite the efficacy of corpora for error correction as a 

reference tool. In order to overcome such challenges and concerns, language teachers 

need systematic and comprehensive training programs on theoretical and practical aspects 

of corpus software and online corpora on how to effectively analyze and interpret 

concordance lines and data (Frankenberg-Garcia, 2012; Lee, 2011), as well as finding out 

and practicing how to benefit from corpora in language teaching with hands-on corpora 

use for creating data-driven, authentic language teaching materials and actual teaching 

practice with the use of DDL materials (Çalışkan, 2020; Leńko-Szymańska, 2017). 

 

2.3. Corpora in Language Teacher Education 

Another key indirect application of corpora in language education contexts is the 

effort to equip foreign language teachers with the ability to utilize corpora for language 

teaching purposes by training them through pre-service and in-service courses and 

training as teachers play a crucial role in imparting corpus practice and access to authentic 

language to language learners (Breyer, 2009; Römer, 2009). It is of utmost importance to 

make language teachers familiar with what a corpus is, how to benefit from corpora for 

designing teaching materials, enhancing language skill development, and using corpus 

tools for error correction as well as test creation and development (Başal et al., 2024; 

Breyer, 2009; McEnery & Xiao, 2011; Park, 2014; Römer, 2009). 

In his discussion of corpus linguistics, Fligelstone (1993) identified three primary 

uses of corpora in language teaching contexts as a scaffolder for teachers and language 

learners: teaching learners and teachers about corpora and corpus linguistics, teaching 

learners to exploit corpora, and exploiting corpora to teach with corpus-informed 

teaching resources. In the context of language teacher education, it is essential to teach 
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language teachers about corpora and train them on how to make use of corpora and work 

on language data for corpus analysis through hands-on experience to be able to equip 

them with pedagogical and technical skills of corpora use with a degree of corpus literacy 

to utilize corpus in their teaching practices later on (Breyer, 2009; Callies, 2019; Gavioli, 

2005; Heather & Helt, 2012; Hunston, 2002; Mukherjee, 2006; Tribble, 2000). In addition 

to the multiliteracies in today’s language education world, such as technology skills and 

digital competency for teachers to raise the language awareness of their learners and 

enhance self-confidence (Barnes & Murray, 1999; Breyer, 2009; Farr, 2008; Tammelin, 

2001; Warschauer, 2000), corpus literacy is another type of literacy required for language 

teachers as the ability to utilize corpora in language teaching to explore the language and 

promote their learners’ language development (Heather & Helt, 2012). In order to gain 

this literacy, teachers must be aware of what a corpus provides and the know-how of 

corpora by gaining experience and knowledge in language analysis by concordancing 

(Johns, 1986; Mukherjee, 2004). Additionally, research studies in relevant literature 

emphasize the importance of training language teachers on how to consult corpora for 

creating authentic corpus-informed materials by the analysis of corpus data and 

integrating them into language classrooms meaningfully to meet the needs of their 

students as a vital aspect of their teacher development (Başal et al., 2024; Breyer, 2009; 

Farr, 2010; Farr & O’Keeffe, 2019; Gilmore, 2019). 

Despite being one of the most prominent issues in the relevant research with an 

emerging interest, the use of various corpus tools in EFL contexts as well as the corpus 

literacy and experience of EFL teachers on corpus-based language teaching pedagogy 

remains limited (Başal et al., 2024; Boulton, 2009; Callies, 2019; Chambers, 2019; 

Ebrahimi & Faghih, 2017; Leńko-Szymańska & Boulton, 2015; Ma et al., 2022; 

Mukherjee, 2004; Römer, 2009). It is stressed by researchers that language teachers’ 

awareness of corpora and necessary knowledge on how to utilize corpora is one of the 

most significant reasons for such little use of corpora in language classrooms (Breyer, 

2009; Frankenberg-Garcia, 2012; Gilquin & Granger, 2010; Naismith, 2017; Tribble, 

2015). According to Gilquin and Granger (2010), the extensive adoption and integration 

of corpora into language instruction remain uncommon in everyday language teaching 

practices as this lack of awareness and knowledge of language teachers on available 

corpus software and online corpora and how to apply them in their language instruction 

by either teaching learners to exploit corpora or exploiting corpora to teach with corpus-
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based teaching materials (Bennett & Uí Dhonnchadha, 2023; Boulton, 2009; Breyer, 

2009; Fligelstone, 1993; Poole, 2022). 

Bunting (2013) surveyed EFL teachers to assess their familiarity with corpus 

tools, and it was revealed that most of the 116 EFL teachers lacked knowledge of how to 

integrate corpora into their teaching despite their familiarity with corpus linguistics from 

their university courses. Participants expressed interest in learning to use corpora and 

corpus tools if provided with training opportunities. Aşık (2015) surveyed 42 EFL 

instructors in the Turkish EFL context and discovered that nearly half the instructors 

lacked familiarity with corpora, with only a few having prior experience in using corpora. 

A recent investigation by Pérez-Paredes (2022) revealed that teachers still do not utilize 

corpora in their classrooms. These results underscored the importance of training 

language teachers in the pedagogical applications of corpora by devoting more training 

and courses on the know-how of corpus consultation (Bennett & Uí Dhonnchadha, 2023; 

Mukherjee, 2004; Römer, 2011). Based on the results of relevant literature, it is evident 

that language teachers must be exposed to corpora and need instruction on integrating its 

use into their teaching practices through concordancing (Leńko-Szymańska, 2014; Lin, 

2019). Several researchers argue for the inclusion of corpora into both initial teacher 

training for prospective pre-service EFL teachers and the professional development of in-

service language teachers (Chambers et al., 2011; Chen et al., 2019; Çalışkan & Kuru 

Gönen, 2018; Frankenberg-Garcia, 2012; Lin, 2019; McCarthy, 2008; Mukherjee, 2004; 

O’Keeffe & Farr, 2003; Römer, 2011; Şimşek & Can, 2023). Despite the emphasis on the 

significant importance of educating teachers about corpora use in language education and 

exploring their attitudes and perceptions toward corpus utilization in the literature 

(Breyer, 2009; Chen et al., 2019; Lin, 2019; Zareva, 2017), the number of empirical 

studies on the topic remains limited. 

In the context of in-service EFL teacher training on corpora use, Bunting (2013) 

explored the corpus use of three EAP writing course instructors at a U.S. university by 

individualized training to suit the needs of each instructor and lesson planning was done 

collaboratively to integrate corpora into their teaching practices. Qualitative data from 

interviews and stimulated sessions revealed diverse teacher perspectives influenced by 

their prior knowledge and experiences with corpus consultation and corpus exposure 

throughout the study. The findings stressed the necessity for in-service training to explore 

corpora consultation of the instructors further. Similarly, Chen et al. (2019) organized a 
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three-hour in-service teacher training workshop for instructors working in Hong Kong on 

the integration of corpora into academic writing classes. After surveying 54 in-service 

teachers, the findings showed that instructors favored consulting corpora and the training. 

The study identified four factors that affect the perceptions of teachers toward corpora 

use: prior experience with corpora, willingness, and enthusiasm for teaching, motivation 

for professional development, and teaching experience. In another study by Bennett and 

Uí Dhonnchadha (2023), a model for training in-service EFL teachers was presented to 

develop the corpus literacy of five EFL instructors over five weeks. While the instructors 

expressed a notably positive experience in using corpora, they also stressed that corpus 

use required less time for lesson and activity prep time than conventional methods and 

materials. 

Investigating the attitudes and views of 6 instructors regarding corpus use in 

language instruction in the Turkish EFL context, Özbay and Kayaoğlu’s study (2015) 

revealed that the corpus training effectively enhanced instructors’ awareness of available 

corpora and their use for English teaching purposes. Following the eight-week training 

on corpus consultation in language teaching via several corpus tools, In addition to the 

potential of corpora for verifying language usage accurately and accessing authentic 

language data, the instructors highlighted corpora’s suitability for advanced-level 

language learners, especially for writing development. In another study in the Turkish 

EFL context, Çalışkan (2020) examined the familiarity of 10 EFL university instructors 

with corpora and their views on integrating corpora in language instruction over a seven-

week training program. While the initial data from 89 instructors revealed low familiarity 

with corpora, following the training, the instructors enhanced their knowledge, 

awareness, and skills related to corpora consultation in the EFL context. In spite of the 

perceived benefits of consulting available corpora for language instruction, such as 

improved error correction and vocabulary instruction, the participants stressed several 

challenges, such as difficulties in designing materials and using corpora with low-level 

proficiency students. In a more recent study with 29 in-service English teachers, Başal et 

al. (2024) investigated the effects of a three-day corpus literacy course and the perceptions 

of the participant language teachers toward corpora. The study's findings revealed that 

even a three-day training on corpus use can positively influence the abilities of language 

teachers and enhance their awareness of corpus consultation. 
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In addition to such training for in-service EFL teachers, researchers have stressed 

the need for offering courses and training for pre-service EFL teachers to familiarize them 

with corpora, features of corpus data and tools, and the use of corpora for concordance 

analysis and designing language teaching materials before their graduation as such 

training is essential and best-situated in initial language teacher education (Breyer, 2009; 

McCarthy, 2008; Mukherjee, 2006; O’Keeffe & Farr, 2003). Along with such training, 

the investigation of pre-service language teachers’ perceptions and views on the 

integration of corpora into language instruction is highlighted (Chen et al., 2019; Lin, 

2019). In 2009, Breyer conducted a case study with pre-service English teachers in the 

form of an eleven-week course as a part of their language teacher education. During the 

training on corpus consultation for language teaching, the 18 student-teachers progressed 

to both theoretical and practical applications of corpora while creating corpus-informed 

teaching materials via hands-on experience. The positive impact of corpora on their 

awareness of corpora’s potential in language instruction was highlighted. The study was 

predominantly theoretical in nature, as the pre-service teachers were not given the 

opportunity to implement the activities they designed in a real teaching environment. In 

another study with 25 student-teachers, Farr (2008) explored the views and perspectives 

of English teacher candidates in relation to the utilization of corpus tools for language 

teaching. Integrated into an ELT MA program, the training included exploring the 

language system through corpus-informed tasks and writing a research paper based on 

corpus analysis and investigation. Despite challenges like time constraints and 

technological issues experienced, participant pre-service EFL teachers viewed corpora 

positively with access to authentic and naturally occurring language samples in various 

contexts, enhancing their language awareness. Overall, they expressed enthusiasm for 

incorporating corpora into their future teaching and further training on corpus use. 

In the Polish context, Leńko-Szymańska (2014) surveyed the students of an MA 

course on the basics of corpora and corpus tools, corpus integration into language 

instruction, and compiling a corpus and its analysis. Participants of the study showed 

positive attitudes towards corpus use, emphasizing its benefits for teaching lexical items. 

The study underscores the importance of acquiring knowledge on corpus consultation for 

pre-service EFL teachers. In another study by Leńko-Szymańska (2017), the impact of a 

course on corpus use was assessed. The course engaged participants with various 

activities on corpus use, and the pre-service EFL teachers created a small ESP corpus as 
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the course's final project. Analysis of the 53 projects over five years revealed that the 

course provided basic skills in corpus analysis. However, more exposure to corpus 

applications in language pedagogy was recommended to promote the implementation of 

corpus-informed teaching materials and activities in the EFL context. Naismith (2017) 

focused on the investigation regarding the impact of the integration of corpus tools into 

the Certificate in Teaching English to Speakers of Other Languages (CELTA) courses for 

initial teacher training and the perceptions of trainees and trainers on corpora use for 

language teaching revealed that the integration of corpus tools into CELTA courses would 

be beneficial for enhancing language awareness and lesson planning. However, it was 

noted that extending the use of corpus-based teaching materials in language instruction 

was unrealistic as the participant trainees utilized corpus tools significantly less in their 

practice compared to their lesson planning. 

Abdel Latif (2021) studies Arab EFL student teachers’ perceptions and usage of 

corpus tools. Despite the recognition of the benefits of corpora in English language 

teaching, only a few participants incorporated corpus use into their teaching due to limited 

practice time during the three-week corpus training and technical issues related to the 

interface of corpus software. Similarly, Ebrahimi and Faghih (2017) investigated the 

reflections and perceptions of MA-level pre-service EFL teachers regarding the seven-

week online course on corpora use in language teacher training. Aiming to introduce basic 

information regarding corpora and several corpus software in the EFL context, the results 

indicated that 32 Iranian pre-service EFL teachers needed more emphasis and exposure 

to the use of corpora for pedagogical purposes, also stressing that they had varying 

attitudes and perceptions regarding corpora use and corpus software as they found their 

use beneficial for language teachers and researcher but challenging for language learners 

due to technical issues and the time needed for being familiar with corpora. Zareva (2017) 

examined 21 Teaching English to Speakers of Other Languages (TESOL) trainee 

teachers’ perceptions of integrating corpora into a grammar course. After introducing 

corpus software and mini corpus-informed tasks to enhance their corpus literacy, they 

concluded with a corpus-based project on a grammar topic. Despite low initial familiarity 

with corpora, participant trainee teachers appreciated the course design and the use of 

corpora in English teaching and for research. While the participants noted a need for more 

hands-on practice, they stressed several technical challenges, including navigating the 

interface of corpus tools and running a corpus analysis. 
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Şimşek (2020) designed a course at a state university in Türkiye on the corpus 

literacy of pre-service EFL teachers and investigated the possible impact of corpora on 

language awareness, teacher roles in material development, and reaching authentic 

language use. While stressing a lack of familiarity and basic corpus knowledge of Turkish 

pre-service EFL teachers, the study's findings indicated that the course on corpus literacy 

was found to enhance language awareness and positively affect the participants' 

perceptions of their teacher roles in material development. The pre-service teachers found 

corpus use beneficial thanks to access to authentic language, raising awareness, and the 

integration of technology and innovative content into language teaching. The study also 

emphasized the need for more courses targeting pre-service teachers and expanding their 

corpus literacy and consultation of corpora for language instruction. A recent study by 

Köse & Kuru Gönen (2023) explored how Turkish English teacher candidates perceived 

the integration of corpora into language instruction following a seminar on introduction 

to corpus use for two weeks. The seminar sessions focused on the introduction to corpus 

linguistics and basic practical applications of corpora for creating teaching materials. 

Results of the study showed that the pre-service teachers held positive views towards 

consulting corpora in vocabulary and grammar instruction. Despite some challenges and 

drawbacks, including query limit per day for several different concordancers and 

difficulties with finding appropriate language items through corpora consultation, the 

participants were willing to incorporate corpora into their future teaching practices. They 

stated their interest in attending further training on corpus use for language teaching. 

All in all, the aforementioned research in the literature underscores the importance 

of providing teaching with training corpus and its pedagogical applications in language 

classrooms. Additionally, empirical studies emphasize the necessity of systematic, 

comprehensive training programs to equip language teachers with practical skills for the 

effective integration of corpus-based language teaching materials into actual teaching in 

real classrooms (Çalışkan, 2020; Chen et al., 2019; Lin, 2019). As already indicated in 

recent studies, gaining hands-on practice and experience through systematic training is 

essential for encouraging EFL teachers to integrate corpora and corpus-informed 

activities, thereby enriching their teaching and students' learning process under their 

guidance (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Çalışkan, 2020; Köse & 

Kuru Gönen, 2023; Ma et al., 2022; Şimşek & Can, 2023). 
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Considering the initial low familiarity with corpora and lack of research and 

training on corpora in the Turkish EFL context, it is crucial to investigate Turkish pre-

service EFL teachers’ corpus knowledge, their views on corpora and their experience in 

its practical applications in language instruction to gain deeper insights and develop 

tailored systematic, comprehensive training programs on the integration of corpora into 

language teaching environments. The literature also suggests the necessity for pre-service 

training to familiarize EFL teachers with corpus use and corpus-based language teaching 

pedagogy, equip them with practical skills for consulting corpora, demonstrate how 

corpora can be integrated into various language domains, and provide opportunities for 

gaining hands-on experience for implementing corpus-informed teaching activities into 

their EFL teaching practices (Başal et al., 2024; Köse & Kuru Gönen, 2023).  

In order to meet this need and to assist prospective EFL teachers in the effective 

integration of corpora, this study aimed at designing a systematic and comprehensive 

training program on the integration of corpora into EFL teaching environments and 

providing opportunities to gain hands-on experience with corpora for designing and 

integrate corpus-based language teaching materials into their actual language classrooms. 

The CBLT Training was tailored for the specific context of the study and implemented 

into the practicum processes of senior pre-service EFL teachers as an attempt to equip 

them with the theoretical knowledge and practical skills of consulting and utilizing 

corpora, demonstrating how corpus use can be integrated across various language 

domains and skills, and providing opportunities to gain hands-on experience with corpora 

for designing and integrate corpus-based language teaching materials into their actual 

language classrooms. 
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3. METHODOLOGY 

The primary aim of this chapter is to offer a comprehensive overview of the 

methodological details of the present study. It begins by introducing the research design, 

the research setting, and the participants, followed by a thorough explanation of the CBLT 

training procedure and the tools used during the training. This chapter also presents the 

data collection instruments, outlines the data collection procedure, and describes the data 

analysis process of the study. 

 

3.1. Research Design 

The present study aimed to reveal the pre-service EFL teachers’ knowledge and 

awareness of corpora, as well as their experiences with corpora use for language teaching 

before the CBLT Training. Furthermore, during and after the training, the perceptions of 

the English teacher candidates regarding the use of corpora for language teaching and the 

CBLT Training program were investigated. This study employed an embedded mixed-

methods research design with a priority on the qualitative data within the overall design 

(Creswell, 2012). This type of research design involves the collection and analysis of both 

qualitative and quantitative data during the study simultaneously or sequentially, and 

while one form of data is the primary source of data, the other form of data is given the 

secondary status to and the supportive role of the quantitative data to the other form of 

data (Creswell & Plano Clark, 2011). Figure 3.1. below outlines the research design of 

the present study. 

 

 
Figure 3.1. Outline of the present study’s research design 
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As can be seen in Figure 3.1., the present study includes both quantitative and 

qualitative data collection methods, prioritizing qualitative data to address each research 

question. The quantitative components of the Corpus Background Survey administered 

before the training, alongside its qualitative components, were embedded into a 

qualitative research design framework that included qualitative data obtained from 

reflective logs, post-teaching reflective logs, and semi-structured interviews during and 

after the training.  

 

3.2. Setting and Participants 

3.2.1. Setting 

The present study was conducted in the Department of Foreign Language 

Education at the Middle East Technical University (METU) in the Fall Semester of the 

2023-2024 Academic Year. METU is an EMI (English-medium instruction) university 

and is recognized as an esteemed research institution.  

The Department of Foreign Language Education (FLE) was established as a part 

of the Faculty of Education in 1982. In addition to the centralized, nationwide exams for 

being admitted to the FLE program, prospective FLE students and pre-service teachers 

must take a passing grade of 70 out of 100 on the English Proficiency Exam (EPE) or 

provide evidence of achieving a satisfactory score on the IELTS Academic or TOEFL 

IBT to certify their proficiency in English. Offering B.A., M.A., and Ph.D. programs, this 

department provides core courses categorized into the subject matter, pedagogical 

formation, and world knowledge, as well as compulsory and elective courses related to 

teaching pedagogy and English Language Teaching (ELT) methodology, linguistics, and 

literature. Moreover, FLE programs cover a range of other subjects, including language 

acquisition, technology in education, practicum, translation, testing, and evaluation 

(METU, 2024). 

In the last two semesters of the METU FLE program, senior pre-service English 

teachers are to complete the requirements of the ELT Practicum I and II courses. 

According to the curriculum of the Higher Education Council (HEC) of Türkiye, the main 

requirement of the practicum course is observing the lessons of the cooperating mentor 

teacher at one of the Ministry of National Education (MoNE) state and private schools in 

Ankara for 12 weeks and 72 lesson hours in total. The observations of the student-teachers 
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include the teaching techniques, classroom management strategies, and lesson planning 

of the mentor teacher. Moreover, senior pre-service English teachers of the FLE program 

must teach two forty-minute lessons each semester under the supervision of the mentor 

teacher and the course instructors at FLE. In addition to the two assessed teachings, they 

engage in more unassessed teachings, various activities, and tasks to enhance their 

teaching skills and classroom management techniques throughout the practicum courses, 

including reflection and observation tasks, lesson planning assignments, and designing 

materials. It should be noted that no compulsory or elective courses or training are offered 

on corpus use in the FLE program. However, it’s also worth mentioning that corpus was 

touched upon in a few courses due to its recent significance. Despite having a little 

theoretical familiarity with corpus linguistics, there has been no specific course on the 

integration of corpus into EFL teaching in actual teaching contexts for the prospective 

English teachers of the FLE program. 

 

3.2.2. Participants 

The present study was conducted in two phases: the first phase with the 

administration of the Corpus Background Survey, and the second phase that included the 

9-week Corpus-based Language Teaching (CBLT) Training and the following data 

collection procedures. While a total of 102 senior Turkish pre-service EFL teachers took 

part in the first phase of the study, there were 20 pre-service EFL teachers who attended 

the CBLT training in the second phase of the study. 

In line with the purposes of the study, criterion sampling was used while choosing 

the participants for the first phase of the study as it enables the researcher to identify all 

participants that meet predetermined criteria and characteristics (Patton, 2002). The 

criterion for participating in the Corpus Background Survey was taking the Practicum 

course as the study set out to explore the views and perspectives of Turkish English 

teacher candidates on corpus-based language teaching and the practical implementation 

of corpus-informed EFL teaching activities and materials in EFL contexts. In the initial 

phase of the study, there were a total of 102 senior pre-service EFL teachers who met the 

criterion of all 110 senior pre-service EFL teachers in the department. The main motive 

behind choosing the senior pre-service EFL teachers taking the practicum course was to 

work with teacher candidates who will have real teaching contexts where they will 

experience the need to create teaching materials for their own teaching purposes 
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according to the topic, theme, grade, and level of the class they will be teaching. The 

researcher is also a research and teaching assistant working at the Department of Foreign 

Language Education, actively participating in the practicum processes. 

The Corpus Background Survey was administered to a total of 102 senior pre-

service EFL teachers taking the FLE431 ELT Practicum I course in the Fall Term of the 

2023-2024 Academic Year via Google Forms. Of all 102 pre-service EFL teachers who 

opted to participate voluntarily in the initial phase of the study, including the 

administration of the Corpus Background Survey, the majority attended their practicum 

processes at various high schools in Ankara at the time of the study as a part of their 

undergraduate education. Their ages ranged between 18 to 27. Table 3.1. demonstrates 

detailed demographic information of the participants who attended the initial phase of the 

study.  

 

Table. 3.1. Demographic information of the participants 

Gender n Age n Observation Schools N 

Female 
 
Male 
 
Non-binary 

62 
 
39 
 
1 

18-21 
 
22-25 
 
25+ 

70 
 
18 
 
14 

Primary school  
 
Secondary school  
 
High school 

12 
 
12 
 
78 

 

Apart from administering the background survey to provide a comprehensive 

overview of participants' background knowledge, familiarity, and perceptions regarding 

corpus and corpus-based language teaching in EFL contexts with both quantitative and 

qualitative items, the researcher also utilized the survey to identify the pre-service EFL 

teachers who were willing to attend the Corpus-based Language Teaching Training and 

take part in the second phase of the study. The researcher informed the participants 

regarding the content, framework, and objectives of the CBLT Training and reminded 

them of the Corpus Use and Corpus-Based Materials Seminar conducted by the 

researcher the year before (Köse & Kuru Gönen, 2023). Of the 102 participants of the 

present study, 57 attended the two one-hour seminar sessions mentioned above on corpus 

use before. This seminar mainly covered background information on corpus and included 

theoretical details on the use of corpus in language teaching. Almost all participants of 

the aforementioned seminar stated they would be willing to attend a more comprehensive 

training on corpus use to learn more about corpora and its practical use in EFL contexts 
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as they had not received any course or professional development training or any other 

exposure to the use of corpora or concordancers for teaching purposes aside from the 

seminar. Further details regarding the seminar conducted by the researcher are outlined 

in the Corpus-Based Language Teaching Training section. 36 potential participants 

informed the researcher of their interest in attending the 9-week systematic and extensive 

CBLT training. However, 16 potential participants who expressed interest in attending 

the training sessions were unable to do so due to their busy schedules. Despite their 

willingness to participate, they could not accommodate the training sessions into their 

schedules.  

