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Abstract 

All stages of our educational life require encountering expository texts in different ways. More 
than one text structure can be used in expository texts, a text structure can be passed to a 
different text structure, or a text structure can be given by embedding it in a different text 
structure. Expository text structures being used in various ways increases the complexity of the 
text. In addition to all these difficulties, students encounter concepts that they do not know 
before or that they encounter for the first time in expository texts. Furthermore, the students 
need to make inferences from the text, use their prior knowledge, and reason in order to 
understand what they read. 

When the structure types of expository texts are examined, various classifications are seen. The 
literature most consistently includes explanation/description, comparison and contrast, ranking, 
cause and effect relationship, and problem/solution types. Knowing the structure of any text 
can provide students with a mental framework for thinking about this text. Various strategies 
are used in teaching expository texts. These strategies are predicting, asking questions, 
clarifying, introducing text structures without the reading text, using signal words, 
visualization, modeling, summarizing and writing strategies. 

Since hearing-impaired students cannot acquire reading comprehension skills at appropriate age 
levels, they may have difficulty in developing reading comprehension strategies without 
assistance. These students cannot generalize skills such as comprehending, analyzing and 
evaluating the feelings and thoughts in the text that constitute reading skills, and cannot use 
them in new content and contexts. It is important for hearing-impaired students receiving 
university education to acquire text structure knowledge in the process of supporting of their 
professional development. It is seen that the studies conducted for hearing-impaired students to 
acquire informative text structures are limited. In this study, the features that should be taken 
into consideration in the teaching process of informative text structures in language support 
courses with students with hearing loss will be conveyed by associating them with the relevant 
literature. 

Keywords: Expository text structures, students of hearing impaired, reading comprehension, 
supportive education 

This work has been supported by Anadolu University Scientific Research Projects Coordination 
Unit under grant number SBA-2023-1897. 
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6.  

Bilgi verici metinlerin  ve   metnin  
  ve alan derslerinden sorumlu  metin   

   engellilere  metin   lan 
etkinlik stratejilerin  ise  alan, meslek ve    yani 

  sorumlu   sorumludur.  bir ifade ile etkili  
ve  ile birlikte, bilgi verici metinlerin, metin    sadece  

    alan ve meslek  de bu stratejileri  hale 
gelmeleri   Bunu   ile   ve  kurumda 

  birbirlerinin bilgi ve deneyimlerinin   ve  
modelleri bulunan Akran    Ancak  hizmet  

 alanda    yeterli    
2016; Demir ve Usta, 2019).  bireysel ve grup dil derslerinde, etkinlik ve 
stratejilerin        
hizmet    

  bireysel e; stratejileri bilme ve kullanma  
 dersler  Yetersiz okuyucular  nedeni ile model olma, 

 yapma ve soru-  stratejileri   Stratejilerin   bir 
 i      bir stratejiyi ne zaman ve  

 bilgisine sahip  Stratejileri,   mezun olduktan sonra 
da  bir   hale gelmeleri   n nihai  
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