In the second phase of the study, 20 pre-service EFL teachers were selected for 

the training as they were available, voluntary, and willing to attend all training sessions 

in line with the principles of convenience sampling (Creswell, 2012). The rest of the data 

collection procedures of the study were conducted with the 20 participants of the CBLT 

Training. The detailed demographic information of 20 pre-service EFL teachers in the 

training sessions is outlined in Table 3.2. 

 

Table. 3.2. Demographic information of the participants in the training sessions 

Gender n Age n Observation Schools N 

Female 
 
Male 

14 
 
6 

18-21 
 
22-25 
 
25+ 

5 
 
14 
 
1 

Primary school 
 
Secondary school  
 
High school 

4 
 
3 
 
13 

 

3.3.  Corpus-based Language Teaching Training 

The primary purpose of the study was to investigate the views and perspectives 

of Turkish English teacher candidates on corpus-based language teaching and the 

practical implementation of corpus-informed EFL teaching activities and materials in 

EFL contexts before and after a systematic and comprehensive training program on the 

theoretical and practical aspects of corpus software and online corpora. Additionally, the 

study aimed to assess the hands-on experience of creating, evaluating, and adapting 

corpus-informed teaching materials, as well as the use of these materials in real EFL 

classrooms as a part of the practicum process of the participants. Taking into account the 

scope and purposes of the study, a need for devising such training that embodies all the 

aspects regarding corpus use in EFL contexts given above emerged.  
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As Nunan (2003) suggests, a small-scale pilot study was conducted by the 

researcher in order to explore the needs, interests, and characteristics of pre-service EFL 

teacher candidates as well as their familiarity with and perceptions regarding corpus and 

the integration of corpora into EFL classrooms. Carried out in the Spring Term of the 

2021-2022 Academic Year, the pilot study was conducted in the same context as the 

present study with 63 pre-service EFL teachers to create corpus awareness. The piloting 

revealed that they were either unfamiliar with consulting corpora or had little familiarity 

before the two one-hour seminar sessions conducted by the researcher. Upon receiving 

the seminar, they were willing to attend a more comprehensive training on corpus use to 

learn more about corpora and its practical use in EFL contexts, as it was their first 

introduction to corpora (Köse & Kuru Gönen, 2023). It was also found that there was a 

need to integrate corpora into language teaching contexts to consult corpora to decide 

what would be selected and taught from ‘the total corpus of the language’ (Richard, 2017) 

and create authentic teaching materials to be used in actual teaching contexts. The aim of 

the seminars in piloting was to develop an awareness of corpora and its potential use for 

language teaching purposes and to identify any need for corpus integration. 57 

participants enrolled in the seminars participated in the recent study. Before the current 

study, they were asked whether they used any of the ideas in the piloting via a Corpus 

Background Survey, and it was revealed that only a few used corpus software or online 

corpora for teaching purposes after the seminar as they required more hands-on 

experience to improve their corpus literacy. It highlighted the need for systematic and 

comprehensive training and exposure to the practical applications of corpora. Thus, the 

present study was designed based on the need that arose from the piloting.  

Following the experiential learning cycle of Kolb (1984), the Corpus-based 

Language Teaching Training was designed to engage its participants with actual hands-

on corpus consultation, analysis, and building corpus practices to create ‘concrete 

experiences’ which was followed by reflecting on the process and their experiences of 

using corpora for their own corpus literacy as in the role of a learner. Training sessions 

were designed in line with the experiential learning cycle, which prioritizes the cyclical 

process of observing, reflecting, conceptualizing, and experimenting with the practical 

application of corpus consultation and the actual integration of corpus-informed language 

teaching materials into their actual teaching contexts. The overview of the experiential 

learning cycle by Kolb (1984) is demonstrated in Figure 3.2. 
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Figure 3.2. Overview of the experiential learning cycle by Kolb (1984) 

 

The participants were provided with various tasks and assignments in order to 

experience corpus use to develop their skills and fully grasp the concept of corpus 

consultation. While the majority of the tasks and assignments of the training focused on 

the principles of indirect corpus applications (60%) with an emphasis on the design and 

utilization of corpus-informed language teaching materials for language teaching, the rest 

focused on the direct application of corpora (40%) by the participants to have hands-on 

corpora consultation. Through the conceptualization process of the experiential learning 

cycle, they learned from their own practices, and, eventually, during the active experience 

stage, they applied their concept of corpora and the products they created by using corpus 

for creating materials both at micro and macro levels. The pre-service EFL teachers were 

required to teach three micro-teachings during the training sessions and at least one 

macro-teaching as a part of their practicum process by utilizing corpus-based EFL 

teaching materials they created. 

The content of the training included presentations on the theoretical aspects and 

practical applications of corpora, in-class and follow-up tasks and assignments, assigned 

chapters on each session’s objectives, podcasts and YouTube videos on the integration of 

corpora into language teaching, recommended journals for accessing the corpus-based 

language teaching pedagogy research, and corpus-informed language teaching resources 

to be used in EFL classrooms. Such corpus-based informed language teaching resources 

included online corpora for vocabulary and grammar teaching and ready-made lesson 
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Experimentation 

Abstract 
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plans utilizing corpus-based language teaching materials. The content of the training was 

compiled and adapted from the relevant studies in the corpus-based research literature 

(Çalışkan, 2020; Girgin, 2011; Leńko-Szymańska, 2015; Şimşek, 2020) and free online 

corpus-based teaching pedagogy resources and tools. Two experts in the field of corpus-

based language teaching pedagogy were consulted about the scope and content of the 

training for their expert opinions.  

Accordingly, the content was reviewed and finalized. In addition to the content of 

the training with the aforementioned tasks, assignments, and materials above, the 

researcher introduced multiple corpus software and online-accessible corpora and 

demonstrated their hands-on use to the English teacher candidates during the training 

sessions in order to familiarize them with navigating corpus software and online corpora 

and explore their direct and in-direct applications for language teaching purposes before 

their own hands-on practice with corpora for creating corpus-based language teaching 

materials. The corpus tools and software and online-accessible corpora in Table 3.3. were 

demonstrated and practiced during the training sessions in line with the objectives of the 

training and the relevant literature, as the participants were guided on the hands-on 

practice of the corpora below for maximum access to authentic language data with their 

easy-to-access interfaces. 

 

Table. 3.3. The list of corpus software and online corpora demonstrated in the training 

Corpus Software & Resources Online Corpora 
AntConc (Building a corpus) BNC – British National Corpus 
AWL Highlighter (Vocabulary teaching) COCA – Corpus of Contemporary American English 
Compleat Lexical Tutor (Corpus tools) MICASE – Michigan Corpus of Academic Spoken English 
CorpusMate (Online corpus platform) NOW – News on the Web 
Just the Word (Online corpus platform) WebCorp Live 
LancsBox (Corpus analysis software)  
SketchEngine (Building a corpus)   
Skylight (Online corpus tool)  
Tim Johns’ Kibbitzers (Teaching 
materials) 

 

 

3.3.1. Procedure of the Corpus-based Language Teaching Training  

The researcher designed the Corpus-based Language Teaching Training to cover 

the theoretical background of corpus and corpus-based language pedagogy, hands-on 

practical use of corpus software, and online corpora to create and adapt corpus-based 

teaching materials for EFL contexts. The training lasted for nine weeks in the form of 
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two-hour sessions each week. The syllabus and schedule of the training sessions are 

outlined in Table 3.4. 

 

Table. 3.4. The syllabus and schedule of the Corpus-based Language Teaching Training 

Session Topic 

Session 1 
Introduction to the Training 
• Training content and objectives, Corpus Linguistics, Defining a corpus, Types of 

Corpora 

Session 2 Introduction to Corpus Use in EFL 
• Quiz on corpus literacy, Consulting corpora in EFL, Concordancers, COCA Practice 

Session 3 
Building a Corpus 
• Introducing AntConc and SketchEngine, How to build a corpus, Building our own 

corpus 

Session 4 Consulting Corpora for Teaching Vocabulary (Assignment 1) 
• Corpus-based language teaching pedagogy, Creating vocabulary teaching materials  

Session 5 Consulting Corpora for Teaching Grammar (Assignment 2) 
• Micro-teachings & presentations, Creating grammar teaching materials  

Session 6 
Consulting Corpora for Error Correction & Skill Integration (Assignment 3) 
• Micro-teachings & presentations, Creating materials for error correction and skill 

integration 

Session 7 
Material Evaluation and Adaptation Practice (Assignment 4) 
• Micro-teachings, Evaluation and adaptation of MoNE Textbooks & Corpus-

informed Textbooks 

Session 8 
Material Evaluation and Adaptation Practice (Assignment 5) 
• Evaluating materials created by the participants of the seminar conducted the year 

before 

Session 9 
Overall Reflection 
• Discussion on creating and using corpus-informed teaching materials in EFL 

classrooms 
 

As presented above, each training session focused on discussions and both in-

class and homework assignments on corpus use in EFL contexts. The training participants 

were given five assignments (e.g., creating corpus-based EFL teaching materials for 

teaching grammar, vocabulary, error correction, skill integration, and material evaluation 

and adaptation) throughout the training. The researcher briefed the participants on the 

ethical guidelines of the study with a consent form (see Appendix A), ensuring data 

confidentiality and participant anonymity before the training started officially. 

Participants were also informed that they were free to drop out at any stage of the training 

and the study. 

Session 1 was the only online session to inform the participants about the research, 

the researcher, and the training. The following eight training sessions were conducted 

face-to-face to ensure participant interaction and collaboration. Details regarding the 

training schedule, objectives and training requirements, assignments, and data collection 
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procedure were outlined in the session's first hour. The second hour was about corpus 

linguistics, the concept, definition, and types of corpora. The researcher explained and 

demonstrated what a corpus provides to its users, as well as different types, features, and 

versions of online corpora, by using one presentation with several tasks to raise the 

participants' awareness of what we can do with what a corpus provides. The researcher 

designed a specific presentation, multiple tasks, and assignments for each session by 

benefitting from several published materials such as dissertations, books, and online 

resources and adapting them to the study’s context to draw the attention of the participants 

to the features of corpora and their use in EFL contexts. The first session ended with 

assigning several videos on corpus and the ‘Touchstone: From Corpus to Course Book 

chapter by McCarthy (2004) with four discussion questions. 

Session 2 and all successive training sessions were held in the same room, at the 

same hour, and on the same day for eight weeks. The researcher surprised the participants 

with a pop quiz in order to attract their attention. The participants were expected to write 

down their answers to the ten multiple-answer questions about the previous session's 

content. Following the quiz, discussions were shaped around the chapter by McCarthy 

(2004), as well as the why and how to consult corpora. The researcher defined and 

demonstrated what a concordancer is in detail. As the session focused on introducing 

corpus use in EFL contexts and classrooms, corpora in language pedagogy with both 

indirect and direct applications were demonstrated and exemplified to the participants 

(Römer, 2011). The researcher also clarified how to exploit corpora and corpus-based 

language teaching materials by a brief lecture and short discussions. In the second hour, 

the researcher demonstrated the features and interface of the Corpus of Contemporary 

American English (COCA) before its hands-on practice by the participants. COCA, as 

the most ‘widely-used’ online corpus with over 1 billion words derived from about 

500,000 texts between 1990-2019, provides authentic and naturally occurring language 

data from multiple genres, including academic texts, newspaper articles, fiction, 

magazines, and so on (Çalışkan, 2020). COCA offers various features to its users, 

facilitating word or phrase searches in keyword-in-context usage as in concordancing to 

analyze their collocations, frequencies, and part of speech positioning. Additionally, 

COCA also stands out as one of the online corpora commonly utilized in recent research 

(Bennett & Uí Dhonnchadha, 2023; Köse & Kuru Gönen, 2023; Poole, 2022; Şimşek & 

Can, 2023; Xodabande & Nazari, 2022). After the researcher demonstrated the features 
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of COCA and how to run a search on COCA with its specific search syntax and query 

options, the participants were given ten tasks to practice searching for particular words 

and phrases, finding their collocations, and analyzing keyword-in-context/concordance 

lines of the target search in groups of two or three. The researcher uploaded ReadMe files 

and manuals for practicing COCA to the course page and provided assistance to the 

groups while they were completing the assigned tasks. 

The aim of Session 3 was to familiarize the pre-service EFL teachers with the 

concept of text analysis on corpus data and guide them to build their own corpus. The 

session started with a discussion run by the researcher on why to analyze a corpus and 

how to do it. Afterward, the researcher introduced two major corpus software for building 

and analyzing a corpus, AntConc and SketchEngine (Leńko-Szymańska, 2017), with their 

features and applications. These two corpus software are used for the investigation of 

language either by building an original corpus with text files of written or spoken 

language or simply running a corpus analysis on ready-mate corpus data (Godwin-Jones, 

2017). The researcher first demonstrated how to download the AntConc software and then 

compile and upload texts to create a corpus on the software. All features of AntConc, 

including running word or phrase search with query syntax, n-grams clusters, 

collocations, keyword-in-context/concordancing, and word clouds. Due to time 

constraints during the session, the participants were encouraged to practice SketchEngine 

independently after the session. In the second hour of the session, the researcher provided 

the participants with both user manuals for the software and multiple available text files 

so they could have hands-on practice with building their own corpus. In addition to 

providing them with the ZIP files of such available texts from different genres such as the 

NLTK Movie Review Corpus, Gothic Fiction and Abraham Lincoln Speeches and 

Writings, etc., the researcher also encouraged them to create their own corpus with a 

group of texts of their liking. They were also assigned an in-class assignment to run an 

analysis of text corpora with a handout devised by Prof. Wendy Anderson (2018) of the 

University of Glasgow for the Methods for Text Mining and Analysis of Text Corpora 

Workshop conducted in 2018. Having submitted their assignments, they received 

feedback from the researcher for this task and the COCA Practice task they submitted the 

previous week. A corpus search result demonstrated for searching the clusters in the 

NLTK Movie Review Corpus using AntConc in Session 3 is illustrated below. 
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Figure 3.3. A screenshot of a sample corpus search on AntConc used in session 3 

 

Having revised what corpora can offer in language teaching and learning with the 

assigned chapter by McEnery and Xiao (2011), the participants were provided with ready-

made sample lesson plans for teaching language skills to different age groups and 

proficiency levels and further resources to be used in EFL contexts before Session 4. The 

researcher first introduced corpus-based language pedagogy and the design principles for 

corpus corpus-based learning and teaching materials by Ma et al. (2021), including testing 

the knowledge of students and then having them practice hands-on corpus queries for the 

inductive exploration of the language use or vocabulary item by the students before the 

output practice in the form of exercises. With a discussion on how to use corpora for 

vocabulary teaching, the researcher drew the attention of the participants to strategies and 

types of exercises to be used and challenges experienced while teaching lexical items 

through questions. By discussing which lexical items are the most problematic for the 

students in their practicum contexts, the focus was set on how to benefit from corpus data 

to teach lexical items according to the needs in our contexts.  

The researcher provided the participants with various corpus-informed language 

teaching materials for EFL classrooms, and discussions were held on developing and 

adapting them to their contexts. The sample corpus-informed EFL teaching materials 

were adapted from the relevant literature (Çalışkan, 2020; Girgin, 2011; Şimşek, 2020). 

At the end of the session, the participants were given an assignment on designing at least 

two corpus-based vocabulary teaching materials for the lexical items at any proficiency 
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level they wanted. The researcher reminded them of the corpus-based teaching materials 

they are required to create for their macro-level assessed teachings in their practicum 

schools as a part of the study and the practicum processes and encouraged them to create 

their teaching materials according to their contexts. Considering and specifying the 

elements such as language proficiency level, target lexical items, genre, activity type, and 

activity format, they were allowed to work individually or in groups of two. The 

researcher provided them with a guideline on these elements, and they were encouraged 

to either micro-teach or present their teaching material in the following session. Guiding 

questions for the in-class discussions were also provided beforehand. Each individual/pair 

made their submissions to ODTÜClass before the session and prepared a presentation for 

their corpus-informed teaching materials and activities. Further information regarding 

ODTÜClass and the other tools will be elaborated in the subsequent section. 

The procedures for sessions four, five, and six on consulting corpora for teaching 

vocabulary, grammar, error correction, and skill integration were similar. Session 5 

started with the micro-teachings and presentations of the participants. Discussions were 

held on the materials created and their appropriateness for the specified elements of their 

contexts. In the second hour, the same procedure was followed as in session four. 

Following the discussions on consulting corpora and using corpus-based teaching 

materials for teaching grammar, the researcher provided the participants with various 

corpus-informed grammar teaching materials. At the end of the session, the participants 

were given an assignment on designing at least two corpus-based grammar teaching 

materials for the grammar structures for the proficiency level of their liking for session 

six, mainly for their practicum contexts. In Session 6, a similar procedure was followed. 

After the micro-teachings and presentation of the pre-service EFL teachers, the researcher 

shifted the session's focus to creating teaching materials for error correction and skill 

integration. Following the discussion on revealing the views of the pre-service EFL 

teachers on the use of corpus for error correction, which common errors they encounter 

in their practicum contexts, and how they give corrective feedback, the researcher 

provided the participants with various corpus-informed teaching materials for error 

correction and skill integration. The participants were assigned to design at least two error 

correction and skill integration materials, targeting any proficiency levels.  

Session 7 started with micro-teachings and presentations on corpus-informed 

teaching materials on error correction and skill integration. Following the presentations, 
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the researcher clarified the session's focus as material evaluation and adaptation of 

textbooks. Having provided the participants with one MoNE textbook and one corpus-

informed textbook, the researcher guided the participants in evaluating both textbooks 

and comparing them in groups of two or three. While the MoNE textbook was Spice Up 

for 11th-grade English students, the corpus-informed textbook was the 2nd edition of 

Touchstone by McCarthy et al. (2014). As the participants were also taking FLE405 

Materials Adaptation and Development course at the time of the study, they were already 

familiar with textbook evaluation and adaptation. The participants were encouraged to 

choose either one of the coursebook evaluation checklists by Demir & Ertaş (2014) and 

Razavi (2014) uploaded to the course page. The researcher provided assistance to the 

groups while they were evaluating the textbooks if needed. Each group made their 

submissions to ODTÜClass after the session and received feedback on their evaluations. 

During the in-class assignment, discussions were held on different aspects of the two 

textbooks.  

Session 8 focused on the evaluation and adaptation of the corpus-based EFL 

teaching materials created by the participants of the seminar conducted the year before. 

As a part of the in-class assignment of the session, participants were provided with a total 

of twenty teaching materials. Working in groups of two or three, participants were 

encouraged to work on at least three teaching materials of their liking and adapt them to 

their contexts. Discussions were held on each material created earlier, including which 

parts of these corpus-based teaching materials could have been adapted and how. The 

researcher provided assistance to the groups and held whole-class discussions while they 

were adapting the materials. Each group made their submissions to ODTÜClass after the 

session and received feedback on their adaptations. Participants were then informed about 

the last session of the training.  

In Session 9, the researcher and the participants engaged in a comprehensive 

discussion and reflection on using corpus-based teaching materials in EFL contexts. The 

pre-service EFL teachers reflected on their experience of creating and utilizing corpus-

informed teaching materials and integrating corpora into their EFL teaching context 

during the practicum process. Participants took the floor to express their experiences, 

gains, challenges, and final remarks on the CBLT training.  
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3.3.2. Tools Used in the Corpus-based Language Teaching Training 

A range of specific tools was utilized to enable ease of access to the training 

materials, including assigned chapters and readings, podcasts, YouTube videos, 

recommended journals, and resources to be used in EFL classrooms, and facilitate 

efficient communication throughout the training and scheduling for the training sessions 

and the semi-structured interviews. By leveraging such specific tools, the CBLT Training 

was able to optimize communication, collaboration, and organization, ultimately 

enhancing the learning experience for the pre-service EFL teachers. 

 

3.3.2.1. ODTÜClass 

As the official learning management system (LMS) of METU, ODTÜClass 

functions as an online platform aimed to support METU students in their academic 

pursuits, both within and beyond the classroom environment. Within this virtual learning 

environment, students benefit from the seamless delivery of course materials as it 

provides a structured framework for course management. This LMS has been actively 

used by the academic staff and students of METU since the Fall Term of 2014-2015 

Academic Year. ODTÜClass was utilized by the researcher so that participants could 

access relevant resources and activities anytime and anywhere on a structured platform. 

The overview of the CBLT Training on ODTÜClass is demonstrated in Figure 3.4. 

 

 
Figure 3.4. Overview of CBLT Training course page on ODTÜClass 
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All CBLT training-related materials were made available to the participants on 

ODTÜClass under different weeks designed for each session, enabling easy access to the 

assigned chapters and readings. Direct URL links were given to the specific corpus 

resources to be used during the training sessions for in-class tasks and after the session 

for follow-up tasks and assignments. Participants were provided various YouTube videos 

and podcasts on the ODTÜClass platform regarding corpus and corpus use in EFL 

contexts. See Figure 3.5. for the resources and podcasts posted on the ODTÜClass course 

page. 

 

 
Figure 3.5. Screenshots of the resources to be used in EFL Classrooms and the Podcasts posts 

 

3.3.2.2. Doodle 

The Doodle app is a widely used scheduling and calendar tool for booking 1v1 or 

group meetings with multiple guests in a large group. Doodle was pivotal in facilitating 



 

 56 

coordination and scheduling for the training sessions and the semi-structured interviews. 

The researcher created polls to schedule the training sessions and the 1v1 interviews with 

potential day and time options and sent the polls to the CBLT Training WhatsApp Group 

to arrange the sessions and interview meetings. Figure 3.6. offers a glimpse of the Doodle 

poll interface used for scheduling the post-training interviews. 

 

 
Figure 3.6. The interface of the Doodle poll for semi-structured interviews 

 

3.3.2.3. WhatsApp 

In addition to the e-mails and announcements posted on the course page on 

ODTÜclass, WhatsApp was chosen to establish a class group with the participants of the 

CBLT Training. Having created a WhatsApp group with all 20 participants, the researcher 

provided the training team with a convenient and accessible platform to foster interaction 

and facilitate communication and collaboration by posting mini-polls, sending reminders 

and announcements, and creating a 7/24 Q&A and discussion atmosphere for any 

questions that emerged during the 9-week systematic and extensive CBLT training. 

Participants actively used the class group to seek support for their follow-up assignments, 

where the researcher promptly provided assistance when needed and discussed assigned 

chapters with other participants. 
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3.4. Data Collection Instruments 

The primary purposes of the present study were to investigate the views and 

perspectives of Turkish English teacher candidates on corpus-based language teaching 

and the practical implementation of corpus-informed EFL teaching activities and 

materials in EFL contexts before and after receiving the systematic and comprehensive 

Corpus-based Language Teaching (CBLT) Training tailored for the specific purposes of 

the study. Additionally, it was aimed to reveal the participants’ views and perceptions of 

the CBLT Training program. In light of these objectives, a combination of four data 

collection instruments was employed. Quantitative data were collected through the 

Corpus Background Survey, incorporating qualitative and quantitative data collection. 

Qualitative data were retrieved from Reflective Logs, Post-teaching Reflective Logs, and 

Semi-structured Interviews.  

Experts’ opinions were obtained to ensure the appropriateness and applicability 

of all four data collection instruments to the study’s objectives. In accordance with this, 

six experts in corpus linguistics and corpus-based language teaching were informed about 

the purpose of the current study and presented with each data collection instrument for 

their expert opinions. Incorporating their feedback and recommendations, essential 

adjustments were implemented for each data collection instrument. Research questions 

of the study and relevant data collection instruments employed before, during, and after 

the CBLT Training are outlined in Table 3.5. below. 

 

Table. 3.5. Research Questions and Data Collection Instruments 

Research Questions Data Collection Instruments 
 
RQ1: What do Turkish pre-service EFL teachers think about 
corpora and the integration of corpora into language teaching 
contexts? 
 

Corpus Background Survey (n=102) 

 
RQ2: What are the perceptions of Turkish pre-service EFL 
teachers regarding the 
 

a. integration of corpora into actual teaching contexts? 
b. systematic Corpus-Based Language Teaching 

Training? 
 

Reflective Logs (n=60) 
 
Post-teaching Reflective Logs (N=20) 
 
Semi-structured Interviews (n=20) 
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3.4.1. Corpus Background Survey  

Both quantitative and qualitative data were gathered through a background survey 

on corpus use to explore the Turkish pre-service EFL teachers’ background knowledge, 

familiarity, and awareness of corpora, as well as their experiences with using corpus tools 

and online corpora for corpus-based language teaching. The survey was adapted for the 

specific purposes and context of the present study by the adaptation of existing surveys 

in the relevant literature (Bunting, 2013; Çalışkan, 2020; Geluso & Yamaguchi, 2014) to 

investigate the characteristics, opinions, and attitudes of the participants (Nunan, 1992). 

Six experts in the field of English language teaching were consulted in order to ensure 

the reliability of the survey, while two EFL instructors were also consulted to proofread 

the survey items to eliminate any potential ambiguities before its administration to the 

pre-service EFL teachers. With the feedback from the experts and the EFL instructors, 

adjustments were made to certain items, and several expressions and the order of items 

underwent revision. Comprising both open-ended and five-point Likert scale items, the 

corpus background survey was meticulously designed to provide a comprehensive 

overview of participants' background knowledge, familiarity, and perceptions of corpus 

and its utilization in ELT contexts, facilitating a robust analysis of the data collected. The 

revised and finalized background survey (see Appendix B) was structured into three 

sections: Demographic Information, Corpus Knowledge and Literacy, and Using Corpus 

Resources in Teaching. 

As the participants of the study were senior pre-service EFL teachers doing their 

practicum at the Ministry of National Education (MoNE) schools, the demographic 

information section included four items related to gender, age, and grade/level the pre-

service teachers were teaching at their practicum schools. Focusing on the corpus 

knowledge and literacy of the participants, the subsequent section was composed of five 

open-ended and two five-point Likert scale items. Pre-service EFL teachers were tasked 

with assessing their familiarity with corpus software and online corpora and their level of 

knowledge of using them for various educational and academic purposes. Participants 

selected options ranging from no knowledge to expert knowledge. In the third section on 

using corpus resources in teaching, there were three sub-sections for the participants of 

the seminar conducted by the researcher earlier. The pre-service EFL teachers who 

indicated they attended the seminar were additionally instructed to proceed to the 

following sub-sections, where they were asked to provide additional explanations to gain 
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further insight into how they became familiar with corpus software and online corpora, 

whether they had taken a course or professional development training or had any other 

exposure to the use of corpora or concordancers aside from the seminar, and their 

experiences in using corpora for language learning and teaching. The survey was 

administered in English due to the participants’ proficiency level, competence, and 

confidence in using English for academic and professional purposes, and language 

support was provided when needed while completing the Corpus Background Survey. 

The survey was administered via Google Forms. 

 

3.4.2. Reflective Logs  

In order to gain insight into the evolving perceptions and experiences of the 

participants throughout the Corpus-based Language Teaching (CBLT) Training, three 

reflective logs (see Appendix C) were employed at the end of the second, fifth, and eighth 

training sessions via Google Forms. Tailored specifically to the objectives of the study, 

these logs posed guiding questions designed to delve into the participants’ reflections on 

the impact of training sessions on their understanding and skills related to corpus use, 

specific aspects of corpus use explored, potential real-world applications, research, 

challenges encountered and strategies to overcome them in future sessions. The questions 

were strategically crafted to explore the participants' evolving attitudes toward corpus-

based language teaching and their perceptions of the effectiveness of the training program 

over nine weeks, as the same guiding questions were presented for each reflective log. 

By requiring the participants of the CBLT Training to write three reflective logs, this study 

aimed to provide a perspective on their journey and development in integrating corpus-

based approaches into their teaching practices. While the guiding questions were provided 

in English, participants had the option to respond in either English or their native 

language, Turkish. All participants wrote their responses in English, citing proficiency 

and confidence in expressing their thoughts and experiences effectively. 

 

3.4.3. Post-teaching Reflective Logs 

Participants were further tasked with completing a post-teaching reflective log 

(see Appendix D) after conducting a 40-minute lesson at their observation schools as part 

of their practicum requirement. This reflective log was specifically designed to capture 
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participants' reflections on their use of corpus-based teaching materials they created as a 

part of the CBLT Training according to the topic, theme, grade, and class level they 

taught. Guided by four structured questions, participants reflected on their utilization of 

corpus tools and online corpora in preparing teaching materials, their experiences 

integrating corpus-based teaching materials into their teachings during practicum, 

including any perceived benefits or drawbacks, and the impact of these materials on 

student participation in the classroom. Through these post-teaching reflective logs 

following their integration of corpus-based teaching materials into their own teaching, 

the study aimed to gain comprehensive insights into participants' experiences and 

perceptions of integrating corpus-based teaching pedagogy into their teaching practices, 

thereby providing a holistic understanding of the effectiveness and challenges of corpus-

based language teaching. All participants filled in one post-teaching reflective log via 

Google Forms after teaching English at their practicum school. Even though the post-

teaching reflective logs were provided both in Turkish and English, all participants wrote 

their reflections in English, similar to the reflective logs. 

 

3.4.4. Semi-structured Interviews  

Semi-structured interviews (see Appendix E) were conducted as a crucial 

component of this study to delve deeper into the perspectives and experiences of 

participants who attended the CBLT Training for nine weeks as semi-structured 

interviews enable each participant to share their individual experiences (Merriam & 

Tisdell, 2015). A one-to-one semi-structured interview protocol was followed due to its 

flexibility in gathering a thorough understanding of the qualitative data (Creswell, 2013; 

Nunan, 1992). Therefore, once the training sessions ended, ten participants of the CBLT 

training volunteered to attend the interviews. These interviews provided an opportunity 

for participants to articulate their interpretations of the CBLT Training, discuss their 

experiences in integrating corpus-based approaches into their teaching practices, and 

express their views on the effectiveness and challenges of corpus-based language 

teaching. The five questions tailored for the semi-structured interviews were revised 

based on the feedback of six experts in the field. Each one-to-one semi-structured 

interview was conducted in English as participants stated they were confident in 

expressing themselves in English at the beginning of the interviews. All interviews took 

place on Zoom, initially audio-recorded and later transcribed. 
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3.5. Data Collection Procedures 

The data for the present study were gathered using multiple data collection 

instruments in the Fall Term of the 2023-2024 Academic Year to explore the views and 

perspectives of Turkish English teacher candidates on corpus-based language teaching 

and the practical implementation of corpus-informed EFL teaching activities and 

materials in EFL contexts before and after receiving the CBLT Training. Before initiating 

the data collection procedures, all necessary permissions and ethical approval were 

obtained from the Ethical Committee of Anadolu University (see Appendix F) and the 

Human Research Ethics Committee of Middle East Technical University (see Appendix 

G). Upon receiving the permissions and ethical approval from both universities, the data 

collection process that lasted 14 weeks was initiated. 

As the first step, the four instructors of the Practicum course at the Middle East 

Technical University Foreign Language Education Department were informed about the 

study and the upcoming data collection procedures. The researcher initiated the data 

collection procedure in the second week of the semester by introducing Corpus-based 

Language Teaching Training, its aims and schedule, and the data collection procedure to 

all 4th-year practicum students (pre-service EFL teachers) with the CBLT Training 

Booklet (see Appendix H) to introduce the materials and activities to be used throughout 

the training and administering the Corpus Background Survey. As well as obtaining the 

consent of all practicum students with the Corpus Background Survey, the researcher 

stated that those who are interested in attending the CBLT Training could inform the 

researcher regarding their interest, availability, and contact information with the mini-

survey at the end of the Corpus Background Survey. Having analyzed the availability of 

all interested participants, the researcher came up with a day and time that worked for 

most of the willing pre-service EFL teachers. Twenty pre-service EFL teachers who were 

both interested in attending the CBLT Training and available for all training sessions were 

informed about the training and data collection process in more detail. The researcher 

briefed the participants on the training's requirements, assignments, and data collection 

procedures. They were provided with the ethical guidelines of the study with a consent 

form, ensuring data confidentiality and participant anonymity before the first training 

session. 
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The second set of data was collected by three reflective logs at the end of the 

second, fifth, and eighth training sessions of the training. Having provided all training 

materials, including assigned chapters and readings, podcasts, YouTube videos, 

recommended journals, and resources to be used in EFL classrooms on the course page 

of the CBLT Training on ODTÜClass, the researcher conducted the first Introduction to 

the Training Session online to inform the participants regarding the training content, 

framework, and objectives. The following eight training sessions were conducted face-

to-face to ensure participant interaction and collaboration. The following eight training 

sessions were conducted face-to-face to ensure participant interaction and collaboration. 

Three reflective logs were employed at the end of the second, fifth, and eighth training 

sessions via Google Forms to explore their evolving attitudes and perceptions toward 

corpus-based language teaching and the effectiveness of the training program over nine 

weeks. 

The participants of the training created corpus-based EFL teaching materials to be 

used in their teaching contexts at their practicum observation schools. All participants 

filled in a post-teaching reflective log right after conducting a 40-minute lesson at their 

observation schools to share their reflections on their use of corpus-based teaching 

materials they created as a part of the CBLT Training according to the topic, theme, grade, 

and level of the class they taught. While each participant submitted their post-teaching 

reflective logs in different weeks, the due date for the submissions was the end of the 

eighth training session, as the teaching schedules were already over by the week of the 

eighth training. 

Having completed all training sessions, participants received their certificate of 

attendance to the training at the end of the ninth week following the overall reflection 

about the CBLT training, training content, and assignments, the effectiveness of 

consulting corpora for the practicum processes in relation to the implementation corpus-

based language teaching activities in EFL classrooms in the last session. The researcher 

also informed the English teacher candidates about the semi-structured interviews to be 

conducted to delve deeper into their perspectives and experiences. One-to-one online 

semi-structured interviews were conducted with ten voluntary participants of the CBLT 

Training. All 1v1 interviews were conducted on Zoom, initially audio-recorded and later 

transcribed. The data collection procedure is summarized in Table 3.6. 
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Table. 3.6. Data Collection Procedure 

Week 1 Administration of the Corpus Background Survey to 4th year pre-service EFL teachers 
Week 2 Selection of the participants of the Corpus-Based Language Teaching Training 
Week 3 1st Training Session 
Week 4 2nd Training Session – Reflective Log 1 
Week 5 3rd Training Session 
Week 6 4th Training Session 
Week 7 5th Training Session – Reflective Log 2 
Week 8 6th Training Session 
Week 9 7th Training Session 
Week 10 8th Training Session – Reflective Log 3 & Post-teaching Reflective Logs 
Week 11 9th Training Session 
Week 12 Scheduling semi-structured interviews with voluntary participants 
Week 13 Semi-structured interviews 
Week 14 Semi-structured interviews 

 

3.6. Data Analysis 

The primary aim of the current study is to delve into the perceptions held by 

Turkish English teacher candidates concerning the consultation and implementation of 

corpora within the framework of corpus-based language teaching pedagogy. As well as 

investigating how these perceptions evolve and shift before and after participating in the 

Corpus-based Language Teaching (CBLT) Training, a significant focus of the research 

lies in exploring the practical implementation of corpus-based teaching materials within 

EFL contexts, examining the challenges, benefits, and effectiveness perceived by 

participants. Adopting a comprehensive approach by utilizing a variety of data collection 

instruments, the study also seeks to shed light on participants’ perspectives regarding the 

training program itself, aiming to discern its effectiveness and relevance in addressing the 

needs and expectations of the participants. The Corpus Background Survey was 

administered to find answers to RQ1 to find out the views and perceptions of the English 

teacher candidates on corpus consultation and implementation into EFL contexts. 

Analysis of the quantitative data gathered from the two numeric items in the Corpus 

Knowledge and Literacy section of the Corpus Background Survey involved employing 

descriptive statistical techniques, including frequencies and percentages. Descriptive 

statistics were performed using IBM SPSS 29.0 software. The open-ended items of the 

background survey were simply analyzed by identifying the frequencies of participants’ 

brief responses to the open-ended questions to explore their perceptions of and familiarity 

with corpora.  
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The data obtained through reflective logs, post-teaching reflective logs, and semi-

structured interviews were qualitatively analyzed in accordance with the principles of the 

Constant Comparative Method (CCM). The CCM, rooted in grounded theory by Glaser 

and Strauss (1967), allows researchers to delve into participants’ views, ideas, and 

perceptions inductively by revealing codes and themes that may not initially be evident 

rather than following any predefined categories or themes (Boeije, 2002; Corbin & 

Strauss, 2015). Following a cyclical process wherein qualitative data are broken down 

into smaller units (codes), this method involves systematically and constantly comparing 

each unit/code to another unit/code so as to identify recurring themes, thereby forming 

categories grounded in these recurring themes to understand the relationship among the 

data (Charmaz, 2006; Leong et al., 2010). In line with the principles of the CCM, the 

following steps were followed in the qualitative analysis: (1) the initial coding and listing 

of each word or phrase related to the ideas, perceptions, views, and experiences of the 

pre-service EFL teachers regarding corpus-based language teaching and its practical 

implementation in English language teaching contexts, and the CBLT Training program, 

(Allan, 2003), (2) making constant comparisons among the codes while revising the codes 

that occurred in the data, (3) combining and grouping similar codes while constantly 

comparing them with one another to represent specific subcategories, and then (4) 

delineating main categories by the constant comparison of the subcategories with one 

another, given in the concepts maps taken from MAXQDA 24.0 Software (Appendix I). 

The CCM was employed using MAXQDA 24.0 software, a robust qualitative data 

analysis software that enables researchers to analyze qualitative data with its powerful 

query and retrieval functions and facilitates exploring relationships within the data 

(Guetterman & James, 2023). Following the transcription of reflective logs and semi-

structured interviews, the qualitative data were imported to MAXQDA for coding and 

analysis. MAXQDA’s user-friendly interface initially allowed for the identification of 

codes and then the delineation of main and subcategories as a result of constant 

comparison of each code with one another by using the software. 

To ensure the validity and reliability of the qualitative data, two independent 

raters, including the researcher and a co-rater with an MA degree and expertise in ELT 

and prior experience with qualitative data analysis, were involved in the qualitative data 

analysis process. Given the large dataset, the co-rater analyzed 30% of the qualitative data 

collected, which is regarded as an adequate portion of data for measuring inter-rater 
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reliability (Lombard et al., 2004; O’Connor & Joffe, 2020). In line with Huberman and 

Miles’s (2002) percentage agreement formula [number of agreements x 100 / number of 

agreements + number of disagreements], the inter-rater reliability between the two raters 

was found to be .90, which indicates a high inter-rater reliability. Any disagreements and 

mismatches between both raters were negotiated and resolved during the negotiation 

session conducted to reach a consensus. The data analysis procedure is outlined in Table 

3.7 in accordance with the research questions and the data collection instruments. 

 

Table. 3.7. Data Analysis Procedure 

Research Questions Instrument Data Analysis Procedure 

RQ1: What do Turkish pre-service EFL 
teachers think about corpora and the 
integration of corpora into language 
teaching contexts? 

Corpus Background 
Survey (n=102) 

Descriptive statistics  
 
A simple analysis of the frequencies 
of participants’ brief responses to the 
open-ended questions for exploring 
their perceptions of and familiarity 
with corpora 

 
RQ2: What are the perceptions of 
Turkish pre-service EFL teachers 
regarding the  
 

a. integration of corpora into 
actual teaching contexts? 

b. systematic Corpus-Based 
Language Teaching Training? 

 

Reflective Logs 
(n=60) 
 
Post-teaching 
Reflective Logs 
(N=20) 
 
Semi-structured 
Interviews (n=20) 

The Constant Comparative Method 
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4. FINDINGS 

4.1. Overview of the Study 

The primary purpose of the current study was to investigate the perceptions and 

reflections of English teacher candidates on corpora, corpus-based language teaching and 

the practical implementation of corpus-informed teaching activities and materials in EFL 

contexts before and after receiving the 9-week systematic and comprehensive Corpus-

Based Language Teaching (CBLT) Training tailored for the specific context of the current 

study. Based on the relevant need for providing training opportunities for pre-service FL 

teacher education, this study aimed at designing a corpus training program with a specific 

focus on hands-on practices of corpus integration into actual teaching contexts aligned 

with the needs of the learners and FL teaching environments along with the necessary 

theoretical information on corpus-based language teaching. Moreover, this study explores 

the views and perceptions of English teacher candidates regarding the training program, 

which aimed to engage the participants with corpus consultation for designing corpus-

informed language teaching materials and integrating these materials into their actual 

teaching experiences in language classrooms in their practicum schools. Aligned with  the 

scope and the purposes mentioned above, the current study seeks to answer the research 

questions below: 

1) What do Turkish pre-service EFL teachers think about corpora and the 

integration of corpora into language teaching contexts? 

2) What are the perceptions of Turkish pre-service EFL teachers regarding the  

a. integration of corpora into actual teaching contexts? 

b. systematic Corpus-Based Language Teaching Training? 

The first set of data was collected from 102 senior pre-service EFL teachers 

through the Corpus Background Survey to explore Turkish pre-service EFL teachers' 

background knowledge, familiarity, and views regarding corpora and their experiences 

with consulting available corpus software and online-accessible corpora in EFL contexts. 

While the quantitative data gathered from the Corpus Background Survey were analyzed 

by employing descriptive statistics (i.e., frequencies and percentages), the qualitative data 

received from the participants’ brief responses to the open-ended questions were analyzed 

by identifying and listing their utterances in a descriptive manner. The second phase of 

the data collection procedure took place during and after the CBLT Training. In order to 

explore the perceptions and views of the 20 senior English teacher candidates on the 
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CBLT training and the implementation of corpus consultation into EFL contexts, the 

second set of data was collected by reflective logs at the end of the second, fifth, and 

eighth training sessions and follow-up interviews after the training. Moreover, as the 

training participants created corpus-based EFL teaching materials to be used in their 

teaching contexts at their practicum observation schools, they were assigned a post-

teaching reflective log to share their reflections on the use of corpus-based teaching 

materials they designed and used for their language instruction. The data received from 

the post-session reflective logs, post-teaching reflective logs, and semi-structured 

interviews were qualitatively analyzed in accordance with the principles of the Constant 

Comparative Method (CCM) to answer the research questions. Following the analysis of 

the data collected over fourteen weeks, the findings presented in the subsequent sections 

related to the familiarity, views, and perspectives of the English teacher candidates 

regarding the consultation of corpora for English language teaching and their views on 

the CBLT training program were reached. 

 

4.2. RQ1: Corpus Familiarity, Knowledge, and Experiences of Pre-service EFL 

Teachers in EFL Contexts 

In order to explore the background knowledge, familiarity, and prior experience 

of pre-service EFL teachers on corpora and its use in EFL contexts, the Corpus 

Background Survey was administered to 102 senior pre-service EFL teachers doing their 

practicum at the Ministry of National Education (MoNE) schools. The survey was 

adapted for the specific purposes and context of the present study by the adaptation of 

existing surveys in the relevant literature (Bunting, 2013; Çalışkan, 2020; Geluso & 

Yamaguchi, 2014). The responses to the first section on the participants' demographic 

information related to their gender, age, and the level/grade they were teaching at their 

practicum schools were already provided in the methodology chapter section. Focusing 

on the corpus knowledge and literacy of the participants and experience in using corpus 

resources in teaching, the two subsequent sections were composed of both open-ended 

questions and five-point Likert scale items. To assess the participants’ familiarity with 

corpus software and online corpora and their knowledge of using them for various 

educational and academic purposes, they were expected to evaluate their knowledge by 

selecting one of the options ranging from no knowledge to expert knowledge. The 

participants were also asked to provide explanations to gain further insight into whether 
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they were familiar with corpus software and online corpora and if they had taken a course 

or professional development training or had any other exposure to the use of corpora or 

concordancers.  

The quantitative and qualitative data obtained from the Corpus Background 

Survey were analyzed meticulously to answer the first research question related to the 

corpus familiarity, knowledge, and experiences of English teacher candidates in EFL 

contexts. The familiarity and knowledge of the pre-service EFL teachers of available 

corpora was one of the key foci of the Corpus Background Survey. The two quantitative 

items of the survey aimed to investigate their knowledge about online-accessible 

corpora (e.g., BNC, COCA, MICASE) and corpus software (e.g., AntConc, LancsBox, 

SKELL). The descriptive analysis of the two items related to the degree of knowledge of 

the participants is outlined in Table 4.1. 

 

Table. 4.1. The pre-service EFL teachers’ knowledge of online corpora and corpus software 

 Online-accessible Corpora 
(e.g., BNC, COCA, MICASE) 

Corpus software  
(e.g., AntConc, LancsBox, SKELL) 

The degree of 
knowledge n % n % 

No knowledge 67 66 78 77 

A little knowledge 32 31 21 20 

Some knowledge 3 3 3 3 

Extensive knowledge - - - - 

Expert knowledge - - - - 

Total 102 100 102 100 

 

Table 4.1 shows that only 3% of the 102 Turkish pre-service EFL teachers had 

some knowledge about corpora available online according to their own evaluation of their 

knowledge. While 66% of the participants stressed they had no knowledge about online-

accessible corpora, 31% reported that they had little knowledge about these online 

concordancers. None of the pre-service teachers claimed their degree of knowledge about 

online corpora extensive or expert. In simpler terms, most participants were unfamiliar 

with or had little knowledge about online-accessible corpora (e.g., BNC, COCA, 

MICASE). As can also be found in Table 4.1., %77 of the participants were unaware of 

available corpus tools and software, and only 20% of the pre-service EFL teachers had 

little knowledge about such concordancing tools. That is, more than three-quarters of the 
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102 participants were unfamiliar with corpus software, and only 3% of them had some 

knowledge. Just like online corpora, having extensive or expert knowledge about corpus 

software was not reported. Overall, the analysis of the two items regarding the knowledge 

of the pre-service EFL teachers about available corpora showed that most participants 

were neither familiar with online corpora nor corpus software. Moreover, it was also 

revealed that the participants were more familiar with online-accessible corpora than 

concordancing software. In relation to the participants' knowledge of different corpus 

tools and online corpora, open-ended questions were asked to gain further insights 

regarding their familiarity and knowledge of the types of corpora. According to the brief 

responses obtained from the pre-service EFL teachers, 32 participants had prior 

experience in using COCA, and only 3 participants experienced the use of AntConc. 

In order to delve into their experiences and views regarding corpora and its use in 

EFL contexts, as well as how they became familiar with corpora, four open-ended items 

were asked to find out whether they had taken a course or professional development 

training or had any other exposure to the use of corpora or concordancers, and their 

experiences in using corpora for language learning and teaching. The analysis of the brief 

responses of the participants to specify how they were informed about corpora revealed 

that 51 pre-service EFL teachers had been informed about corpora during their teacher 

training education. Table 4.2. below demonstrates how the participants were informed 

about corpora. 
 

Table. 4.2. The results related to the ways of being informed about corpora in EFL 

Sources of knowledge on corpora n 

• Previous seminar 40 

• BA education 7 

• Academic articles 3 

• Workshops 1 

 

As outlined in Table 4.2., 40 participants had been informed about corpora as they 

had attended the Corpus Use and Corpus-Based Materials Seminar conducted by the 

researcher the year before, which mainly covered background information on corpora and 

included theoretical details on the use of corpus in language teaching. Concerning how 

the participants had been informed about corpora, 7 participants reported that they had 
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been informed about corpora in their linguistics courses during their BA education. Three 

participants stated that they became familiar with corpora through academic articles, 

whereas only 1 participant was introduced to corpora in the EFL context via a TÜBİTAK 

workshop. According to the participants' responses to the open-ended questions, it was 

revealed that half of the pre-service EFL teachers had been informed about corpora, while 

the rest had not heard about corpora as a part of their undergraduate-level education or 

any specific training or seminar. 

To further investigate their familiarity and knowledge regarding corpora, the data 

related to the knowledge of the pre-service EFL teachers about using corpora for various 

pedagogical purposes (i.e., using corpora for creating corpus-based teaching materials, 

using corpora to build their own language knowledge, using corpora for designing testing 

items, using corpora for assessing language learners’ language use and using corpora 

directly with students) in the EFL context were gathered through five quantitative items. 

The first item (i.e., using corpora to create teaching activities and materials) emphasized 

the indirect consultation of available corpora by consulting online corpora or corpus 

software to create authentic corpus-based language teaching materials for language 

instruction. Concerning using corpora for language knowledge and awareness, the second 

item aimed at investigating the knowledge of the pre-service EFL teachers about using 

corpora for building their language knowledge and awareness. Moreover, the third item 

was related to the knowledge and awareness of the participants in the context of using 

corpora for creating language test items. Item 4 referred to using corpora as a reference 

tool to check language learners’ language use and provide error correction. The last item, 

using corpora directly with students, emphasized the knowledge of English teacher 

candidates in relation to the direct application of available corpora by hands-on practice 

by language learners. Overall, all five items focused on the knowledge of the English 

teacher candidates regarding either the indirect or direct use of corpora in the EFL 

contexts. Table 4.3. below shows the pre-service EFL teachers’ knowledge of using 

corpora for different pedagogical purposes.  

 

Table. 4.3. The pre-service EFL teachers’ knowledge of using corpora for different pedagogical purposes 

 
Creating 

corpus-based 
materials 

Building 
language 

knowledge 

Creating 
language test 

items 

Checking 
students’ 

language use 

Directly 
with 

students 
Degree of 
knowledge n % n % n % n % n % 
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Table. 4.3. (Continued) The pre-service EFL teachers’ knowledge of using corpora for different 
pedagogical purposes 

 
Creating 

corpus-based 
materials 

Building 
language 

knowledge 

Creating 
language test 

items 

Checking 
students’ 

language use 

Directly 
with 

students 
Degree of 
knowledge n % n % n % n % n % 

No 
knowledge 72 70,6 64 62,7 98 96,1 76 74,5 93 91,2 

 
A little 
knowledge  

26 25,5 26 25,5 4 3,9 22 21,6 8 7,8 

 
Some 
knowledge 

4 3,9 12 11,8 - - 4 3,9 1 1,0 

 
Extensive 
knowledge 

- - - - - - - - - - 

 
Expert 
knowledge  

- - - - - - - - - - 

 
Total 102 100 102 100 102 100 102 100 102 100 

 

As seen in Table 4.3., 70,4% of English teacher candidates had no idea how to use 

corpora to create corpus-based materials. The percentage of the participants that evaluated 

their knowledge of consulting corpora in material preparation as little was 25,5%. Only 

four pre-service EFL teachers reported some knowledge about creating corpus-informed 

language teaching materials, while none declared extensive or expert knowledge. 

Concerning the knowledge about using corpora for building their language 

knowledge, 62,7% of the participants did not know anything. 25,5% of the pre-service 

EFL teachers had little knowledge about using corpora to improve their language 

knowledge and awareness. The percentage of participants with some knowledge about 

benefitting from corpora for building language knowledge was 11,8%. Similar to the 

results of the other four items, none of the participants had extensive or expert knowledge 

about using corpora to improve their English language knowledge. 

On using corpora for creating language test items, 96,1% of the pre-service EFL 

teachers had no knowledge at all. While none of the participants reported some, extensive 

or expert knowledge, the percentage of pre-service EFL teachers who had little 

knowledge was 3,9%. With regard to checking students’ language use by using corpora, 

74,5% of the participants reported that they had no knowledge about how to use corpora 

for this purpose. The percentage of the pre-service EFL teachers with little knowledge 

was 21,6%, while only four pre-service EFL teachers reported some knowledge about 
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using corpora to check students’ language use. None of the 102 participants declared 

extensive or expert knowledge. 

In relation to the use of corpora directly with students, the results of the fifth item 

revealed that 91,2% of the English teacher candidates were unaware of the ways of 

consulting available corpora with learners. While 7,8% of the pre-service EFL teachers 

evaluated their degree of knowledge about using corpora directly with students as little, 

only 1 participant reported some knowledge. None of the teacher candidates evaluated 

their knowledge of corpora consultation directly with language learners as extensive or 

expert. 

The analysis of the five quantitative items investigating the familiarity and 

knowledge of the pre-service EFL teachers revealed that most participants had little or no 

knowledge about using corpora for various pedagogical purposes in EFL contexts. While 

none of the participants declared extensive or expert knowledge on the use of corpora for 

such purposes, the percentage of participants who had no knowledge about using corpora 

for creating test items (96,1%) and directly with students (91,2%) was relatively higher 

than the other different usage of corpora in EFL context. Similarly, the percentage of pre-

service EFL teachers who had no idea about using corpora for checking students’ 

language use (74,5%) was higher than those who reported no knowledge about consulting 

corpora for creating language teaching materials (70,6%). It was also revealed that the 

participants had relatively more knowledge about using corpora for building their 

language knowledge and awareness as prospective EFL teachers. 

The pre-service EFL teachers were also asked if they had used corpora for 

pedagogical purposes to gain insights into their experiences and views on consulting 

corpora in language teaching contexts. While some participants (20%) reported that they 

only experienced the use of corpora for basic word queries during the seminar conducted 

by the researcher the year before, according to their brief responses, only 18 of the 102 

pre-service EFL teachers had hands-on experience in using corpora for different purposes 

other than their practice during the seminar. Regarding using corpora as a reference tool, 

9 participants declared that they used COCA and SketchEngine for their writing 

assignments to check the usage frequency of specific words and phrases. Their responses 

to the open-ended items also showed that six pre-service EFL teachers consulted corpora 

to search for collocations and synonyms using online-accessible corpora (i.e., BNC, 

COCA). One participant indicated that they consulted COCA to analyze the English 
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language and find politeness strategies by checking the frequency of language use for 

research purposes. In relation to the consultation of available corpora for EFL teaching, 

one pre-service EFL reported the use of COCA for developing teaching materials and 

worksheets for tutoring purposes. Furthermore, it was also revealed that another 

participant consulted corpora while tutoring a student to see the differences in the 

language use of specific words and phrases and check the accurate usage of some others. 

Concerning the views and perspectives of the English teacher candidates on 

consulting corpora and corpus-based materials (e.g., corpus-informed dictionaries, 

teaching materials, worksheets, etc.) in EFL classrooms before the CBLT Training, their 

brief responses to two open-ended questions were obtained to reveal their familiarity and 

prior experiences with corpora use for teaching purposes. 35% of the participants reported 

that they were unfamiliar with corpora and had no idea about its use for teaching purposes. 

The excerpts below illustrate their lack of familiarity and knowledge about corpora use 

for teaching: 
PST5: “I have no idea what corpus is or how it can help our teaching experience.” 

PST29: “Unfortunately, I do not have an idea about corpus use for language teaching.” 

Similar to the participants above, other participants stated that they had no idea 

about the consultation of corpora and corpus-informed language teaching activities for 

language teaching purposes. In addition to those unaware of what a corpus is, 22% of the 

participants indicated that they were aware of it; however, they were not very familiar 

with its use for teaching purposes. They indicated their interest and openness in attending 

training to learn more about what a corpus is and how it is consulted for language teaching 

purposes. The following quotes summarize the interest of the participants in learning 

more about corpora: 
PST1: “I am not well-informed about corpora, but I am open to learning about it.” 

PST27: “I'm not sure about what it means, but I would be open to using it for teaching.” 

All in all, while %57 of the participants reported that they had no idea about how 

to use corpora for teaching purposes or they were interested in learning about it despite 

their lack of awareness on how to consult corpora, the rest of the participants indicated 

their views on the use of corpora for teaching purposes. Their perceptions and views 

before the CBLT Training included perceived practicality, effectiveness, and challenges 

of consulting corpora for teaching purposes. Some participant teacher candidates 

emphasized that consulting corpora provides authentic language across various texts. The 

excerpts below illustrate the perceived benefits of using corpora for teaching purposes: 
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PST7: “I believe that they would provide an authentic source of information as the used 

language and its frequency would come from daily life.” 

PST63: “It can be beneficial to teach English to students in real authentic contexts.” 

In addition to the benefits of using corpora by providing access to authentic 

language, the brief responses of the English language teachers also revealed the 

practicality of corpora consultation for creating teacher materials despite their lack of 

experience and knowledge, as explained above. The quotes below also present their 

perceptions and views regarding the practicality of using corpora for language teaching: 
PST3: “It can be helpful to prepare different materials for students as most of the English 

books that students are using have repetitive exercises.” 

PST16: “It could be beneficial to use them in EFL classrooms as with the materials, 

students can analyze different texts that are for specific needs.” 

PST35: “It is a time-saving and efficient method for teachers while preparing materials.” 

Despite the perceived benefits of using corpora by providing access to authentic 

language and practicality for preparing corpus-based teaching materials, the brief 

responses of the participants also revealed some challenges of using corpora in language 

teaching contexts. The excerpts below, derived from the brief responses of the 

participants, emphasize these challenges: 
PST75: “I honestly had a hard time grasping the use of corpora. I tried to use some of 

them, but I kept struggling.” 

PST94: “I think it is difficult, and I feel like I am doing fine without it because it is time-

consuming.” 

In sum, the brief responses of the pre-service EFL teachers to the two open-ended 

questions revealed that most were unfamiliar with corpora or using corpus tools for 

language teaching. Some reported they were somewhat familiar with corpora and open to 

learning more about it. The rest of the participants indicated the perceived benefits and 

challenges of using corpora for language teaching. They emphasized the practicality of 

using corpora for creating teaching materials, the benefits of corpora for enabling access 

to authentic language samples, and the challenges of using corpora in language teaching 

contexts. The participants' responses revealed that some found corpora complicated and 

time-consuming for teachers, even with little experience in consulting corpora for 

teaching purposes. 

All in all, the analysis of the quantitative and qualitative data obtained from the 

Corpus Background Survey revealed that most of the senior, prospective pre-service EFL 

teachers had no or little knowledge about corpus software and online-accessible corpora, 
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as well as consulting such corpora for teaching purposes. The findings revealed that most 

English teacher candidates were not aware of or knowledgeable about ways of consulting 

corpora in EFL contexts, such as using corpora for creating corpus-based teaching 

materials, using corpora to build their own language knowledge, using corpora for 

creating language test items, using corpora for checking and assessing language learners’ 

language use and using corpora directly with students. Furthermore, the analysis of the 

brief responses of the participants to specify how they were informed about corpora 

revealed that 51 pre-service EFL teachers had been informed about corpora during their 

teacher training education. One of the most prominent findings is that while 40 

participants had been informed about corpora as they had attended the seminar conducted 

by the researcher the year before, only seven pre-service EFL teachers had been informed 

about corpora as a part of their BA education through other courses. What is more, the 

students who attended the previous seminars acknowledged a need for a more 

comprehensive training with hands-on experience opportunities on the integration of 

corpora into EFL contexts. Thus, these findings regarding the background knowledge and 

familiarity with corpora underscores the need for systematic and comprehensive training 

for pre-service EFL teachers on using corpora with hands-on practice and integrating 

corpus-based language teaching materials into language classrooms. 

 

4.3. RQ2: Perceptions of Pre-service EFL Teachers after the Training 

The second research question was addressed to explore the perceptions and views 

of the pre-service EFL teachers after the systematic, comprehensive CBLT Training that 

was developed to equip prospective English teachers with the theoretical knowledge and 

skills related to the practical, hands-on experience of using corpora for actual language 

teaching. Regarding the perceptions of the English teacher candidates, the second 

research question encompassed two distinct inquiries: 

a. The integration of corpora into actual teaching contexts 

b. The systematic Corpus-Based Language Teaching Training 

In order to answer the second research question with its two sub-questions, 

qualitative data were obtained through multiple qualitative data collection tools. 

Regarding the evolving perceptions of the participants throughout the CBLT Training, 

reflective logs were kept at the end of the second, fifth, and eighth training sessions. As 

the participants of the training created corpus-informed English language teaching 
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materials to be used for teaching at their practicum observation schools according to the 

topic, theme, grade, and level of the class they taught, they were assigned a post-teaching 

reflective log to share their reflections and perceptions on the use of corpus-based 

teaching materials in actual teaching. After the training, semi-structured interviews were 

conducted with 10 voluntary participants. The data obtained through reflective logs, semi-

structured interviews, and post-teaching reflective logs were qualitatively analyzed in 

accordance with the principles of the Constant Comparative Method (CCM) to answer 

the second research question. The qualitative data findings regarding each sub-question 

of the second research question are given below for each sub-question. 

 

4.3.1. RQ2.1: Perceptions on the integration of corpora into actual teaching contexts 

The qualitative data that addressed the perceptions of the participants on the 

corpora integration were obtained via reflective logs, post-teaching reflective logs, and 

semi-structured interviews. The analysis of the qualitative data revealed a total of 929 

codes regarding the integration of corpora into actual teaching contexts. Two main 

categories emerged following the identification of these codes, namely, the benefits of 

corpora use for language teaching (688 codes) and the drawbacks of corpora use for 

language teaching (241 codes). The main categories are outlined in Table 4.4. 

 

Table 4.4. The main categories related to the integration of corpora into actual language teaching 

Main categories N* 
 
Benefits of corpora use for language teaching 
 
Drawbacks of corpora use for language teaching 
 
Total 

 
688 

 
241 

 
929 

 N*: Number of codes 

 

4.3.1.1. Benefits of corpora use for language teaching 

 The first main category that emerged from the perceptions views of the English 

teacher candidates on the implementation and consultation of corpora for EFL teaching 

contexts was the benefits of corpora use for language teaching with seven sub-categories. 

It was revealed that the prospective EFL teachers found the use of corpora beneficial for 

creating language teaching materials (186 codes), enhancing vocabulary instruction 
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(132 codes), enhancing grammar teaching (117 codes), improving error correction (86 

codes), accessing authentic language samples (72 codes) and accessing contextualized 

language (57 codes), and accessing usage frequency of language items (38 codes). The 

sub-categories are displayed in Table 4.5. 

 
Table 4.5. The sub-categories related to the benefits of corpora use for language teaching 

Sub-categories N* 
 
Creating language teaching materials 
 
Enhancing vocabulary instruction 
 
Enhancing grammar teaching 
 
Improving error correction 
 
Accessing authentic language samples 
 
Accessing contextualized language  
 
Accessing usage frequency of language items 
 
Total 

 
186 

 
132 

 
117 

 
86 

 
72 

 
57 

 
38 

 
688 

 N*: Number of codes 

 

As can be seen in Table 4.5, concerning the perspectives and views of the English 

teacher candidates on the benefits of consulting corpora in and for EFL classrooms, the 

most prominent and remarkable benefit of corpora use for language teaching was creating 

language teaching materials (186 codes). As the participants experienced corpora 

practice while designing and adapting EFL teaching materials both for their micro-

teachings for the assignments of the training and for their macro-teachings, the actual 

teaching at their practicum schools, they found the authenticity of corpus-based language 

teaching materials significant. The excerpts below illustrate how beneficial using corpora 

was for preparing authentic materials: 
PST2: “The authenticity of the material is very critical, especially while you're preparing 

your own teaching material from scratch, so using corpora helped me a lot during the 

practicum.” 

PST7: “It is nice to design and polish an activity using authentic language from a corpus. 

Especially while using a corpus to create activities or games to teach the target topic. 

Students find it lovely and funny.” 
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PST8: “As teachers, we can prepare worksheets using corpus data to create authentic 

teaching materials, which is significant for enhancing students’ learning and making 

learning relevant to real-world language use.” 

As reflected in these excerpts, the use of corpora was found beneficial for creating 

and adapting language teaching materials since consulting corpora ensures access to 

authentic language samples. As the participants consulted various corpus tools and online 

corpora for preparing corpus-informed teaching materials for training assignments and 

their teachings during practicum, they stated that the use of corpora was beneficial for 

tailoring teaching materials for their specific teaching contexts. PST13 also stressed that 

the use of corpora provided opportunities for creating teaching activities they had not 

even considered before. 

The majority of the participants also acknowledged that they benefitted from 

corpora while creating teaching materials, as using corpora provided contextualized 

language. Since consulting corpora shows the relationship between words and how these 

words change in different contexts, the participants emphasized that one of the positive 

sides of using corpora was accessing various examples from different modes, genres, and 

contexts. The quotes below are related to the benefit of using corpora for creating teaching 

materials, thanks to access to a huge context: 
PST3: “Using corpora for creating contextual teaching materials for practicum was very 

beneficial because it was like asking another instructor about how to modify my lesson 

plans. It was just like that, but even better and much easier to communicate with.” 

PST11: “I think using corpora has been very helpful and practical for me since I hadn’t 

spent too much time preparing material and coming up with sentences myself before. I 

was sure of the authentic use and huge context of the sentences I chose as modal 

sentences. I was actually amazed by how short a time it took me to come up with what I 

had thought about.” 

PST17: “Considering that the meanings of words can change within specific contexts 

and that words can frequently appear in collocations in the target language, I realized 

how beneficial corpus tools are in developing materials for students.” 

As can be understood from these excerpts, the participants favored consulting 

corpora as they accessed language samples across various contexts with their specific 

collocations and word usage while creating corpus-based language teaching activities. 

PST11 stressed that it was time-saving to use corpora instead of trying to find a context 

for teaching a particular language item. In addition to the benefits of using corpora for 

designing authentic and contextual materials, the participants also emphasized that they 
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benefitted from consulting corpus tools for designing corpus-based language teaching 

materials with a focus on teaching language skills, especially vocabulary and grammar 

teaching. It is worth mentioning that they benefitted from the use of corpora for teaching 

various vocabulary items (e.g., parts of speech, commonly confused words, collocations) 

and grammar structures (i.e., conjunctions, modal verbs, prepositions, gerund/infinitive). 

The excerpts below summarize how the pre-service EFL teachers favored using corpora 

for creating language teaching material for vocabulary and grammar instruction: 
PST8: “Instead of just getting some fantasy-world vocabulary items and also not 

authentic materials from the coursebooks, I think we can create our own materials for 

teaching vocabulary items taken from various contexts in their authentic usage.” 

PST10: I have learned how to use corpora from scratch. It made me feel like I was doing 

magic while using COCA and searching for the words for creating materials. I find it 

really helpful while preparing vocabulary and grammar materials as well as playing 

word games.” 

PST17: “I gained insights into how corpora can be used for creating materials for 

grammar teaching, which was a relief since I couldn’t come up with various activities on 

the spot.” 

PST19: “I am grateful for learning about corpora as I am doing my practicum. Using 

corpora has made material development for vocabulary teaching so much easier and way 

more accurate than I could achieve on my own.  

These excerpts showed that the pre-service EFL teachers found the use of corpora 

useful for creating corpus-informed vocabulary and grammar teaching materials. They 

pointed out that consulting corpus tools was relieving for them while preparing for 

teaching vocabulary items and grammar structures as they had easy access to how words 

are used across various contexts. The participants also emphasized that they found using 

corpora beneficial for creating language teaching materials and activities for teaching 

specific lexical items and grammar structures as will be elaborated below. 

While the majority of the participants expressed the perceived benefits of using 

corpora for creating materials, two pre-service EFL teachers emphasized that they would 

not even think about using corpora for developing teaching materials before the training 

as they had felt corpora would only be used for research purposes. After they received 

training, their perspective toward using corpora for language teaching shifted. The quotes 

below illustrate this finding: 
PST5: “I wouldn't think that corpora would be used so broadly for language teaching 

purposes like material design because I thought corpus is just kind of a research tool that 



 

 80 

we can only use for research-related purposes. It is so useful now I always use corpora 

for preparing materials for my practicum class.” 
PST18: “I previously thought that corpora can only be used for linguistics research 

purposes only. However, learning that it can also be in EFL classrooms and for material 

design broadened my ideas on the use of corpora.” 

As shown in the quotes above, the use of corpora has been beneficial for creating 

authentic, contextualized language teaching materials for teaching language skills or 

creating gamified activities according to the participants. They also highlighted that the 

training has been beneficial in providing sufficient practice for creating language teaching 

materials for different language skills. Due to the lack of ready-made corpus-based, 

authentic, contextualized language teaching materials for EFL teachers’ disposal, 

equipping prospective EFL teachers with the skills required for using corpora for creating 

corpus-based language teaching materials is one of the contributions of the CBLT 

Training. 

In addition to the benefits of using corpora for designing language teaching 

materials, the majority of the participants also reported that using corpora was significant 

for enhancing vocabulary instruction (132 codes). According to the participants of the 

training, using corpora can be helpful while teaching new vocabulary or designing 

activities for the practice of previously introduced lexical items, as consulting corpora 

enables access to authentic language samples. They stressed that using corpora was 

helpful for teaching lexical items, usage of propositions and collocations, commonly 

confused words, and in which contexts a lexical item is used. The excerpts below show 

the participants’ perceptions regarding the use of corpora for vocabulary instruction: 
PST2: “I think corpus tools are the most useful when it comes to vocabulary teaching. 

This is mainly due to their ability to present countless authentic examples for any given 

item.” 

PST5: “I think using corpora is good for finding some striking, authentic sentences as it 

really buries the vocabulary in the student's mind.” 

PST11: “When it comes to education purposes, we, as EFL teachers, can see how 

authentic and contemporary a vocabulary item is so that we can teach our students the 

real, authentic usage of up-to-date vocabulary items rather than archaic ones.” 

PST16: “I used concordance lines in COCA for the vocabulary part of my teaching so 

that I could come up with authentic, better sentences. I was inspired by them but tweaked 

it for my own class. 

As can be understood from the excerpts above, the participants found the use of 

corpora beneficial for vocabulary teaching since consulting corpora provided access to 
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the authentic, real usage of vocabulary items of the target language. PST5 pointed out 

that using corpora for teaching vocabulary is highly useful as it enhances vocabulary 

learning and retaining. While the majority of the participants emphasized how beneficial 

using corpus is for accessing authentic usage of lexical items, they also found using 

corpus beneficial in accessing language samples for vocabulary teaching as it shows how 

a lexical item is used across various contexts. PST3 stated that consulting corpora fostered 

teaching commonly confused words since the learners accessed the usage of words across 

their natural contexts. It was emphasized that teaching vocabulary items by using corpora 

was the most useful feature of corpora consultation. The quotes below show the English 

teacher candidates’ views on the consultation of corpus tools and online corpora for 

vocabulary instruction with the benefit of accessing lexical items in context: 
PST9: “After our session on the use of corpora for vocabulary teaching, I compared non-

corpus-informed vocabulary materials with my corpus-informed vocabulary materials 

and saw the difference clearly. It was given in a meaningful context.” 

PST16: “In a traditional way of teaching while you're teaching ten vocabulary items, 

having a basic, traditional organization is just too boring. So, by using corpora, I actually 

organized my example sentences very well and showed different instances of how these 

words are used in which context. So, instead of just giving the definition, using corpora 

allowed me to show some kind of differences for each vocabulary item.” 

PST20: “I think using corpus-based vocabulary materials got the attention of my students 

on topic and helped them understand the meanings of the words in different contexts. 

Although they were not familiar with some of the items at first, they had no difficulties 

later in the other tasks.” 

As seen by the statement of PST16, the use of corpora for vocabulary instruction 

provides access to authentic language samples and lexical items in different contexts with 

multiple instances of its usage. This enabled both EFL teachers and learners with the 

opportunity to access the real usage of language across various meaningful contexts. 

Moreover, the participants also pointed out that using a corpus is beneficial for teaching 

several particular lexical items and word groups, such as parts of speech, collocations, 

and confusing words. The excerpts below also emphasize that consulting corpora 

provides access to how a word or phrase is used with other words: 
PST3: “To show the difference between literal and nonliteral meanings, I have used the 

“ADJ vision” feature of COCA to see which meaning of ‘vision’ is used mostly with 

adjective combinations. It helped me a lot, and my students loved that activity.” 

PST8: “While I was teaching at practicum, I showed multiple vocabulary items like 

collocations and confusing words in one context, and I couldn't do it in the traditional 
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way, so I found different sentences that are connected to each other. I combined the 

language usage of these items in paragraphs and asked students to see how the same 

word is used differently in different contexts with different combinations and collocations. 

The key feature of corpora is organization.” 

PST15: “I made use of corpora in my vocabulary teaching to show students which words 

come together and how often; I think it was super helpful, especially with collocations 

and phrasal verbs.” 

As can be seen from the excerpts above, the English teacher candidates benefitted 

from consulting corpora for vocabulary teaching and found consulting corpora useful as 

this enables access to authentic, contextualized language usage across various contexts 

for teaching multiple lexical items and word groups like collocations, word combinations, 

commonly confused words and parts of speech. Therefore, consulting corpora for 

teaching vocabulary items has been found more beneficial when given in meaningful, 

authentic contexts rather than given in isolation or in made-up contexts. According to the 

participants, using corpora for lexical items might be beneficial for their future teaching 

practices. 

In addition to vocabulary instruction, another sub-category related to the benefits 

of using corpora in language teaching is enhancing grammar teaching (117 codes). The 

participants emphasized that using corpus-informed teaching materials was beneficial for 

grammar instruction as concordance lines provided authentic, naturally occurring 

samples of the language to enhance teaching several grammar structures (i.e., 

conjunctions, modal verbs, prepositions, gerund/infinitive). The quotes below are related 

to the benefit of using corpora for grammar teaching: 
PST3: “Corpora is useful in determining which structure is used, how, and which words 

are used most frequently so I can avoid certain words that may convey some meaning I 

did not foresee.” 

PST6: “Compared to vocabulary teaching, I believe grammar materials are more eligible 

for integration of the corpora as corpora perfectly show certain forms and structures in 

similar ways in various sentences across different contexts.” 

PST7: “Now I know how beneficial it is to use a corpus to teach grammar structures like 

conjunctions and modal verbs by looking at concordance lines and using them in class.” 

PST9: “I think by using authentic language samples from corpora, teachers can help 

students train their weakest muscles in languages. For instance, if a student is 

experiencing trouble learning the difference in the use of "as" and "because" or 

prepositions, the teacher can produce a corpus-based authentic material to target the 

weak grammar points students have.” 
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As summarized by the participants’ statements above, consulting corpora was 

promising for teaching particular grammar structures such as conjunctions, modal verbs, 

prepositions, and gerunds/infinitives. PST9 pointed out that using corpus-informed 

teaching material and activities was beneficial as the grammar instruction is enhanced 

thanks to authentic language usage by corpora consultation. PST17 further emphasized 

that consulting concordance lines was helpful for preparing grammar activities that were 

problematic for their students. Furthermore, the pre-service EFL teachers also stressed 

that corpora can be used to raise students’ language awareness through corpus-based 

grammar teaching materials as well as their awareness of grammar structures of the 

English language. The excerpts below illustrate the benefit of using corpora for teaching 

grammar and raising students’ grammar and language awareness: 
PST1: “I believe using corpora can help students gain more command of certain 

grammar structures, and it will raise their awareness of the target language.” 

PST8: “Structures that will be taught can be provided based on the frequency of 

occurrence in the language, and materials can be gradually developed to improve and 

follow the students' grammar proficiency and enhance their language awareness.” 

PST15: “Implementing corpus on grammar teaching materials is really important. But I 

think corpus tools themselves can also be materials for teaching structures. I think I 

would use corpora with my students to study grammar and improve their language 

awareness.” 

As clarified in the statements of the participants, teaching grammar can be 

enhanced by consulting corpora in the form of creating corpus-informed grammar 

teaching materials and activities and using corpora directly with students to raise their 

language and grammar awareness while teaching particular grammar structures. Overall, 

the prospective EFL teachers found corpora consultation highly beneficial as the use of 

corpora enhances the grammar proficiency of EFL learners thanks to access to authentic, 

contextual language samples across various genres and contexts. 

According to the views and perspectives of the English teacher candidates on 

consulting corpora for language teaching, consulting a corpus was also found beneficial 

for improving error correction (86 codes). The prospective EFL teachers pointed out that 

using corpus tools or online-accessible corpora along with corpus-informed activities was 

highly beneficial for correcting the errors of their students. The participants highlighted 

that using corpus-based exercises was highly effective, as simply correcting or giving 

written feedback on their learners’ errors did not provide permanent learning. They 
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stressed that after being engaged with corpus-informed activities, their learners also 

noticed and corrected their own errors. The excerpts taken from the participants’ 

statements show their perceptions regarding the use of corpora for error correction: 
PST1: “The application of corpora that stood out the most for me was error correction. 

I find using corpora for correcting my students’ errors very significant since providing 

real language samples for helping my students correct their errors resonates with my role 

as a teacher and a facilitator.” 

PST7: “As I started to understand how to use corpora, it turned out to be a very fun and 

useful tool for me now that I can use it for checking the language of my students and 

correcting their errors.” 

PST9: “Most of the corpus-based activities my peers designed and did micro-teaching 

on had very specific purposes in that they were focused on their actual students' 

problems. This proved to me that corpus-based activities are most efficient when it comes 

to error correction and fixing problems. I think using corpus is great for error correction, 

especially for my students at my practicum school.” 

In addition to the use of corpora by EFL teachers for correcting the errors of their 

students and common mistakes in the classroom, two participants (i.e., PST9 and PST13) 

also pointed out the benefits of encouraging the direct use of corpora by language learners 

to detect and correct their own errors as well as recognize and identify language patterns 

to infer grammar rules and word usage and draw insights from concordance lines 

autonomously. The quotes below outline the benefits of the use of corpora by language 

learners according to these participants: 
PST9: “I believe that encouraging students to recognize their own mistakes in sentences 

and correct their errors by consulting corpora by themselves can be effective in teaching 

target vocabulary items and grammar usage, providing a semantic perspective and 

contextual understanding. Of course, teachers must supervise because it might be hard.” 

PST13: “I didn't know that we could use corpora for error correction and I found it very 

effective in my own practicum experience. I think I can also use it by showing my 

practicum students how to use corpora to correct their errors.” 

Based on their experiences with using corpora, the pre-service EFL teachers 

emphasized that it is the most beneficial for designing language teaching materials and 

vocabulary and grammar instruction. In addition to these, another sub-category emerged 

related to the benefits of using corpora in language teaching, namely, accessing authentic 

language samples (72 codes). The prospective EFL teachers pointed out that consulting 

corpora through online-accessible corpora and corpus software can be beneficial for 

accessing authentic language samples to show the actual usage of the language by its 
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speakers. According to PST3, their students saw the real usage of English in the sentences 

provided while teaching vocabulary items, as they stated that a corpus is all about 

language in use. Since each modern corpus possesses different qualities and features, 

including type (e.g., general language, specialized, native speaker, learner, etc.), 

vocabulary size (e.g., large with fourteen billion words, small with thirty thousand 

words), and the type of texts and genres compiled, they all provide different authentic 

samples of the target language. The participants also pointed out that corpora can be used 

to show their students the real usage of language, especially the specific usage of 

vocabulary items in authentic texts. The following excerpts show how beneficial using 

online-accessible corpora and different corpus software is for accessing authentic 

language samples from the perspectives of the pre-service EFL teachers: 
PST2: “I think using corpora was like using Control + F (find command in computers) 

to find whatever I wanted to find in the whole English language. It was actually even 

more than that because we had access to authentic language samples.” 

PST4: “One of the most beneficial aspects of corpus tools is their authenticity. They 

directly showcase the usage of words, along with higher-order structures in a language.” 

PST8: “I am so amazed by the authenticity of corpora and variety of language usage, for 

example, for the phrases, nouns before or after a verb, frequencies, etc.” 

PST11: “Seeing all the possible usage of words and authentic language data must be a 

chest of resources for teachers, and we should know how to invest them.” 

Moreover, they also pointed out the benefit of using corpus-based language 

teaching materials and textbooks after evaluating and comparing one corpus-based and 

one non-corpus-based (MoNE) textbook based on two checklists provided by the 

researcher, which were already familiar to the participants from another undergraduate 

course based on material adaptation and development as mentioned in the methodology 

chapter. They evaluated and compared both textbooks regarding their general 

impressions, appropriacy of language items and reading materials, authenticity and 

contextuality of the language content, and language usage through activities for language 

skills, sub-skills, and phonology, The findings revealed that the participants found corpus-

based textbooks more authentic and practical to be used in the EFL context. The quotes 

below illustrate the participants’ perspectives on the use of corpus-based textbooks over 

non-corpus-based textbooks: 
PST3: “After comparing a corpus-informed textbook with a non-corpus-based one, I 

think corpus-informed teaching materials and textbooks are more authentic and practical 

to be used in language classrooms with students.” 
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PST13: “It was observable to me that corpus-based textbooks were more about 

communication, using more widely used words with authentic language samples, 

compared to MoNE books with no authentic material and lots of passive vocabulary.” 

PST17: “I am confident that corpus-informed textbooks seem to be more beneficial, 

especially in terms of more focus on authentic language usage and communicative 

competence for language learners.” 

As reflected in the statements of the pre-service EFL teachers, they found using 

corpora beneficial for language teaching in actual classrooms because consulting corpora 

provides access to authentic language samples for language students and teachers. They 

also added that using corpus-based language teaching materials and textbooks provides 

authenticity to language instruction and practicality for EFL teachers. 

Another sub-category focusing on the benefits of consulting corpora in EFL 

contexts was accessing contextualized language (57 codes). The pre-service EFL teachers 

reported that the use of corpora was useful for language instruction as the accessed 

language was full of contextualized language data. It was stated that using corpora shows 

the relationship among words and how their usage change across different contexts, and 

the pre-service EFL teachers emphasized that consulting corpora was useful for accessing 

various examples from different genres and contexts. According to PST9, taking language 

samples from a corpus and adapting them for teaching purposes for their own context was 

valuable as consulting corpora provided a better context and more authentic language 

usage than a chatbot may create. They stressed that showing different usage of nouns, 

verbs, idiomatic expressions, and phrasal verbs was beneficial for language learners. The 

excerpts taken from the statements of the participants outline their perspectives on the 

benefits of using corpora for contextualized language samples: 
PST10: “I'm so thankful that context and genre selection exist in COCA as I had a lot of 

times when I was trying to teach formal and informal language, and the choice of genre 

was hard to teach. But using corpora for that made that a breeze for me as a teacher.” 

PST12: “Seeing different usage of a verb or phrasal verb across various contexts and 

mediums is a beneficial thing for any learner of general English.” 

PST19: “I loved using corpora to provide contextual language as a major part of 

teaching vocabulary is to provide a context for language learners. One of the activities I 

designed included eliciting an item from the context provided with different sentences 

taken from concordance lines. They loved it.” 

PST20: “I could use concordance lines to show students some real-life sentences taken 

from a corpus and make them guess which words are used in an idiomatic way, etc.” 
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Additionally, two pre-service EFL teachers (i.e., PST14 and PST18) stressed that 

using corpus for language instruction is also beneficial as having access to contextualized 

language also enhances the learning of different meanings of words in various contexts. 

The excerpts below focus on the benefits of accessing contextualized language samples 

through corpora in terms of teaching different meanings of words: 
PST14: “Using corpus can be very beneficial in terms of seeing how the words can be 

used in different contexts with different meanings. For instance, checking how words' 

usage differs (e.g., literal, metaphorical meaning) in every sentence in different contexts 

can be observed through corpus use.” 

PST18: “Oftentimes, when a student comes to a teacher with a question like "Can we use 

this word here?" or "How do we use this word?" the teacher is unable to answer. With 

the help of a corpus, the teacher would be able to show the different meanings and usage 

of words in real life in different contexts.” 

In addition to the benefit of accessing contextualized language, another sub-

category of different benefits of corpora use in language teaching that emerged was 

accessing usage frequency of language items (38 codes), as shown in Table 4.5. The 

prospective teachers of EFL pointed out that using corpora was beneficial for language 

teaching as the frequency information of each specific word or phrase provides insights 

and benefits into the selection of vocabulary items and grammar structures by EFL 

teachers. The following excerpts show how they found using corpora beneficial thanks to 

accessing the usage frequency of specific language items: 
PST4: “I’m impressed by getting mathematical frequency information of different words 

and collocations and getting different results for each specific search. Using corpora is 

beneficial for choosing what to teach.” 

PST12: “Using corpora can provide comprehensive information about the word use 

frequency in spoken or written language, and this information can give a clue to 

educators about what they should teach in accordance with real language usage.” 

PST18: “I really enjoyed learning how corpus could be used as a frequency indicator, 

helping the decision of the use of idioms or real meanings or expressions.” 

As shown in the statements of the participants above, it was revealed that 

prospective EFL teachers found using corpora useful for accessing the frequency 

information of authentic language items and their usage across various contexts. All in 

all, the findings related to the benefits of consulting corpora in EFL contexts showed that 

using corpora in language classrooms is highly beneficial, creating corpus-based 

language teaching materials for teaching lexical items and grammar structures and 

improving error correction. The perceptions of the prospective EFL teachers revealed that 
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integrating corpora into language classrooms would benefit both EFL teachers and 

learners. The participants reported that consulting corpora for language teaching equips 

language teachers with a great skill of accessing the actual usage of the language as well 

as reaching authentic and contextualized language items to be used in language 

classrooms. 

 

4.3.1.2. Drawbacks of corpora use for language teaching 

 The second main category that emerged from the perspectives and views of the 

English teacher candidates on the consultation and use of corpus tools in actual language 

teaching was the drawbacks of corpora use for language teaching with four sub-

categories. The four sub-categories showed that the prospective EFL teachers found some 

drawbacks of using corpora for language teaching, namely, difficulty in finding 

appropriate language items (75 codes), limitations for low proficiency level students (68 

codes), technical problems with different concordancers (56 codes) and difficulty in using 

search functions (42 codes). The sub-categories are outlined in Table 4.6. 

 

Table 4.6. The sub-categories related to the drawbacks of corpora use for language teaching 

Sub-categories N* 
 
Difficulty in finding appropriate language items 
 
Limitations for low proficiency level students  
 
Technical problems with different concordancers 
 
Difficulty in using search functions 
 
Total 

 
75 

 
68 

 
56 

 
42 

 
241 

 N*: Number of codes 

 

As seen in Table 4.6, the perceptions of English teacher candidates on the 

challenges and drawbacks of corpora consultation in EFL classrooms revealed that the 

most notable drawback of corpora use for language teaching was the difficulty in finding 

appropriate language items (75 codes). According to the experiences of the participants 

with various corpus tools and online-accessible corpora during the training, they 

encountered difficulties related to finding suitable language items and search results while 
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using corpora. The excerpts below illustrate the difficulties they experienced while using 

corpora to find appropriate language items through concordance lines: 
PST3: “It was hard for me sometimes to find the right samples of the language I was 

looking for through concordance lines while searching on COCA, yet I got used to it by 

practice.” 

PST6: “The difficulty of using corpora for me was that as most of the corpora I used are 

not annotated, you need to pick the adverbial usages, for instance, on your own. This 

took a long time for me.” 

PST9: “As I was doing the tasks and designing materials for the assignment after the 

session, I had a hard time finding what I needed in the concordance lines.” 

As can be seen from the statements of the pre-service EFL teachers above, they 

had trouble finding the suitable language items they were looking for through 

concordance lines as there were too many sentences and samples of the language to be 

chosen from. One participant stressed that practicing more helped in finding ways to 

overcome this difficulty, while another reported that this difficulty made using corpora 

time-consuming for particular instances. Some participants also pointed out that there 

might be some incorrect usage samples of language items as the language used is 

authentic and taken from the actual written and spoken corpus of the whole English 

language. The quotes below are related to the difficulty of finding appropriate language 

samples due to incorrect language items in some of the concordance lines: 
PST1: “There are some questions about corpora, especially COCA, in my mind. For 

example, in COCA, we see a large data set, but we do not know which of these usages of 

language is "correct" because they need to be corrected or adapted to be used in my 

practicum class.” 

PST6: “One should be careful while using corpora since it may sometimes be "too" 

authentic that some "incorrect" usages can be seen.” 

PST17: “It takes time to manually eliminate the bad strings, but it is worth it because it 

helps me generate authentic and contextual materials for my practicum students.” 

In addition to the participants who reported the difficulties they experienced while 

searching for appropriate language items due to incorrect and raw language samples, 

some participants also stressed that there is a need for adaptation for some concordance 

lines, as the language samples are in the raw form, and they might not be appropriate for 

classroom use. The excerpts below summarize how the prospective EFL teachers 

pinpointed the difficulties they experienced and the need for adaptation for some language 

items accordingly: 
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PST4: “Using corpora is perfect for extracting natural, real, authentic sentences 

however, there is a need for intense adaptation for some concordance lines, so the 

selection of language items is very important.” 

PST9: “It’s not like we are taking a sentence directly from corpora and presenting it to 

class, but we also need to adapt as we do with every other material.” 

PST17: “I think corpus is a great tool because it gives thousands of examples, although 

it needs to be manually checked for each concordance line.” 

PST19: “Sometimes, I felt some trust issues with some corpus tools, and while I was 

preparing the material for teaching, I couldn't get all the examples from corpora, so I 

had to double-check every time.” 

As shown in the quotes above, the participants experienced some difficulties while 

deciding which language items to take from concordance lines as they found some raw 

sentences that needed adaptation for their context and the needs and levels of their 

students. Despite the difficulties they encountered, the pre-service EFL teachers reported 

that more practice in using corpora and manually checking the concordance lines helped 

them to overcome these difficulties. 

Another sub-category related to the drawbacks of consulting corpora and corpus-

based teaching materials in EFL contexts was limitations for low proficiency level 

students (68 codes). The participants emphasized that corpus-informed teaching materials 

and activities can be too hard for low proficiency level learners, and the time and effort 

required to create appropriate activities for these learners is impractical. Despite their 

positive perceptions related to the use of corpora for creating language teaching materials 

for their classrooms and experiences of using such materials with low proficiency level 

students in their practicum context, the pre-service EFL teachers highlighted that the 

required language awareness and knowledge for making the best use of corpus materials 

cannot be met by many low proficiency level learners and it takes time and effort to 

implement corpus data into such activities for these learners. The following excerpts are 

related to the perceptions of the participants regarding the limitations of using corpus-

based activities with low proficiency level students: 
PST3: “I have a difficult time finding authentic examples for lower proficiency levels 

because the authentic use of English in COCA is not always appropriate for my students 

at practicum.” 

PST6: “I can say that using corpora is not manageable for low-level learners because it 

would be hard to implement materials into their lessons.” 

PST11: “While preparing a material, we cannot get stuck in one corpus tool like COCA 

because sometimes they include very high-level sentences for my low-level students.” 
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PST20: “My biggest challenge was finding the correct, right, and most suitable sentences 

for my low proficiency level practicum students.” 

While some participants emphasized the limitations of using corpus-based 

activities with low proficiency level students, others pointed out how they overcame these 

limitations. It was revealed that using different corpus tools and online-accessible corpora 

for different proficiency-level students helped the participants overcome the limitations 

they experienced while selecting suitable language items for their students with low 

English proficiency. The quotes below illustrate how three pre-service EFL teachers came 

up with some ideas for overcoming such limitations: 
PST6: “Thanks to the variety of corpus tools and online corpora we practiced, I didn’t 

have trouble with my low proficiency level students at practicum as I know that we must 

adapt the language usage according to our students’ needs and proficiency levels as well 

as consulting different corpus tools.” 

PST9: “I have figured out that I can use different corpus tools for my different proficiency 

level students at practicum. While SKELL is more practical for students with lower levels 

of proficiency as the sentences are shorter and simpler, COCA and MICASE are more 

appropriate for my more advanced level learners.” 

PST17: “Considering the level of my low proficiency level practicum students, I had to 

actually adapt the concordance lines I found from different corpora.” 

Another sub-category of the drawbacks of using corpora for language teaching 

was technical problems with different concordancers (56 codes), according to the pre-

service EFL teachers. While most participants enjoyed using COCA both for the in-class 

tasks and assignments of the CBLT training and for their own studies outside the session 

hours, they reported multiple difficulties and problems they encountered while consulting 

COCA. As specified in the methodology section, the participants of the study were 

introduced to multiple corpus software (i.e., AntConc, AWL Highlighter, Compleat 

Lexical Tutor, CorpusMate, Just the Word, LancsBox, SKELL, Skylight, and Tim John’s 

Kibbitzers) and online-accessible corpora (i.e., BNC, COCA, MICASE, NOW, and 

WebCorp Live). Despite the number of different corpus tools demonstrated and practiced, 

the participants favored using COCA more than the others. Below are the quotes taken 

from the statements of the English teacher candidates regarding the technical problems 

they encountered while using COCA: 
PST2: “I think one of the most disturbing challenges of using corpora for me was that 

COCA  kept requiring a premium account after 20 queries a day and showed ads all the 

time.” 
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PST6: “Last week, I tried to design an activity for my students with COCA, and I 

exceeded the limit right half of the activity, and I could not complete it. I was enjoying it 

anyway, but I wish I could have finished it.” 

PST9: “In COCA, I had to reset my search before my next search, and each time that 

there was an error, I felt like, ‘Oh my god, what did I do wrong?’” 

PST11: “COCA was easy to surf through despite some difficulties regarding subscription, 

search limit, and ads.” 

As can be seen from the excerpts above, the participants experienced problems 

while navigating COCA due to technical aspects of the specific corpus. The participants 

not only had technical problems with using COCA but also with other corpus tools as 

they found the interface of most corpora primitive and user-unfriendly. The excerpts 

below illustrate the views of the prospective EFL teachers about consulting the unfriendly 

and primitive interfaces of such corpus tools and online-accessible corpora: 
PST4: “I think most corpora are probably developed to be user-unfriendly as much as 

possible.” 

PST9: “I encountered difficulties as most corpus software and online corpora are not 

user-friendly due to their interface and primitive nature as a website.” 

PST16: “I find using some corpus tools hard, mostly due to their interfaces being sort of 

a mess.” 

Despite the technical problems they experienced while using corpus tools and 

online-accessible corpora due to the query limit or their primitive, user-unfriendly 

interfaces, the participants stated that they found using corpora enjoyable and fun as they 

overcame these problems by practicing more and getting used to their interface. One 

participant pointed out that having the skill to navigate as many corpus tools and online 

corpora as possible is a must for EFL teachers to overcome such problems, as given in 

the excerpt below: 
PST3: “Since the COCA demands premium subscription and sticking out to one corpus 

tool is not the best idea for teachers, learning about more tools will be quite helpful in 

the future while creating corpus-based language teaching materials.” 

In addition to the technical problems they encountered while using corpus 

software and online corpora, the participants' perceptions regarding the drawbacks of 

using corpora for language teaching were shaped by another sub-category, namely, 

difficulty in using search functions (42 codes). As the last sub-category of the perceived 

drawbacks of using corpora, the pre-service EFL teachers reported that they experienced 

difficulties while making queries on various corpus tools and online corpora. The excerpts 
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taken from the statements of the participants below outline the difficulties they 

encountered while consulting corpora: 
PST4: “It was a bit challenging to use corpora until I got used to the searching methods 

and specific wording for search, but then I got very excited to use it in my teachings as I 

learned how to do specific search, especially on COCA.” 

PST6: “We as a group had some difficulties while working on some corpus tools as it 

was a bit confusing to learn the search functions while searching for what we were 

looking for.” 

PST9: “I had difficulties remembering and using which function was going to show me 

which result. Even leaving a blank would change the results.” 

PST19: “The only thing that I had a hard time with was determining which corpus tool I 

should use for every specific query and how to do each search as each tool serves 

different purposes with different search syntax even though they still have so many 

features in common.” 

As the statements of the participants point out, they experienced challenges and 

difficulties with corpora use related to the nature of the corpora they consulted for and 

the context they were teaching at their practicum observation schools. The findings 

revealed that the majority of the codes regarding the drawbacks of corpora use for 

language teaching were obtained via the 3rd reflective log, post-teaching reflective logs, 

and semi-structured interviews as the participants were assigned the design and 

implementation of corpus-based language teaching materials for their assessed practicum 

teachings. The distribution of the codes regarding the drawbacks of corpora use for 

language teaching is outlined in Table 4.7. 

 

Table 4.7. The distribution of the codes regarding the drawbacks of corpora use for language teaching 

Data Collection Instruments N* 
 
Reflective Log 1 
 
Reflective Log 2 
 
Reflective Log 3 
 
Post-teaching Reflective Log 
 
Semi-structured Interviews 
 
Total 

 
9 
 

22 
 

86 
 

57 
 

67 
 

241 
 N*: Number of codes 
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As can be seen in Table 4.7, it was found that their perceptions regarding the 

drawbacks of the use of corpora evolved throughout the training, and they expressed the 

highest number of drawbacks in the 3rd reflective log. It is revealed that the participants 

experienced most of the challenges and drawbacks of corpora consultation towards the 

end of the training as they were assigned the highest number of assignments for the last 

three sessions of the training. Considering the individuals who expressed the highest 

number of drawbacks of corpora use, the findings showed that PST3, 6, and 9 were 

affected by the challenges of corpora use in terms of difficulties with corpora and different 

concordancers and limitations while designing teaching materials for their low 

proficiency level learners. It can be summarized that these three prospective EFL teachers 

experienced more difficulties than the other participants towards the end of the training 

due to the number of tasks and assignments they were assigned as well as their practicum 

teaching experiences with the integration of corpora. 

All in all, the findings related to the perspectives and views of the English teacher 

candidates revealed multiple benefits and drawbacks of consulting corpora in EFL 

teaching. While the majority of the perceptions stated that the use of corpora is highly 

beneficial for creating corpus-based language teaching materials and activities for 

teaching vocabulary and grammar and correcting their students’ errors, they also stressed 

that consulting corpora for language teaching equips language teachers with the skill of 

navigating different available corpora to access authentic and contextualized language 

items to be used in language classrooms. Despite the perceived benefits of using corpora 

for language teaching, the pre-service EFL teachers also experienced some drawbacks 

based on the technical issues they encountered while searching for specific language 

items due to the nature of different corpus tools and online-accessible corpora. Moreover, 

they also experienced the limitations of using corpora with low proficiency level students. 

However, for each sub-category of the drawbacks they experienced, the participants also 

reported how they overcame the problems they encountered.  

Overall, most prospective EFL teachers stated that they enjoyed consulting 

various corpus tools and online-accessible corpora in EFL contexts and that they are also 

willing to consult corpora and implement corpus-based teaching activities in their actual 

teaching classrooms as well as the classrooms they taught English by utilizing corpora in 

their practicum schools. Despite the drawbacks they encountered, the perceptions of the 

majority of the participants were positive toward using corpora in language teaching. 
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4.3.2. RQ2.2: Perceptions regarding the CBLT training  

The second sub-question of the second research question was addressed to explore 

the perceptions and views of the English teacher candidates regarding the CBLT training. 

Regarding the evolving perceptions of the participants about the training program, 

reflective logs were kept at the end of the second, fifth, and eighth training sessions, and 

semi-structured interviews were held with 10 participants. The qualitative data were 

obtained via reflective logs and semi-structured interviews to delve into their experiences 

throughout the CBLT training. The analysis of the data on the perceptions and views of 

the participants on the systematic CBLT Training revealed 308 codes in total. Two main 

categories emerged following the identification of these codes, namely, the strengths of 

the CBLT training (234 codes) and the weaknesses of the CBLT training (74 codes). The 

main categories are outlined in Table 4.8. 

 

Table 4.8. The main categories related to the systematic corpus-based language teaching training 

Main categories N* 
 
Strengths of the CBLT training  
 
Weaknesses of the CBLT training 
 
Total 

 
234 

 
74 

 
308 

 N*: Number of codes 

 

4.3.2.1. Strengths of the CBLT training 

 The first main category based on the perspectives and views of the English 

teacher candidates about the systematic Corpus-Based Language Teaching (CBLT) 

Training was the strengths of the training with five sub-categories. The five sub-

categories showed that the prospective EFL teachers found the systematic CBLT training 

significant for equipping EFL teachers with the required skills for consulting corpora (79 

codes), providing opportunities for professional development (48 codes), building their 

own corpus (43 codes), raising EFL teachers’ language awareness (38 codes) and 

creating a reflective and collaborative environment (26 codes). The sub-categories related 

to the perceived strengths of the CBLT according to the pre-service EFL teachers of the 

training are displayed in Table 4.9. 
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Table 4.9. The sub-categories related to the strengths of the systematic corpus-based language teaching 
training 

Sub-categories N* 
 
Equipping EFL teachers with the required skills for consulting corpora  
 
Providing opportunities for professional development 
 
Building their own corpus  
 
Raising EFL teachers’ language awareness 
 
Creating a reflective and collaborative environment  
 
Total 

 
79 

 
48 

 
43 

 
38 

 
26 

 
234 

 N*: Number of codes 

 

As can be seen in Table 4.9 above, concerning the perspectives and views of the 

English teacher candidates regarding the strengths of the CBLT training, the most 

prominent strength of the training the pre-service EFL teachers benefitted from was 

equipping EFL teachers with the required skills for consulting corpora (79 codes). The 

participants expressed that they gained the skills needed for consulting corpora for 

language teaching purposes as they attended the CBLT training and completed the in-

class tasks and assignments for micro-teachings during the session hours and macro-

teaching experiences they had at their practicum schools for teaching EFL learners. The 

CBLT training was found effective in teaching the know-how of consulting corpora to the 

prospective EFL teachers. The excerpts below illustrate their perceptions related to the 

benefits they gained by attending the training in terms of being equipped with the required 

skills for navigating different corpus tools for creating materials and using corpora 

directly with their students: 
PST3: “Nowadays, teachers have to be pretty eclectic, and it's great to have such a 

wonderful tool at our disposal so that we can decide on our own while creating teaching 

materials.” 

PST5: “I believe every teacher must learn how to use corpora as I have gotten help from 

corpora in both of my teachings in practicum, and I believe with this skill I have now, I 

will always have one tab with a corpus tool open in my browser because I believe it is 

'the' real source of a language.” 

PST9: “I personally believe that EFL teachers must learn about corpora for their 

teaching as corpus tools cannot be replaced with any other tool (like AI, etc.)  in terms 

of scanning and accessing authentic language samples and texts (like in the AntConc) 
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and searching a word with specific filters. This training helped me get the skill of how to 

do that.” 

PST14: “I feel more competent about using corpora for language teaching and more 

confident as a language teacher now that I have gained a different perspective on the 

English language and skill for using such a great helper for teachers.” 

As can be seen through the excerpts taken from the statements of the participants, 

they have gained the skill for navigating different corpora for language teaching purposes. 

PST19 further pointed out that they became more proficient corpora users throughout the 

training. It was also added that they kept looking forward to the next sessions of the CBLT 

training to practice corpora consultation more. Furthermore, the pre-service EFL teachers 

also reported that the CBLT training was beneficial in providing opportunities for 

professional development (48 codes) for the participants. Expressing their gratefulness, 

they indicated that they hadn’t been informed about corpora as a part of their 

undergraduate education. Participants stated that they felt privileged to be a part of the 

training in their undergraduate education during their practicum process as they were 

provided with the opportunity to work with corpus tools. The excerpts in relation to this 

finding are given below: 
PST1: “Honestly, I am grateful for this training as it's one of those things that will 

separate me from the other applicants when we're looking for a job because having this 

type of training is not exactly the most common thing in our department and a lot of 

workplaces will fancy that.” 

PST3: “This was a genuinely wonderful opportunity to learn about corpora during my 

practicum. I wish I'd known about corpora before, as nobody told me in my whole four-

year BA education. I fell in love with using corpora.” 

PST8: “I think it was very valuable for us to attend such training during my 

undergraduate years. Because I know that most teacher candidates are not informed 

about corpora as well as we are currently, as I know from my friends in our department.” 

PST11: “I feel really privileged to learn corpus in my undergrad years as a future EFL 

teacher. I'm really grateful for the opportunity as this training was perfect for my career 

and professional development.” 

PST17: “I'm genuinely really happy that I got to learn about it because it's not something 

that you could just Google; one could read articles or watch YouTube videos, but it would 

not be like this training because we had the ability to ask someone who knows about 

corpora, how to or how not to do something. I really appreciate this opportunity as a 

future English teacher.” 

The participants stressed that the CBLT training was an irreplaceable part of their 

practicum process as they benefitted a lot from the use of corpora for teaching English to 
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their students in the practicum contexts. The prospective EFL teachers stated that they 

were grateful to be equipped with the skill of using corpora and to have the chance to 

build their own corpus. Another sub-category related to the strengths of the CBLT training 

was building their own corpus (43 codes). Most participants acknowledged that they 

benefitted from consulting online-accessible corpora, while others enjoyed and benefitted 

from creating their own corpus more. The participants pointed out that having hands-on 

experience with building their own corpus was enlightening as they experienced the use 

of such software for creating language teaching materials from scratch for the first time. 

The excerpts below illustrate the perceptions of the participants regarding the benefit of 

the training for building their own corpus: 
PST6: “I think the most interesting part of corpora for me was creating my own corpus 

with AntConc as it was very useful for it allows us to create a corpus by uploading any 

text, script, or book to detect and analyze concordance lines for real-life usage of a 

certain word or phrase for language teaching and research purposes.” 

PST8: “I enjoyed creating my own corpus and having the desire to at least go and do 

something for myself out of nothing, out of scratch as a language teacher. While using 

online corpora, we are provided with already derived compiled corpora, but by using 

corpus software, you can create your own corpus, and this is amazing.” 

PST14: “I loved working on AntConc so we could create our own corpus with different 

texts, and we could work on it to analyze the language. This was the best part of the 

training for me.” 

PST20: “The AntConc was so fun to work with, and it looked simple in design, which I 

liked more than Coca. It was more fun learning using AntConc for me.” 

As can be seen through the excerpts taken from the statements of the participants, 

they favored using AntConc over COCA since building their own corpus was interesting 

and fun, as well as being practical and useful for some participants. One participant also 

stressed that building a corpus was the best part of the CBLT training. The pre-service 

EFL teachers also indicated another strength of the CBLT training, which was raising 

EFL teachers’ language awareness (38 codes) for the participants. The participants 

emphasized that using corpora for in-class tasks and assignments and creating language 

teaching materials were eye-opening for them. It was revealed that consulting corpora 

opened new doors for them in the English language as they learned more about how the 

language works. The quotes below highlight this finding: 
PST6: “Using corpora during the training actually helped me understand the 

multidimensionality of English. I feel like I learned a lot about the language. ” 
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PST7: “It was eye-opening for me to learn that much about the language while learning 

how to use corpora for teaching language vocabulary. I see teaching with a different eye 

now as I am more knowledgeable about the language I am teaching.” 

PST13: “What stuck out to me the most about corpora use is how easy it is to find answers 

to questions I couldn't come up with myself while teaching English as an EFL teacher. 

This training has definitely raised my awareness and knowledge about the language I 

thought I was teaching the best.” 

As can be seen from the excerpts above, the participants stressed that working on 

the language by consulting corpora taught them about English as they felt more 

knowledgeable about the multidimensionality of the language. While some pre-service 

EFL teachers found the CBLT training eye-opening about the English language, others 

reported that the CBLT training was beneficial in creating a reflective and collaborative 

environment (26 codes). The majority of the in-class tasks and assignments required the 

participants to work in groups of two or three to experience the use of corpora in a 

collaborative atmosphere so that peers would learn from each others’ struggles and 

accomplishments while learning how to navigate a corpus and how to consult corpora for 

creating language teaching materials. The excerpts below show the last perceived benefit 

of the CBLT training according to the pre-service EFL teachers: 
PST2: “Sometimes, I struggled while preparing materials, but by working with my 

groupmates to learn about corpora, I overcame such instances.” 

PST5: “It was a collaborative training as we worked together for various tasks and 

assignments. I think learning starts here.” 

PST11: “During the training, you gave us a space to learn more about the tools and 

corpora in a reflective and collaborative environment. I learned a lot from my peers.” 

As can be seen above, the participants stated that the collaborative and reflective 

environment throughout the training enhanced the overall success of the training in 

equipping them with the required skills for corpora consultation. All in all, the 

perspectives and views of the English teacher candidates about the CBLT training 

revealed multiple strengths and benefits. The participants reported that the training was 

successful in equipping them with the required skills for consulting corpora, providing 

opportunities for their professional development, building their own corpus, raising their 

language awareness, and creating a reflective and collaborative learning environment. 

The participants stressed that the CBLT training was beneficial in equipping them with 

the skill of consulting corpora for language teaching, and they were grateful for the 

opportunity to attend this training during their undergraduate education. 
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4.3.2.2. Weaknesses of the CBLT training 

 The second main category based on the perspectives and views of the English 

teacher candidates about the systematic Corpus-Based Language Teaching (CBLT) 

Training was the weaknesses of the training under two sub-categories: too much focus on 

production (47 codes) and the need for more practice (27 codes). The sub-categories 

related to the perceived weaknesses of the CBLT according to the pre-service EFL 

teachers of the training are outlined in Table 4.10. 

 

Table 4.10. The sub-categories related to the weaknesses of the systematic corpus-based language 
teaching training 

Sub-categories N* 
 
Too much focus on production 
 
Need for more practice 
 
Total 

 
47 

 
27 

 
74 

 N*: Number of codes 

 

As reflected in Table 4.11, the perspectives and views of the English teacher 

candidates on the weaknesses of the CBLT Training uncovered that the participants 

experienced difficulty due to too much focus on production by using corpora. At the same 

time, there was a need for more emphasis on practice with corpus tools. The most 

remarkable weakness of the training was too much focus on production (47 codes). 

According to the experiences of the prospective EFL teachers with available corpora 

throughout the training, they encountered difficulties while creating language teaching 

materials since they believed the training was too loaded with tasks and assignments. The 

excerpts below are taken from the statements of the participants regarding the course load 

of the training: 
PST2: “We focused too much on production, and the training was too loaded with 

assignments.” 

PST10: “I believe there could be fewer assignments because, at the end of the training, 

it became harder for me to create more materials.” 

As emphasized by the pre-service EFL teachers above, they had trouble with the 

number of assignments and tasks they had to complete throughout the training, and they 
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found the content of the training too loaded with compulsory assignments. Moreover, 

they also stressed the need for more practice (27 codes) as they found it hard to keep up 

with the number of materials they were to design. The participants noted the need for 

more intense training sessions focusing on using different corpus tools. The quotes below 

show the perceptions of the participants regarding the need for more practice throughout 

the training: 
PST4: “I would like to use a different corpus tool in each session instead of creating 

teaching materials and other assignments. We could have practiced the tools together 

more.” 

PST12: “I would love to have more intense training sessions on practicing corpora and 

hands-on use.” 

PST16: “I wish I could have gotten more practice with you, not creating teaching 

materials and presenting them to my peers. Maybe fewer people could present, and we 

could have focused on more practice with corpus tools.” 

PST20: “If we had more time, we could have been introduced to more tools in detail, and 

we could have used them right after to produce materials.” 

As seen above, the participants reported a need for assigning particular corpus 

tools and online corpora for particular assignments despite the number of corpus tools 

and online-accessible corpora that were introduced, demonstrated, and required to be used 

for creating language teaching materials.  

All in all, the findings related to the perspectives and views of the English teacher 

candidates about the systematic, comprehensive Corpus-Based Language Teaching 

Training revealed multiple strengths and weaknesses of the training. The majority of the 

perceptions of the participants showed that they found the CBLT training highly 

beneficial for equipping them with the required skills for consulting corpora, providing 

opportunities for their professional development, building their own corpus, and raising 

their language awareness, as well as creating a reflective and collaborative environment. 

In addition to such perceived strengths of the training, some pre-service EFL teachers 

also stressed that the training was too loaded and there was too much focus on production 

with the number of tasks and assignments. They also indicated a need for more practice 

with corpus tools rather than having that many assignments during the training. Overall, 

the perceived benefits of using corpora for language teaching and the perceived strengths 

of the CBLT training showed that most pre-service EFL teachers benefitted from the 

CBLT training and the consultation of corpora in EFL contexts for actual teaching 

practices at their practicum schools. 
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5. DISCUSSION 

The current study aimed to investigate the knowledge, experiences, and 

perceptions of English teacher candidates on corpus-based language teaching and the 

practical implementation of corpus-informed EFL teaching activities and materials in 

EFL contexts before providing them with the systematic and comprehensive Corpus-

Based Language Teaching (CBLT) Training tailored for the specific context of the current 

study. Furthermore, during and after the implementation of the CBLT Training, the aim 

of the present study was to investigate the views and perceptions of the English teacher 

candidates on the consultation of corpora for EFL teaching and the CBLT Training. The 

findings obtained at each stage of the study are discussed in this section based on relevant 

literature as well as the observations and experiences obtained during the study process. 

Based on the analysis of the data obtained in the initial phase of the study from 

102 pre-service EFL teachers regarding their perceptions, knowledge, and experiences 

with corpora prior to the training through the Corpus Background Survey, the overall 

familiarity of the participants with available corpora was very low. The findings revealed 

that most prospective EFL teachers were not familiar with available corpus tools and 

resources (e.g., AntConc, LancsBox, SKELL) or online-accessible corpora (e.g., COCA, 

MICASE, BNC). Almost two-thirds of the pre-service EFL teachers evaluated their 

knowledge about such corpora as none, while the rest of them reported having little 

knowledge, and only a handful of them evaluated their knowledge of available corpora 

as some. Despite the low familiarity and knowledge about available corpora due to their 

lack of awareness regarding the use of corpora for language instruction, it was revealed 

that the pre-service EFL teachers were more familiar with online-accessible (i.e., COCA 

and BNC) corpora than concordancing software. These findings, obtained through the 

Corpus Background Survey, aligned with the empirical studies that employed the surveys 

adapted for the present study's specific context (Bunting, 2013; Çalışkan, 2020; Geluso 

& Yamaguchi, 2014) as they concluded that only a handful of participants had little 

knowledge and familiarity about corpora. These findings may stem from the lack of focus 

on the integration of corpora into language teaching in the teacher training curriculum 

since there is not a specific course in the study context that introduces corpora to 

prospective EFL teachers. 

The investigation regarding the familiarity and awareness of the pre-service EFL 

teachers about using corpora for various pedagogical purposes (i.e., using corpora to 
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create corpus-based teaching materials, build their own language knowledge, design 

testing items, assess and check language learners’ language usage and to utilize corpora 

directly with students) in the EFL context uncovered that the prospective EFL teachers 

were not familiar with or knowledgeable about how to consult corpora for corpus-based 

language teaching pedagogy. The results showed that only one-third of the participants 

had little or some knowledge about using corpora for building their own language 

knowledge and awareness, while the awareness and knowledge of the majority of the 

group regarding the use of corpora for creating language test items and consulting corpora 

directly with language learners was almost non-existent. In line with the relevant 

literature, the overall familiarity and level of knowledge of English teacher candidates of 

consulting corpora for different pedagogical purposes was extremely low, despite the 

minor changes regarding the knowledge of the participants with various applications of 

corpora for language pedagogy (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; 

Chen et al., 2019; Köse & Kuru Gönen, 2023; Ma et al., 2022; Poole, 2022). This finding 

may be due to the fact that the participants were not introduced to available corpora in 

the forms of corpus software and online-accessible corpora until their last year as a pre-

service EFL teacher before the CBLT training. While these findings may stem from how 

language teaching and learning is perceived in the specific context of a study, it is obvious 

that the integration of corpora into FL teacher training programs in Türkiye is still not a 

common practice (Aşık, 2015; Başal et al., 2024; Çalışkan, 2020; Köse & Kuru Gönen, 

2023; Şimşek 2020). Although it is a well-known fact that making prospective EFL 

teachers familiar with computer technologies and tools that enhance and assist language 

instruction is a must for teacher training programs in light of recent developments, the 

current programs and courses offered fail to familiarize them with tools such as corpora, 

AI-based generative language models and many others.  

These findings in the present study also complied with the results of the surveys 

employed by Bunting (2013) and Çalışkan’s (2020) studies, as their participants also 

showed low familiarity and knowledge about such various pedagogical applications of 

corpora despite minor changes related to the relatively higher knowledge about the 

pedagogical application of corpora for building their own language knowledge. Besides, 

this study also revealed that most pre-service EFL teachers were unaware of the practical 

applications of corpora with and for language students. Rather, the knowledge and 

awareness of the participants were more related to the use of corpora as a reference tool 
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by and for themselves (Bunting, 2013; Çalışkan, 2020; Mukherjee, 2004; Römer, 2009; 

Tribble, 2015). In this regard, these findings are in line with prior research in revealing 

teachers’ lack of awareness and knowledge about available corpora (Bennett & Uí 

Dhonnchadha, 2023; Chen et al., 2019; Ebrahimi & Faghih, 2017; Köse & Kuru Gönen, 

2023; Leńko-Szymańska & Boulton, 2015; Ma et al., 2022; Naismith, 2017) as EFL 

teacher candidates do not receive a sufficient amount of interaction with computer 

technologies like corpus software and online corpora during their teacher education 

experiences. Despite the recent developments in technology and the emerging role of 

computer technologies in language education, the number of courses offered and 

instructors who are willing or capable of offering such courses are limited. 

Concerning the investigation regarding the pre-service EFL teachers’ experience 

with consulting corpora in language teaching contexts, it was highlighted that only a 

handful of the participants had limited hands-on experience in using available corpora as 

a part of the seminar conducted by the researcher the year before. The findings in relation 

to the investigation of whether the pre-service EFL teachers had been informed about 

corpora during their undergraduate teacher training education before the CBLT Training 

revealed that only a few of them had been informed about corpora as a part of some of 

their courses during undergraduate teacher training education. It was revealed that less 

than half of the pre-service EFL teachers had heard about corpora, while the rest had not 

been informed about corpora as a part of their undergraduate-level education or any 

specific training or seminar. These findings of the current study complied with the results 

of the empirical studies in the relevant literature in that consulting corpora is still not a 

common practice in teacher training curricula (Aşık, 2015; Başal et al., 2024; Chen et al., 

2019; Çalışkan, 2020; Ebrahimi & Faghih, 2017; Leńko-Szymańska & Boulton, 2015; 

Köse & Kuru Gönen, 2023; Şimşek 2020; Tribble, 2015). Stemming from the lack of 

focus on the use of corpora in teacher training programs, it was revealed that the specific 

context of the study fails to familiarize teacher candidates with the use of corpora and 

equip them with the skills required for the consultation of corpus tools and online corpora 

for language teaching pedagogy. This finding also underlines the need for the integration 

of systematic and comprehensive training into initial teacher training for prospective EFL 

teachers on the use of corpora with hands-on practice and the integration of corpus-based 

language teaching materials into actual language teaching practices, as highlighted in the 

relevant literature (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Çalışkan, 2020; 
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Chen et al., 2019; Köse & Kuru Gönen, 2023; Lin, 2019; Ma et al., 2022; Şimşek & Can, 

2023). As discussed above, there is a lack of focus on the integration of corpora into 

language teaching in EFL teacher training programs. The problems pre-service EFL 

teachers experience during their teaching practices at their practicum schools in terms of 

not knowing how to create authentic language teaching materials or adapt the ready-made 

ones and troubles they encounter while correcting the errors of their students may be due 

to not knowing about corpora, or how to consult a corpus. The participants pointed out 

during the study that using corpora made it easier for them to create, critically evaluate 

and adapt, and integrate teaching materials as well as offer error correction exercises for 

their students at their practicum schools. 

In short, these findings revealed the need for integrating systematic and 

comprehensive training into initial teacher training for prospective EFL teachers on using 

corpora with hands-on practice and integrating corpus-based language teaching materials 

into actual language teaching practices. In order to meet this need and to assist prospective 

EFL teachers in the effective integration of corpora, this study aimed at designing a 

systematic and comprehensive training program on the integration of corpora into FL 

language teaching environments and providing opportunities to gain hands-on experience 

with corpora for designing and integrate corpus-based language teaching materials into 

their actual language classrooms. The CBLT Training was tailored for the specific context 

of the study and implemented into the practicum processes of senior pre-service EFL 

teachers. The main objectives of the training were to equip them with the theoretical 

knowledge and practical skills of consulting and utilizing corpora, demonstrate how 

corpus use can be integrated across various language domains and skills, and provide 

opportunities to gain hands-on experience with corpora for designing and integrate 

corpus-based language teaching materials into their actual language classrooms. The 

primary purpose of the second phase of the study was to investigate the perspectives and 

views of the English teacher candidates during and after the training on the 

implementation of corpora into actual teaching practices in EFL contexts and the CBLT 

training program. 

The analysis of the qualitative data based on the investigation of the perspectives 

and views of the English language teachers on the use of available corpora in actual 

teaching practices in EFL contexts revealed two main themes, namely, the benefits and 

the drawbacks of corpora use for language teaching. The overall findings shed light on 
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the pre-service EFL teachers’ experiences in using online corpora and software for basic 

queries, building their own corpus, searching for specific language usage, creating 

corpus-informed language teaching materials, and comparing a corpus-based textbook 

with a non-corpus-based textbook for evaluation and adaptation. Complying with the 

relevant literature, it was revealed that the use of corpora raised the awareness of each 

participant on language and corpus-based language pedagogy despite their low familiarity 

and knowledge of available corpora and different pedagogical applications of using 

corpora in language teaching (Breyer, 2009; Çalışkan, 2020; Ebrahimi & Faghih, 2017; 

Farr, 2008; Özbay & Kayaoğlu, 2015; Römer, 2011; Zareva, 2017). The striking aspect 

of this finding is that despite their initial unfamiliarity, the EFL teacher candidates 

significantly enhanced their awareness and capabilities in using corpora through targeted 

training. This underscores the importance of incorporating such training on corpora use 

into teacher education programs to equip future EFL teachers with effective teaching tools 

and methodologies.  

According to the prospective English teacher candidates, the corpora consultation 

for language teaching was found beneficial as it provided ease of access to the usage 

frequency of authentic and contextualized language samples. The findings revealed that 

the prospective EFL teachers found consulting corpora through online-accessible corpora 

and corpus software beneficial for accessing authentic language samples to show the 

actual usage of the language by its speakers. With different qualities and features each 

corpus possesses, including type (e.g., general language, specialized, native speaker, 

learner, etc.), vocabulary size (e.g., large with fourteen billion words, small with thirty 

thousand words), and the type of texts and genres compiled, users access to different 

authentic samples of the target language across various genres. The findings uncovered 

the perceptions and views of the English language teachers on the benefits of consulting 

corpus tools and online-accessible corpora for language instruction, with access to 

language samples full of contextualized language data showing different usage of nouns, 

verbs, idiomatic expressions, and phrasal verbs (Bennett & Uí Dhonnchadha, 2023; Can, 

2023; Cangır, 2022; Ma et al., 2023; Sinha, 2021; Sun & Hu, 2023; Şimşek, 2020). The 

participants also pointed out that using corpora was beneficial thanks to the frequency of 

usage information for each specific word or phrase, providing insights and benefits into 

the selection of vocabulary items and grammar structures. This finding emphasizes the 

value of integrating corpus tools in language instruction, as it enables teachers to present 
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real-world language use across various genres, thereby enriching the learning experience 

of their students. Moreover, the use of corpora may contribute significantly to their 

professional identity development as teachers, fostering greater language awareness and 

confidence in their ability to create effective, data-driven teaching materials and 

activities. This, in turn, enhances their overall teaching efficacy and prepares them to 

implement more informed and authentic language instruction in their future teaching 

practices. 

Regarding the perceived benefits of corpora use for language teaching, creating 

language teaching materials for language instruction was found highly beneficial as 

corpus-informed activities and materials involve naturally occurring samples of the real 

language usage retrieved from concordance lines. In this regard, the design and 

implementation of language teaching materials enable access to authentic language 

samples across various contexts. The participants benefited from using corpora for 

creating such corpus-based teaching materials for both their micro-teachings for the 

training assignments and their macro-teachings for the actual teaching at their practicum 

schools. (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Çalışkan & Kuru Gönen, 

2018; Kaya et al., 2022; Köse & Kuru Gönen, 2023; Sun & Hu, 2023; Şimşek, 2020). 

Utilizing corpora for creating teacher materials not only enhances the authenticity and 

relevance of language instruction but also fosters teachers’ ability to design effective, 

contextually rich activities, thereby improving their overall teaching competence and 

confidence. This integration of real-world language data into their teaching practices 

contributes significantly to their professional development and effectiveness as future 

language educators.  

Most participants acknowledged that the authenticity of corpus-based language 

teaching materials is significant as using corpora provided contextualized language, and 

it was time-saving to use corpora instead of trying to find a context for teaching a 

particular lexical item or grammar structure. In line with the relevant literature, the 

prospective EFL teachers emphasized the effectiveness of creating and implementing 

corpus-informed language teaching materials as the language used in teaching materials 

should be informed by empirical evidence and usage frequency of the actual language 

with a lexical orientation rather than intuition, tradition and invented language samples 

(Aşık, 2017; Başal et al., 2024; Çalışkan, 2020; Hunston, 2002; Meunier & Reppen, 2015; 

Mindt, 1996; Mukherjee, 2004; Özbay & Kayaoğlu, 2015). This finding may stem from 
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that they recognized the importance of authentic, contextualized, and meaningful 

language usage through corpora. Regarding their future teaching practices, the 

prospective EFL teachers pointed out that they will consult corpora for EFL teaching as 

this consultation leads to more effective and empirically grounded teaching resources and 

teaching materials become more relevant to language learners because they reflect actual 

language use, increasing engagement and comprehension. As these prospective EFL 

teacher candidates are highly likely to work in K12 or Higher Education contexts in 

Türkiye upon their graduation, equipping them with the skills of using corpora for 

teaching purposes may contribute to enhancing the overall language teaching quality with 

access to authentic and contextualized language samples. 

Another finding related to the benefits of corpora use for language teaching was 

that the use of corpora was found beneficial and valuable for vocabulary teaching, as 

corpora consultation offers access to the authentic, naturally occurring usage of lexical 

items across various contexts. According to the participants of the training, using corpora 

can be helpful while teaching new vocabulary or designing activities for the practice of 

previously introduced lexical items, as emphasized in the relevant literature (Alsahafi, 

2022; Barabadi & Khajavi, 2017; Can, 2023; Chen, 2017; Daskalovska, 2015; Eslek-

Onur & Tosun, 2023; Karras, 2016; Koçak, 2020; Li, 2017; Lu & Dang, 2022; Saddhono 

et al., 2023; Sinha, 2021; Tsai, 2019; Uçar & Yükselir, 2015; Vyatkina, 2016; Zhang, 

2022). The findings revealed that using corpora for vocabulary teaching was highly 

beneficial, especially for particular vocabulary items, including collocations, idiomatic 

expressions, commonly confused words, and the parts of speech of lexical items. This 

finding was in line with the empirical studies in the relevant literature, as the high 

potential of the use of corpora for teaching such particular vocabulary items was 

emphasized frequently (Aşık et al., 2016; Çalışkan & Kuru Gönen, 2018; Godwin-Jones, 

2017; Köse & Kuru Gönen, 2023; Li, 2017; Tsai, 2019; Uçar & Yükselir, 2015). 

According to the EFL teacher candidates, using corpora for lexical items might benefit 

their future teaching practices. The consultation of corpora for teaching vocabulary items 

has been found more beneficial when given in meaningful, authentic contexts rather than 

in isolation or made-up contexts. Since the focus of instruction on teaching vocabulary is 

limited during their teacher education, these teachers lack the required skills and 

awareness on how to teach vocabulary, which lexical items to include in their teaching, 

and how to access authentic language data. While the majority of language teachers in 
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our K12 and Higher Education contexts in Türkiye teach lexical items given in the 

textbooks provided or refer to their prior experiences, through this study and the training 

they received, the awareness of the prospective EFL teachers raised in that consulting 

corpora provides access to authentic, real-world language usage (Alsahafi, 2022; 

Barabadi & Khajavi, 2017; Can, 2023; Eslek-Onur & Tosun, 2023; Koçak, 2020; Lu & 

Dang, 2022; Saddhono et al., 2023; Sinha, 2021; Zhang, 2022). 

In addition to the benefits of corpora to vocabulary instruction, the findings 

uncovered the perceived benefits of using corpora for grammar instruction, according to 

the pre-service EFL teachers. Corpus-based language teaching materials were found 

beneficial for grammar instruction with access to authentic, naturally occurring language 

samples to enhance teaching grammar structures via concordance lines. Furthermore, the 

participants also pointed out that using corpora can raise language learners’ language 

awareness through corpus-based grammar teaching materials and their awareness of the 

grammar structures of the target language. The findings of the study revealed that using 

corpora for grammar instruction posed significant benefits for teaching particular 

grammar structures, including conjunctions, modal verbs, prepositions, and 

gerund/infinitive. These findings are consistent with other studies in the relevant 

literature, as the potential benefits of corpora use were emphasized for teaching particular 

grammar structures along with the positive perceptions of the EFL teachers toward 

consulting corpora for grammar teaching (Girgin, 2011, 2019; Emir & Yangın-Ekşi, 2023; 

Khan et al., 2021; Lin & Lee, 2019; Lakew et al., 2021; Lin, 2019; Özer & Özbay, 2022; 

Rodríguez-Fuentes & Swatek, 2022; Zhong & Wakat, 2023). The findings revealed that 

teaching grammar can be enhanced by consulting corpora in the form of creating corpus-

informed grammar teaching materials and activities and using corpora directly with 

students to raise their language and grammar awareness while teaching particular 

grammar structures. While it is a well-known fact that grammar teaching taking place in 

K12 education in the Turkish context relies highly on the explicit, direct instruction of 

grammar rules, the use of corpora allows for a contextualized, meaningful grammar 

instruction that enhances the engagement of learners with the grammar of the target 

language, how the language system works. As pointed out by the participants, a teacher 

can tailor their grammar instruction to focus on areas of grammar that are particularly 

challenging for Turkish learners since this targeted approach helps address the specific 

needs of learners and improves their overall language skills. Despite the particular focus 
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on grammar instruction in the EFL teacher training programs in Türkiye through courses 

that emphasize the significance of contextual grammar, these courses are far from 

providing prospective EFL teachers with ways of accessing authentic, contextualized 

language to be utilized for grammar teaching. 

Another perceived benefit of corpora use for language teaching was enhanced 

error correction. The pre-service EFL teachers reported that using available corpora (i.e., 

corpus tools or online-accessible corpora) along with corpus-based activities was highly 

beneficial for correcting the errors of EFL students. In line with the findings of relevant 

studies, the findings revealed that the use of corpora was believed to contribute to an 

effective error correction procedure with the paper-based error correction activities 

created by the English teacher candidates and the consultation of corpora for writing 

instruction was suggested (Anthony, 2016; Crosthwaite, 2017; Çalışkan, 2020; Emir, 

2019; Luo & Liao, 2015; Quinn, 2015; Tono et al., 2014). In addition to the use of corpora 

by EFL teachers for correcting their students' errors and common mistakes in the 

classroom, the benefits of encouraging the direct use of corpora by language learners to 

detect and correct their own errors. It was pointed out that by doing this, they recognize 

and identify language patterns to infer grammar rules and word usage and draw insights 

from concordance lines autonomously. While utilizing available corpora for error 

correction enables teachers to gain access to vast databases of authentic language that 

serve as a reference point for identifying and correcting errors made by EFL learners, 

there is a lack of emphasis on error correction in teacher training programs. There is a 

need to address this lack of focus on error correction as teacher candidates are not 

introduced to ways of providing error correction and how and what type of exercises or 

materials are to be designed and used in their future teaching practices. By recognizing 

error correction as a fundamental aspect of language teaching, providing opportunities 

for teacher candidates to consult corpora for error correction revealed that they were not 

equipped with adequate knowledge and guidance. 

Despite the perceived benefits of corpus consultation for language teaching, 

several drawbacks and challenges of using corpora were stressed by the English teacher 

candidates. Based on the findings of the study, one of the drawbacks of using corpora for 

language teaching was the difficulty in finding appropriate language items. As the raw 

data accessed through concordance lines needed adaptation due to incorrect usage or 

undesired results, the pre-service EFL teachers revealed that they experienced difficulties. 
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It was revealed that the participants had trouble finding the suitable language items they 

were looking for through concordance lines, as there were too many sentences and 

samples of the language to be chosen from. This selection of appropriate concordance 

lines and language items was time-consuming for the pre-service EFL teachers. This 

finding is consistent with the findings of several other empirical studies in the relevant 

literature, as some EFL teachers experienced similar difficulties and found the selection 

of appropriate language items by consulting corpora time-consuming and impractical due 

to the tight schedules and workload of EFL teachers (Breyer, 2009; Çalışkan, 2020; Lin, 

2019; Tribble, 2015). As Tribble (2015) highlighted, the participants encountered 

problems while consulting corpora for selecting appropriate language samples as they 

found spending too much time for it to be one of the most striking obstacles in language 

teaching contexts. In another study by Çalışkan (2020), the participants reported that 

scanning and selecting suitable concordance lines took a lot longer than they anticipated. 

Providing further guidance and instruction on eliminating undesired language samples 

and selecting appropriate concordance lines effectively and ready-made corpus-informed 

language teaching materials and activities might make corpus queries through 

concordancers more efficient. This finding was also in line with another drawback 

revealed in the present study related to the limitations of corpora consultation for 

language learners with low proficiency levels. It was pointed out that corpus-based 

activities can be too hard for low proficiency level learners, and the time and effort 

required to create suitable activities for such learners is impractical for EFL teachers. 

Despite their positive experiences and perceptions related to the use of corpora for 

creating language teaching materials, the participants reported that it takes time and effort 

to implement corpus data into teaching activities for low proficiency level learners. One 

participant pointed out that using SKELL was more practical for low proficiency level 

students due to shorter and simpler language samples and sentences, and using COCA 

and MICASE was more convenient for more advanced-level language learners. Similarly, 

as relevant literature also suggested, the use of a variety of different corpus tools and 

online-accessible corpora for varying proficiency levels of students can help overcome 

these limitations (Breyer, 2009; Chen, 2017; Çalışkan, 2020; Ebrahimi & Faghih, 2017; 

Luo & Liao, 2015; Özbay & Kayaoğlu, 2015; Tono et al., 2014). As each classroom is 

unique with learners from different backgrounds and experiences, tailoring the language 

teaching materials and activities to be utilized in the classroom is crucial for EFL teachers.  
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The last drawback of the use of corpora for language teaching was related to the 

technical problems faced during corpora consultation. The findings highlighted that the 

pre-service EFL experienced technical problems while using corpus tools and online-

accessible corpora due to the nature of different concordancers. Even though most 

participants favored using COCA over other corpus software and online corpora during 

the training for in-class tasks and assignments, they reported multiple difficulties and 

problems they encountered while navigating COCA due to query limits or the primitive, 

user-unfriendly interface, as well as difficulties they experienced while using search 

functions of some corpus tools and online corpora. In line with the relevant literature, 

technical difficulties encountered by the pre-service EFL teachers were believed to 

negatively affect the consultation of corpora and the creation of corpus-based language 

teaching materials (Breyer, 2009; Çalışkan & Kuru Gönen, 2018; Ebrahimi & Faghih, 

2017; Farr, 2008; Heather & Helt, 2012; Zareva, 2017). Many online-accessible corpora 

and corpus software are not without technical difficulties and shortcomings due to their 

interfaces and need for funding. In the era of AI, the use of corpora can also be enhanced 

with the possible benefits of AI consultation, and such technical difficulties can be 

overcome in the future with the combined usage of corpus tools and AI-based generative 

language models. 

In addition to the perceptions and views of the English teacher candidates on the 

consultation and implementation of corpora for actual teaching practices in EFL contexts, 

the investigation of their perceptions of the CBLT training program revealed two main 

categories, including strengths and weaknesses of the training. According to the 

prospective EFL teachers, the CBLT training was found successful in multiple different 

aspects. One of the most prominent strengths of the training was equipping EFL teachers 

with the required skills for consulting corpora, as the participants expressed that they 

gained the essential skills for corpora use for language teaching purposes throughout the 

training. It was also revealed that while the specific context of the study fails to equip 

these skills required for the consultation of corpus tools and online corpora for language 

teaching pedagogy, the overall findings based on the perceptions and experiences of the 

pre-service EFL teachers’ experiences revealed that the training was successful in 

familiarizing them with corpus linguistics and training them on corpora consultation, 

corpus practice and building their own corpus, searching for specific language usage for 

completing tasks during sessions and their actual teaching practices at their practicum 



 

 113 

schools. In line with the relevant literature, it was revealed that raising the awareness of 

the prospective EFL teachers on language and corpus-based language pedagogy was one 

of the strengths of the nine-week CBLT training program as well as equipping them with 

corpus literacy (Ebrahimi & Faghih, 2017; Farr, 2008; Özbay & Kayaoğlu, 2015; Römer, 

2011; Şimşek, 2020; Zareva, 2017). The participants emphasized that using corpora for 

in-class tasks and assignments and creating language teaching materials were eye-

opening. Raising the awareness of EFL teachers on the language and corpora may 

contribute to overall language teaching as teachers also need to adapt their language 

instruction according to the needs of their learners, the unique nature of each topic that 

takes place in the classroom, and lexical items and grammar structures taught. Equipping 

prospective EFL teachers with corpus literacy is one of the most striking gains of the 

training as these future language teachers were introduced to corpora consultation with 

hands-on practice during their practicum processes, right before their graduation, and 

starting to work as EFL teachers. 

It can also be inferred from the study findings that the CBLT training successfully 

provided opportunities for the pre-service EFL teachers’ professional development. The 

findings showed that the prospective EFL teachers were grateful for being a part of the 

training, and they indicated that they hadn’t been informed about corpora as a part of their 

undergraduate education as prospective teaching. According to the qualitative findings, it 

was pointed out that the participants found the CBLT training to be an irreplaceable part 

of their practicum process as they consulted corpora to teach English to their students 

with access to authentic, contextualized language usage. The prospective EFL teachers 

stated that they were grateful to be equipped with corpus literacy and to have the chance 

to build their own corpus. Calling it better late than never, these future EFL teachers were 

introduced to the use of corpora for language teaching for the first time in the last year of 

their teacher education program. Even though they grew up with the most recent 

advancements in technology, they were not familiar with corpora as there are no courses, 

training, certificate programs, or workshops available on the know-how and actual 

practice of corpora consultation for language teaching. Despite the poor familiarity of a 

few, they were not instructed on how to actually consult corpora as future teacher 

candidates and language learners in the past. These findings in the present study also 

complied with the results of previous research in that most participants acknowledged 

that the use of corpus tools and software was highly beneficial for creating their own 
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corpus for their actual teaching practices and being equipped with the essential skills for 

corpora use was highly beneficial for their teacher capabilities (Farr, 2008; Şimşek, 2020; 

Zareva, 2017). They emphasized that creating a corpus based on the needs of their 

students would also enhance language instruction as each classroom is unique with the 

learners inside, considering their needs, experiences, and motivations. 

It was also revealed that creating a reflective and collaborative learning 

environment was one of the strengths of the CBLT training. The findings related to the 

prospective EFL teachers’ perceptions regarding the CBLT training and the feedback 

mechanisms employed throughout the training revealed that creating a learning 

environment enriched with guidance and constant support from the trainer and 

collaboration among participants encouraged their practice with available corpora. The 

majority of the tasks and assignments of the training encouraged the pre-service EFL 

teachers to work in groups of two or three to experience the corpora consultation in a 

collaborative atmosphere so that they would learn from each others’ struggles and 

accomplishments while learning how to navigate a corpus and how to consult corpora for 

creating language teaching materials. Similarly, Çalışkan (2020) pointed out that the 

participants of her study benefitted from the interaction and collaboration in group 

discussions and workshops, as well as the material pool created for the EFL instructors’ 

disposal as a part of the training.  It can be concluded that ensuring a reflective and 

collaborative atmosphere for prospective EFL teachers fostered their experience during 

the training. This finding may stem from the need for cultivating communities and 

cooperation of practice for prospective EFL teachers as such initiatives are also almost 

non-existent in our education system and educational infrastructure of faculties of 

education. Providing more opportunities for language teachers to work together and learn 

from each other in communities of practice where mutual support and collaboration are 

emphasized and practiced. 

According to the experiences and perceptions of English teacher candidates with 

the CBLT training, it was uncovered that the prospective EFL teachers also had some 

challenges due to too much focus on production throughout the training. They 

experienced difficulties that stemmed from the number of tasks and assignments for 

creating language teaching materials since they believed the training was too loaded. 

They pointed out the need for more emphasis on practice with several corpus tools and 

online corpora. In line with the findings of previous research, it was revealed that the pre-
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service EFL teachers found it hard to keep up with the number of materials they were to 

design for the compulsory assignments of the training (Farr, 2008; Şimşek, 2020; Zareva, 

2017). Despite their highly positive remarks and experiences with corpora use for creating 

corpus-informed language teaching materials for both their micro-teachings during the 

training and their actual teaching practices at their practicum schools, they found the 

training content too loaded. The participants stressed that the CBLT training was too 

loaded for a nine-week training, independent of the teacher training education curriculum, 

with no grades or credits. It was suggested that the CBLT training could have focused on 

more hands-on practice with corpus software and online-accessible corpora, and one way 

of achieving this could be assigning particular corpus tools and online corpora for 

particular assignments according to the pre-service EFL teachers. This finding may stem 

from the fact that the use of corpora for language education is not a common practice in 

our education system for language learners or teachers (Aşık, 2015; Başal et al., 2024; 

Çalışkan, 2020; Köse & Kuru Gönen, 2023; Şimşek 2020). Since the participants of the 

study were not introduced to corpora either as EFL learners in the past or EFL teacher 

candidates throughout their teacher education, the training was found to be too loaded 

with the number of assignments and tasks. Turning this individual effort of equipping 

prospective EFL teachers with the required skills of consulting corpora for EFL teaching 

purposes into a longitudinal aspect of the education system where learners and teachers 

are introduced to the use of corpora and provided with opportunities to experience using 

corpus tools for language teaching and learning purposes would enhance the overall 

language education in Türkiye. Then, the training would not have been found to be too 

loaded; not only the participants of the training but also each language learner and teacher 

in our society would have learned about corpora before and utilized corpus tools and 

online-accessible corpora for accessing more authentic and contextualized language 

usage. 

All in all, the findings of the current study pointed out the importance of the 

integration of corpora into pre-service EFL teaching education for equipping teachers 

with the required practical skills for using corpora by providing opportunities for 

prospective EFL teachers to gain hands-on experience with using corpora and integrate 

corpus-based language teaching materials into their actual language practices in EFL 

contexts offers various potential benefits for English language instruction.   
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6. CONCLUSION 

This chapter aims to present the conclusions of the current study by initially 

providing a brief summary of the study and the findings. Subsequently, conclusions drawn 

from the findings of the current study are presented along with the pedagogical 

implications of the present study and suggestions for further research endeavors based on 

the findings of the study. 

 

6.1. Summary of the Findings 

The initial purpose of the current study was to explore the knowledge, 

experiences, and perceptions of English teacher candidates on corpus-based language 

teaching and the practical implementation of corpus-informed EFL teaching activities and 

materials in EFL contexts before providing them with the systematic and comprehensive 

Corpus-Based Language Teaching (CBLT) Training tailored for the specific context of 

the current study. In line with the relevant need emphasized in the literature for providing 

training opportunities on and for the use of corpora for language teaching for pre-service 

EFL teacher education, this study aimed at designing a corpus training program with a 

specific focus on involving prospective EFL teachers with hands-on practice of corpus 

integration into actual teaching practices. Furthermore, during and after the 

implementation of the CBLT Training, the aim of the current study was to investigate the 

views and perceptions of the English teacher candidates on the consultation of corpora 

for EFL teaching and the CBLT Training.  

The data collection procedure of the present study took a total of fourteen weeks, 

and the first set of data was collected from 102 prospective EFL teachers via the Corpus 

Background Survey to investigate English teacher candidates’ background knowledge, 

familiarity, and views regarding corpora and their experiences with consulting available 

corpora in EFL contexts for language instruction in the first week of the study. The first 

session of the CBLT Training was conducted in the third week of the study following the 

selection of the 20 voluntary pre-service EFL teachers, and the training was held for nine 

weeks. The second set of data was collected by reflective logs at the end of the second, 

fifth, and eighth training sessions, and follow-up interviews after the training to explore 

the perceptions of the 20 English teacher candidates on the consultation and 

implementation of corpora into EFL teaching contexts, and the CBLT Training itself. In 

addition to reflective logs and semi-structured interviews, qualitative data were obtained 
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by a post-teaching reflective log written by the participants to share their reflections on 

using corpus-based teaching materials they designed to be used in their teaching contexts 

at their practicum observation schools. While the data obtained through the survey were 

analyzed by descriptive statistics, the open-ended items of the background survey were 

simply analyzed by identifying the frequencies of participants’ brief responses to the 

open-ended questions to explore their perceptions of and familiarity with corpora. The 

qualitative data obtained via the reflective logs, semi-structured interviews, and post-

teaching reflective logs were analyzed qualitatively by following the principles of the 

Constant Comparative Method (CCM). 

Based on the analysis of the quantitative data obtained from the Corpus 

Background Survey, it was revealed that most pre-service EFL teachers had no or little 

knowledge about or experience in using corpora for pedagogical purposes. Only 20% of 

the participants reported that they experienced the use of corpora during the seminar 

conducted by the researcher the year before, and the rest of the English teacher candidates 

in the context of the study did not have knowledge about or hands-on experience in using 

corpus tools and online corpora. The findings in relation to the investigation of whether 

they were informed about corpora before the CBLT Training revealed that less than half 

of the participants had been informed about corpora during the seminar conducted by the 

researcher the year before, and only a handful of participants reported that they had been 

informed about corpora in their linguistics courses during their undergraduate teacher 

training. In short, the analysis of the first set of data underscored the need for integrating 

systematic and comprehensive training into initial teacher training for prospective EFL 

teachers on using corpora with hands-on practice and integrating corpus-based language 

teaching materials into actual language teaching practices. Therefore, the CBLT Training 

was tailored for the specific context of the study and implemented into the practicum 

processes of senior pre-service EFL teachers as an attempt to equip them with the 

theoretical knowledge and practical skills of consulting and utilizing corpora, 

demonstrating how corpus use can be integrated across various language domains and 

skills, and providing opportunities to gain hands-on experience with corpora for 

designing and integrate corpus-based language teaching materials into their actual 

language classrooms.  

The analysis of the qualitative data based on the investigation of the perceptions 

and views of the English teacher candidates on the consultation and implementation of 
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corpora into actual teaching practices in EFL contexts revealed the perceptions of the 

participants as the benefits of corpora use for language teaching and drawbacks of corpora 

use for language teaching. According to the pre-service EFL teachers, using corpora for 

language teaching was highly beneficial for creating corpus-informed language teaching 

materials for teaching vocabulary items (e.g., parts of speech, commonly confused words, 

collocations) and grammar structures (e.g., conjunctions, modal verbs, prepositions, 

gerund/infinitive), and enhancing error correction. Furthermore, the perceptions of the 

prospective EFL teachers uncovered that integrating corpora into language classrooms 

would benefit both EFL teachers and learners as corpus consultation was found useful for 

accessing the frequency information of authentic language items and their usage across 

various contexts. It was also stressed that using corpora provides access to contextualized 

language samples. In contrast to such benefits, the participants reported several 

drawbacks of using corpora for language teaching, including difficulties in finding 

appropriate language items (e.g., raw data needs adaptation due to incorrect usage) and 

using search functions of several corpus tools (e.g., difficulties while making queries on 

corpus tools). Moreover, they also reported technical problems (e.g., query limit, 

primitive and user-unfriendly interfaces of different concordancers) and limitations of 

corpora use for low proficiency level students (e.g., impractical for beginner and 

elementary level learners). 

The perceptions of the prospective EFL teachers on the CBLT training uncovered 

the strengths of the CBLT training and its weaknesses. According to the pre-service EFL 

teachers, the CBLT training successfully equipped them with the required skills for using 

corpora for language teaching, provided opportunities for their professional development, 

and raised their language awareness in a reflective and collaborative learning 

environment. The participants emphasized that one of the most prominent strengths of 

the CBLT training was providing them the opportunity to build their own corpus, and they 

were grateful for attending this training during their undergraduate education as 

prospective EFL teachers. Despite such prominent strengths of the training, the pre-

service EFL teachers also stressed that the training focused too much on production with 

too many tasks and assignments. They also pointed out a need for more practice with 

corpus tools and online-accessible corpora that were introduced, demonstrated, and 

encouraged to be used for hands-on practice and creating language teaching materials. 
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6.2. Conclusions 

The findings related to the initial purpose of the study to investigate the 

perceptions, knowledge, and experiences of English teacher candidates on the 

consultation of corpora and the practical implementation of corpus-based language 

teaching materials into English language teaching before the CBLT Training revealed that 

the majority of the prospective EFL teachers were not familiar with the use of corpora for 

language pedagogy as well as available corpus tools and online-accessible corpora. It can 

be highlighted that while the participants were more familiar with online-accessible 

corpora than corpus tools and software, the overall familiarity of the participants with 

available corpora was very low. It was revealed that the level of knowledge of the 

participants regarding the use of corpora for different pedagogical purposes was 

extremely low (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Köse & Kuru 

Gönen, 2023; Ma et al., 2022; Poole, 2022). This shows that prospective EFL teachers 

were not informed about corpora to be used as a professional technological tool for 

language teaching throughout their teacher training education.  

The findings revealed that two-thirds of the English teacher candidates were not 

aware of using corpora for building their language knowledge and awareness. It was 

highlighted that the knowledge and experience of the majority of the group regarding the 

use of corpora for creating testing items, checking and assessing language learners’ 

language usage, creating corpus-based teaching activities and materials, or consulting 

corpora directly with language learners was almost non-existent. These findings 

underscore the necessity to revise and update teacher training programs to include 

comprehensive instruction on the use of corpora, as well as provide ongoing professional 

development opportunities for current and future EFL teachers. The integration of corpus-

based teaching pedagogy methods into the curriculum can equip prospective EFL teachers 

with valuable skills and knowledge, ensuring they are well-prepared to utilize corpora 

consultation effectively in their classroom practices. 

The investigation regarding the participants’ experience with consulting corpora 

in language teaching contexts highlighted that only a handful of the participants had 

hands-on experience in using corpus tools and that they had been informed about corpora 

through some of their linguistics courses and academic articles. It was revealed that the 

specific context of the study fails to familiarize and equip teacher candidates with 

knowledge about corpora and the skill of using corpus tools and online corpora for 
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language teaching pedagogy. As highlighted by many researchers (Başal et al., 2024; 

Bennett & Uí Dhonnchadha, 2023; Köse & Kuru Gönen, 2023; Ma et al., 2022; Şimşek 

& Can, 2023), this finding underlines the need for the integration of systematic and 

comprehensive training into initial teacher training for prospective EFL teachers on the 

use of corpora with hands-on practice and the integration of corpus-based language 

teaching materials into actual language teaching practices. In order to meet this need and 

to assist prospective EFL teachers in the effective integration of corpora, this study aimed 

at designing a systematic and comprehensive training program on the integration of 

corpora into EFL teaching environments and providing opportunities to gain hands-on 

experience with corpora for designing and integrate corpus-based language teaching 

materials into their actual language classrooms. Moreover, in the emerging era of AI-

based generative language model use in education that brought about critical concerns 

regarding the reliability and credibility of AI-generated content, the integration of corpora 

into language teaching environments for accessing reliable and authentic language data 

is essential. 

The qualitative findings regarding the perceptions and views of the English 

teacher candidates after the training revealed several perceived benefits and challenges of 

consulting corpora for language teaching as well as strengths and weaknesses of the 

CBLT Training. As the findings related to the use of corpora put forward, it can be 

concluded that consulting corpus tools and online-accessible corpora can be highly 

beneficial for creating corpus-informed language teaching materials, teaching particular 

vocabulary items (e.g., parts of speech, commonly confused words, collocations) and 

grammar structures (e.g., conjunctions, modal verbs, prepositions, gerund/infinitive), as 

well as enhancing error correction in language classrooms. It can be highlighted that 

corpus consultation might also be useful for accessing the frequency information of 

authentic language items and their usage across various genres and contexts (Bennett & 

Uí Dhonnchadha, 2023; Köse & Kuru Gönen, 2023; Özbay & Gürsoy, 2023; Poole, 2022; 

Şen Bartan, 2023). Another benefit of corpora for language teaching is accessing 

contextualized language items and samples. By employing corpus-informed language 

teaching materials and activities for effective practice of corpus-based language 

pedagogy, the use of corpora for and with language students might foster language 

learning and instruction. 
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Although they emphasized the perceived benefits of corpus consultation for 

language teaching, the participants reported several drawbacks of using corpora, which 

might disrupt the benefits and effectiveness of corpus-based language pedagogy. One 

drawback of using corpora for language teaching might be related to difficulties in finding 

appropriate language items, as the raw data accessed through concordance lines might 

need adaptation due to incorrect usage or undesired results. Providing further guidance 

and instruction on eliminating undesired language samples and selecting appropriate 

concordance lines effectively might make corpus queries through concordancers more 

efficient (Başal et al., 2024; Bennett & Uí Dhonnchadha, 2023; Köse & Kuru Gönen, 

2023; Ma et al., 2023; Michali & Patsala, 2020; Şimşek & Can, 2023). As stressed by the 

participants, technical problems related to query limits, ads, user-unfriendly interfaces of 

different concordancers, and problems related to query functions of different corpus tools 

might hinder the benefits of corpus consultation for language teaching. The introduction 

and demonstration of various other corpus tools and online corpora, along with more 

practice, might be one way to overcome such problems. As stressed by the pre-service 

EFL teachers, another drawback of using corpora for language teaching might be that 

using corpora with low proficiency level learners is not practical due to the lack of 

required language awareness and proficiency. Consulting a variety of corpora and corpus 

tools for creating language teaching materials for students with different proficiency 

levels might be effective in overcoming this shortcoming, as proposed and employed by 

the participants. Overall, it can be concluded that using corpora for language teaching 

might be highly beneficial for language teachers and learners despite several potential 

drawbacks. 

The qualitative findings related to the perceptions and views of the prospective 

English teacher candidates about the training uncovered that the participants found the 

CBLT training comprehensive and successful in equipping them with the skills of 

navigating and utilizing corpus tools and online-accessible corpora for various 

pedagogical purposes. Consequently, the design process, content, and structure of the 

CBLT Training program might enlighten the design processes of future training on corpus 

literacy and practice or its adaptation and application to other teacher training contexts 

with the different types of corpus tools and resources, practice tasks, and assignments 

employed and offered via a booklet. In addition to the direct and indirect applications of 

corpora throughout the training, the CBLT training was found to be significant in 
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providing the pre-service EFL teachers with professional development opportunities as 

their awareness of the English language and the concept of corpora was formed, shaped, 

and raised by the hands-on practice with corpora for corpus-based language pedagogy. 

The participants also reported the success of the training in creating a reflective, 

collaborative, and interactive learning environment that enhanced the instruction and the 

practice. This finding might encourage future training programs to enable such a 

collaborative learning environment for prospective EFL teachers. The participants also 

stressed that one of the most prominent strengths of the CBLT training was the 

opportunity to build their own corpus, and they were grateful for being a part of the CBLT 

training and during their undergraduate education as pre-service EFL teachers. It can be 

implied that paying attention to the processes of building context-specific corpus 

activities and assignments might enhance language instruction and the corpus literacy of 

the participants. 

Despite such prominent strengths and benefits of the training, the pre-service EFL 

teachers also reported a few weaknesses as it focused too much on production, with the 

number of tasks and assignments based on creating corpus-informed language teaching 

materials. They also indicated the need for more practice with corpus tools and online-

accessible corpora despite the number of corpus tools and online corpora introduced for 

hands-on practice and creating language teaching materials throughout the training. In 

this regard, this might shed light on the need for the inclusion of more practice with 

different corpus tools and resources to enable the participants to be more confident in the 

consultation of corpora. 

All in all, based on the findings regarding the perceptions of the participants, the 

integration of corpora into initial teaching training for equipping teachers with practical 

skills for consulting and utilizing corpora and providing opportunities for pre-service EFL 

teachers to gain hands-on experience with consulting corpora and integrate corpus-

informed EFL teaching activities and materials into actual language practices in EFL 

contexts offers various potential benefits for English language instruction. This study 

sheds light on the need to make the use of corpora a part of EFL teachers’ teaching 

practices by training them on the use of corpora before their graduation, as such training 

is essential and best situated in initial language teacher education. Thus, it is evident that 

offering training for pre-service EFL teachers is crucial for integrating corpora into actual 

teaching practices and classrooms. 
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6.3. Implications 

According to the findings of the present study, some pedagogical implications can 

be proposed for curriculum designers, material writers and publishers, researchers, 

teacher education programs, and pre-service EFL teachers in terms of educational uses of 

corpora and its integration into L2 contexts. 

As the findings of the study revealed, prospective EFL teachers lacked the 

knowledge and awareness on the consultation and implementation of corpora into EFL 

teaching instruction. The implementation of corpus-based language pedagogy in 

language teaching into initial teacher education courses might help equip future EFL 

teachers with the skills required for consulting corpora and integrating corpus-based 

teaching materials into their future practices (Başal et al., 2024; Bennett & Uí 

Dhonnchadha, 2023; Çalışkan, 2020; Köse & Kuru Gönen, 2023; Şimşek & Can, 2023). 

The findings of this study can contribute to the teacher training program curricula in the 

Faculty of Education of universities in the Turkish EFL context for training English 

teacher candidates. It can be suggested that in addition to the need for such training 

programs and workshops like the CBLT training, the interaction of prospective EFL 

teachers with the use of corpora as a part of a specific course on corpus-based language 

pedagogy or the material evaluation and adaptation and methodology courses since the 

first days of their teacher training education and practicum processes might raise their 

language awareness and prepare them for their future teaching practices with more 

opportunities to design and adapt corpus-based language teaching materials and use such 

materials for their teaching practices even before their professional teaching career. Since 

consulting corpora can contribute to accessing the usage frequency information of 

authentic language items and their usage across various contexts, integrating corpora into 

such courses can equip prospective EFL teachers with the required skills and knowledge 

for exposing language learners to authentic language through corpora. The benefits of 

corpora consultation for creating corpus-informed language teaching activities for 

teaching particular vocabulary items (e.g., parts of speech, commonly confused words, 

collocations) and grammar structures (e.g., conjunctions, modal verbs, prepositions, 

gerund/infinitive), as well as correcting the errors of language learners can be highlighted 

in such interaction in the initial teacher training.  
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In addition to the integration of corpora into initial teacher training through such 

courses, training programs, and workshops, comprehensive in-service teacher training is 

essential for effectively integrating corpora into language teaching practices. This can be 

achieved by organizing dedicated in-service training sessions, workshops, and online 

training opportunities through webinars with the initiatives and efforts of the Ministry of 

National Education to support and extend widespread adoption. Implementing such 

training would enhance EFL teachers’ professional development and competencies, 

enabling them to effectively utilize corpora in their teaching practices, while future 

programs can also be developed for both pre-service and in-service EFL teachers to 

improve their skills and stay updated with the latest advancements in language teaching 

methodologies. These measures would not only foster better language teaching practices 

but also contribute to the overall quality of education and professional development of 

EFL teachers. Moreover, it can be noted that the findings regarding integrating corpora 

into language classrooms would also contribute to the teacher training curricula for the 

teacher education of teachers of other languages. According to the findings of the study, 

it can be noted that integrating corpora into language classrooms would benefit both the 

teachers and learners of other languages as well as English.  

As the findings of the study suggest, the pre-service EFL teachers benefitted from 

the use of corpus-based language teaching materials for their micro-teachings throughout 

the training and the macro-teachings as a part of their practicum process. Consequently, 

such instruction on corpus-based language teaching pedagogy can equip the teacher 

candidates with the required theoretical conceptualization and knowledge, skills to 

navigate and utilize corpora, and experience in the hands-on experience to consult corpora 

for language instruction to be applied in their future language teaching practices. The 

findings of the study regarding the drawbacks of the CBLT training revealed that further 

training should focus on more practice with the hands-on, guided practice of various 

corpus tools and resources. Considering the perceived benefits of the use of corpora for 

language teaching according to the pre-service EFL teachers, it was revealed that the 

hands-on consultation of various corpus tools and online-accessible corpora poses 

significant benefits for designing teaching materials as the participants were both 

provided with sample corpus-informed activities and materials and tasked with creating 

their own teaching materials to be implemented into their actual teaching practices at the 

practicum schools. It can be inferred that there is a need for more corpus-based activities 
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and textbooks for teacher candidates and in-service EFL teachers to interact with and 

encourage them to create their own materials based on their context-specific needs, as the 

number of published corpus-based activities and materials for teachers’ disposal is 

limited.  

Furthermore, the findings revealed that the lack of focus on EFL teachers’ corpus 

literacy is related to the lack of published or digital guidelines and handbooks to enable 

the know-how of corpus use for EFL teachers. This finding calls for the need to create and 

enrich such booklets and handbooks for teachers to utilize corpora in their teaching and 

the need for published corpus-informed teaching materials to foster the indirect 

application of corpora by further research. Considering such a need, another implication 

of this study is that textbook writers and ELT publishing companies can develop 

additional platforms, handbooks, and materials accessible to language teachers and 

learners. 

As the findings related to the prospective EFL teachers’ perceptions regarding the 

CBLT training and the feedback mechanisms employed throughout the training revealed, 

creating a learning environment enriched with guidance and constant support from the 

trainer and collaboration among participants encouraged their practice with corpus tools. 

It can be concluded that future training programs on corpus literacy must enable a 

reflective and collaborative atmosphere for prospective EFL teachers and various 

feedback mechanisms to get in-depth insights regarding the training and the 

implementation of corpus-based language teaching materials into actual language 

classrooms. This underscores the importance of fostering communities of practice where 

support, cooperation, and discussion groups can provide assistance for gaining new ideas 

and insights in consulting corpora for language teaching purposes. Such communities 

become even more effective when they are supported by faculties, decision-makers in 

administrative positions, and textbook publishers. 

Regarding the findings related to the weaknesses and drawbacks of the use of 

corpora in language teaching, it was revealed that the use of corpora for creating teaching 

materials, especially for low proficiency level students, can be challenging for EFL 

teachers due to their workload and the time and efforts required for corpus consultation 

and designing activities. Another implication is that more simplified, level-appropriate 

language teaching materials can be developed for low-proficiency learners by textbook 

and material writers, while high-proficiency learners benefit from more advanced and 



 

 126 

interactive corpus-informed materials. Moreover, it was also revealed that some 

participants experienced several technical problems with some concordancers (i.e., query 

limit, primitive and user-unfriendly interfaces of different concordancers, using search 

functions). Demonstrating and encouraging the practice of a vast number of varying 

corpus tools and resources and online-accessible corpora can be highly beneficial for 

future training programs in order to provide different corpora alternatives to overcome 

such challenges. Regarding technological requirements at schools, it is implied that there 

is a need for decision-makers to provide financial support to overcome the lack of 

technological infrastructure in schools and develop infrastructural projects to support the 

use of corpus tools on smartboards. Figure 6.1. outlines the implications of the study. 

 

 

Figure 6.1. The outline of the implications of the study 
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Overall, the current study suggests pedagogical implications regarding integrating 

the use of corpora for language teacher training programs to equip EFL teacher candidates 

with corpus literacy and the integration of corpora into actual teaching practices of EFL 

teachers. These pedagogical and practical implications might shed light on future 

endeavors of effective corpus consultation and integration into L2 educational settings.  

 

6.4. Suggestions for Further Research 

The findings of this study offer significant insights into English teacher 

candidates’ perceptions and views on the implementation of corpora consultation into 

their actual teaching practices and the CBLT Training program. Concerning the findings 

related to the prior low or non-existent familiarity and experience of the participants with 

using corpora for language teaching, it can be indicated that there is a need for conducting 

similar studies with larger sample sizes across various contexts to further explore 

prospective EFL teachers’ perceptions regarding corpus consultation for language 

teaching. It is essential to provide the interaction of pre-service EFL teachers with the 

consultation of corpora in initial teacher training during their undergraduate education in 

more longitudinal studies to equip EFL teacher candidates with corpus literacy in future 

studies. This could offer deeper insights into the effects of integrating corpora into 

language teacher training programs and whether integrating corpora into initial teacher 

training gains traction in the teaching practices of EFL teachers. 

Further studies might also be designed with a more extended implementation of 

the CBLT training program and a more comprehensive scope to focus on the use of 

corpora for other pedagogical purposes of corpus consultation, including the creation of 

language test items and guiding teacher candidates on the direct use of corpora with 

language learners. Future studies might also pay attention to the processes of building 

context-specific corpus and corpus-informed activities as these might enhance language 

instruction and their corpus literacy. Due to the nature of the practicum, the participants 

of the study could only teach two lessons throughout the semester and the training. 

Implementing longitudinal training programs with more opportunities for pre-service 

EFL teachers to integrate corpora in their actual language teaching practices can shed 

light on the long-term effects of such training and the effectiveness of using corpus-

informed teaching materials in language classrooms. Future studies might be conducted 
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to investigate the influence of affective factors such as individual differences, learning 

styles and strategies, motivation, and emotional states of language practitioners on their 

use of corpora and teaching preferences in their language teaching practices. 

As the participants were assigned to various schools and grades for their 

practicum process, the specific classroom, students, and the topic they were assigned to 

teach might have an influence on their perceptions and views regarding the 

implementation of corpora into language teaching. Future empirical studies might 

investigate the effectiveness of incorporating corpus-based language pedagogy and 

corpus-informed teaching materials and activities into different grade levels and contexts 

to bring light to the perceptions of EFL teachers and their students regarding the actual 

application of corpus in language pedagogy. Future studies might also be conducted to 

investigate whether EFL teachers can effectively integrate such corpus-based activities 

and apply the skills they were equipped with into their actual teaching practice. This 

might provide in-depth insights into the design and integration processes of further 

training on integrating corpora for language teaching with the feedback received from the 

participants of earlier training. 

Finally, future studies might be conducted to explore the impact of using AI-based 

generative language models and such emerging technologies hand in hand with the 

integration of corpora into language teaching environments. By examining the interaction 

between corpora and AI, the benefits of the combined use of such technologies in 

enhancing effective corpora consultation, identifying language patterns, and generating 

insights to further enrich teaching practices might be uncovered. This investigation has 

the potential to shed light on how emerging technologies can work together to enhance 

language education. Additionally, future research can explore how corpora consultation 

and integration can be applied to teaching different languages, broadening the scope 

beyond English. 
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